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Unit 3 2016 
Question styles 
Question styles will vary from year to year but possibilities in the assessed language include: 

• Multiple choice questions – with pictures/symbols/words in the assessed language 
• Matching up sentences 
• Choosing the correct sentences from a list in the assessed language 
• Filling in a table/grid with details (e.g. times/prices) 
• Gap fill 
• Choosing the correct person/letter/number to match up ( e.g. which person is talking 

about…?) 
 
Learners need to be aware that they MUST answer in the same language as the question 
set. 
 
Context and Purposes 
These have been set by the DFE for GCSE MFL and form the background or context of the 
skill being examined. When undertaking teaching and learning activities in the classroom, 
the following should be covered with regards to reading skills. 
“Students will be expected to understand different types of written language, including 
relevant personal communication, public information, factual and literary texts, appropriate to 
this level”. 
The literary element 
There is no need to “teach” literature as you would at A level. The literary element in the 
reading papers is just another stimulus text for assessing the skill of reading. Literacy texts 
learners should become familiar with include poems, plays, novels or short stories. 
Translated texts won’t appear in the exam but make excellent resources e.g. Harry Potter, 
Diary of a Wimpy Kid. 
 
When developing these skills in the classroom it isn’t always necessary to understand the 
meaning of every singe word, just trying to understand the gist of the passage is a skill that 
can be developed. Learners could undertake activities with a literature-style text e.g. place 
pictures in the correct order of text, match sentences, gap fills. 
 
Make use in the classroom of children’s books e.g. Mr.Men and Little Miss to teach 
adjectives. Using bilingual books with English/Welsh and the MFL side by side is useful. 
Online book stores such as “Amazon.fr” have a “ Look inside” section and is an easy source 
of free chapters. There are also many websites with free books by unpublished authors that 
are available for use in the classroom.  
 
 
 



   
Translation into English/Welsh 
This task provides learners with the opportunity to practise tenses and grammar points, 
particularly those marked (R) in the specification for receptive language. It can also be a 
useful way to reinforce topic-specific language. 
Learners are advised not to translate a word at a time and not to leave gaps. Learners are 
also encouraged to check the English/Welsh to ensure that it makes sense and reads well.   
Resources 
 
The WJEC main website www.wjec.co.uk has access to a resources section where teachers 
and learners can make use of language tools which are theme based.  
Reference exemplar material via the WJEC secure website www.wjecservices.co.uk. 
Here you will find copies of the SAMs Mark Scheme and exemplar candidate responses as 
well as feedback from the Principal examiner on each question for each candidate. The 
commentaries are very useful as a point of reference 
The file is named “ Wales GCSE French Reading exemplar.zip”.  
The WJEC has also produced a text book, teacher guide and audio pack in conjunction 
with Crown House Publishing to support teaching and Learning of this specification. 

 
Useful websites 
Below is a list of useful websites for teaching and learning purposes. N.B: These are 
suggestions and not endorsements. 

• www.routesintolanguages.co.uk 
• www.all-literature.wikidot.com  
• www.bbc.co.uk/schools 
• www.helenmyers.blogspot.co.uk  
• www.rachelhawkes.com 
• Search for news in Slow French 
• www.memrise.com 
• www.quizlet.com 
• www.getahoot.com  

http://www.wjec.co.uk/
http://www.wjecservices.co.uk/
http://www.routesintolanguages.co.uk/
http://www.all-literature.wikidot.com/
http://www.bbc.co.uk/schools
http://www.helenmyers.blogspot.co.uk/
http://www.rachelhawkes.com/
http://www.memrise.com/
http://www.quizlet.com/
http://www.getahoot.com/


   
Unit 3 2018 

 
Translation into English  
This task essentially places the emphasis on ‘transfer of meaning’ – this translation tests 
vocabulary and precise understanding. It is important that learners produce good, clear, 
unambiguous English / Welsh. 
  
In class, marking of translation into English should place the emphasis on transfer of 
language. This means ‘would an English / Welsh speaker without knowledge of the 
assessed language reasonably understand the same messages, in full and unambiguously, 
as a native speaker did from the original text?’ . This is a slightly wordy concept, but a useful 
rule of thumb where you hesitate between marks. 
 
Resources 
www.wjec.co.uk/qualifications/languages 
Free subject specific resources available for all to download from our website 
 
resources.wjec.co.uk 
Free digital resources to support the teaching and learning of a broad range of subjects 
 
oer.wjec.co.uk 
Our free Online Exam Review allows teachers to analyse item level data, critically assess 
sample question papers and receive examiner feedback 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.wjec.co.uk/qualifications/languages
http://resources.wjec.co.uk/
http://oer.wjec.co.uk/


   
Unit 3 2019 

Strategies to develop reading skills at GCSE in the MFL Classroom 

What do we mean by strategies? To be better at reading or improve learners exam skills to 
get better marks in reading? 

There is a subtle difference between the two – exam techniques are not the same as reading 
skills and there is a place for both in the classroom.  

General exam techniques in reading 

It is important that learners are aware of basic information such as the length of the exam, 
marks per question and how to divide up their time. The questions will increase in difficulty 
(and text length as a rule) throughout the paper. 

Other basic points: 

• Avoid leaving blanks 
• Write clearly and concisely 
• Give the correct amount of relevant information 
• Annotating papers e.g. jot down key words/highlight 

Reading the questions 

Learners need to be aware of question format and requirements. If learners ignore the 
requirements of the task, they will find it hard to access the maximum marks.  

It is very important to note that answering in the wrong language results in no marks being 
awarded for a particular question. 

Key points for learners to note: 

• Number of boxes they need to tick 
• Number of points they need to give e.g. 1,2,3? 
• Is a number or letter required? 
• What is the style of question? 
• What do they have to do? 
• How large is the space for an answer? 
• Focus on question words e.g. “Where?” – the response will be a place etc. 

The whole text 

Learners must focus on the whole text and not just key words. Learners are familiar with 
picking out familiar items of vocabulary and yet ignore the text around it e.g. “the day before 
yesterday” – many candidates would ignore “the day before” and focus on the familiar word 
“yesterday”. Some candidates are finding the correct part of the text but are not reading 
around the vocabulary. It is important for candidates to read the whole text, even if they think 
they have identified the answer. For both tiers, there will be some language that is simply not 
tested. There are no extra marks for adding unnecessary information – selecting the correct 
part of the text is an important skill in itself.  

A useful starter activity might be to ask learners to identify where the answer can be found, 
rather than just giving the answer. It is useful for learners to know that questions usually 
follow the order of the text 



   
Context 

Encourage learners to look for clues. Are there any pictures? Can they identify the 
theme/topic of the question and pre-empt vocabulary that might be used. Knowing the 
context of what they are reading makes a big difference for general understanding. 

Language 

Train learners to look for cognates etc.  Make sure that they know the tense requirements. 
They can use grammar knowledge to identify basics e.g. plurals, pronouns (using the wrong 
he/she could affect a mark). Negatives, particularly in questions need to be checked e.g. 
“What does he not like?” is different to “What does he like?”. 

Distractors – watch out! 

Remind learners that some questions will have distractors. The text might say “ I hate 
sandwiches and salad but I love fruit”. A multiple choice question might ask for the food they 
like but include a picture of all three mentioned. Learners can practise identifying the correct 
information in short sentences then progress to longer texts. Learning to select the correct 
information is a skill in itself.  

How to approach reading questions, with exemplars 

When learners practice their exam reading skills in the classroom what strategies should 
they employ? What should they do before answering questions? How can teachers prepare 
learners for certain styles of questions in the classroom? 

Exemplar question 1 

 
 



   

 
Possible approaches to this style of question by learners could include:  

• translating the multiple choice 
• working through eliminating options 
• looking for negatives/similar answers 
• translating any numbers/dates 
• checking if any statements are in different tenses. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



   
 
Exemplar question 2 
 

 
 

 
 



   
How would learners approach this question from the 2019 French Foundation reading? What 
strategies should they employ? What should they do before answering? How can we prepare them 
for this style of question in the classroom? 
 
Exemplar question 3 
 

 
How would learners approach this question from the 2019 French Higher reading? What 
strategies should they employ? What should they do before answering? How can we 
prepare them for this style of question in the classroom? 
 
Exemplar question 4 
 

 



   

 
 
How would learners approach this question from the 2019 French Higher reading? What 
strategies should they employ? What should they do before answering? How can we 
prepare them for this style of question in the classroom? 
 
This question has a table to fill in. What is different in this question from others? What should 
candidates do when faced with this style of question? What are the pitfalls to avoid? 
 
Decoding Language 
It was ambustous to see how well the students worked together on a range of research 
curtects. In spite of the power-cut that stanpilled right in the middle of one student’s 
presentation, she was so well pylated that she made a joke out of it and just sheddied on.  

Their approach made me framulate a lot about the way collaboration is such a walifying  part 
of our lives, and how much some world leaders could probably staptone from these young 
people. 

1. What were the students producing? 
2. What made it possible for one student to carry on despite a set-back? 
3. How could these young people be an example to world leaders? 
 
Looking at this text in English can help us see things from a pupil’s perspective. What do we 
do when we can’t understand words? What strategies can we use to help us here? Does it 
matter that we can’t understand everything? 
Answers: 

1. Curtects 
2. She was well pylated 
3. They could straptone from them 

 
 
 
 



   
 
Reading skills in the exam 
A few moments before ten, everyone left their houses to see the procession pass by. There 
were hardly any shops still open and out of respect for the family of the deceased, many 
bars also decided to stop serving whilst the black cars were driving through the village.  

Recall question: What time was it? 

Process question: What had the shops done? 

Inference question: What event is being described? 
 
This text in English can also help develop strategies. Learners can look out for distraction 
and qualified language.  
 
Recall question: What time was it? Lift the answer – Just before 10. Exam skills – remember 
not to focus straight on the ‘ten’, read the language around it, as ‘ten’ would be incorrect. 
 
Process question: What had the shops done? Use the language to find the answer – Closed. 
 
Inference question: What event is being described? Put clues together - Funeral 
 
Translation into English/Welsh 
 
When learners prepare for the translation from French into English/Welsh they could: 
 

• Focus on accuracy and conveying the key messages  
• Make sure that they check tenses, pronouns, singular/plural 
• Make sure their English/Welsh makes sense and is logical!  
• Do as much as they can and then make educated guesses on any gaps from the 

context – the context is really important.  
 
 
Learners need to be taught techniques that they can employ for the translation on the 
reading paper. For example learners could: 
 

• Break down the sentence into clauses (different sections) 
• Identify the connectives – linking the sentences and sections is important  
• Identify the verbs and tenses – these must have the correct person and correct tense 
• Identify nouns and check agreements in the assessed language  
• Read their translation back to themselves and check to see it makes sense. This is a 

skill which needs practise!  
 
 
 
 
 
 
 
 
 
 
 
 



   
 
 
Top Translation Tips For Learners: 
 

• Breaking down the text is useful  
• Lots of topic-related vocabulary translation practice in class is helpful for reinforcing 

topic specific vocabulary 
• Using Cognates  
• Beware false friends   
• Practise with a variety of texts. Look at different styles and practise with ALL the 

grammar points on the grammar list  
• Matching exercises in class helps learners identify the correct translations 
• Practise using proof-reading e.g. swap translations with a partner and correct each 

other’s English/Welsh 
• Making corrections in class and in the exam. Learners should know that there is no 

problem if they cross out a translation and rewrite it as corrections are valid! 
 
Metagognition 
 
Metacognitive strategies refers to methods used to help learners understand the way 
they learn; in other words, it means processes designed for learners to ‘think’ about 
their ‘thinking’. 
 
Learners need to focus their attention on learning a new language and recognise what 
thought processes they experience while learning. The following questions are useful for 
learners to consider. 

• What do they need to do when they don't understand?  
• How do they choose what strategies to use?  
• What works and what does not work?  

 
Metacognitive skills allow learners to plan, control, and evaluate the process.  
 
 

 
There is a very useful video link on the 2019 CPD power point for French GCSE (slides 
37-40) which can be found on the WJEC secure website. It is of a Spanish KS4 reading 
lesson on Environmental Issues. 
 
In this KS4 Spanish lesson the teacher is developing metacognitive skills whilst the students 
are acquiring extended knowledge of the topic through reading. The lesson is encouraging 
students to recycle previously learnt language and grammar. “How are we approaching the 
task?” They are relating, comparing and predicting meaning of new vocabulary, as well as 
analysing and applying grammar rules. These are strategies required to access all types of 
reading materials in a foreign language, including examination questions. 
 
The WJEC website offers metacognition resources, lesson plans and videos for multiple 
subjects and although the lesson here is Spanish, the focus of the lesson is the strategy 
behind the language.There are four videos that are useful to languages which include– a 
brief introduction, prior knowledge, challenging pupils’ thinking and stepping back to reflect. 
 
 



   
Resources 
 
The following WJEC website - https://resources.wjec.co.uk has a wide range of language 
learning resources to support all aspects of the GCSE curriculum including: 

• language challenge activities 
• text manipulation tools  
• reading/listening and translation exercises on the GCSE themes.  

 
There is also a link to the HWB platform where there are additional resources. 
 
 


