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Welcome to Eduqas A Level Psychology 

 
Thank you for choosing to offer Eduqas A Level Psychology in your centre.  The purpose of this 
welcome booklet is to introduce you to the course and guide you through the requirements as well 
as letting you know what support we have on offer for you. 

Assessment Objectives 
Our A Level course covers three different assessment objectives.  These are the skills that students 
need to develop for each component: 

AO1 
Demonstrate a knowledge and understanding of scientific ideas, processes, techniques and 
procedures. 

AO2 
Apply knowledge and understanding of specific ideas, processes, techniques and procedures: 

• in a theoretical context 

• in a practical context 

• when handling qualitative data 

• when handling quantitative data. 

AO3 
Analyse, interpret and evaluate a range of scientific information, ideas and evidence including in 
relation to issues, to: 

• make judgements and reach conclusions 

• develop and refine practical design and procedures. 

Broadly speaking, AO1 requires students to tell the examiner what they know. It is, essentially, 
recalling and stating knowledge that they have gained from the course, and is considered to be the 
simplest of the three objectives.  

Students tend to find AO2 is the trickiest of the three objectives. It requires students to use the 
knowledge that they have in a new way. These questions are harder to prepare for in advance, as 
sometimes students have to apply their knowledge to a quote or scenario. 

AO3, on the other hand, refers to evaluation. This is about giving the pros and cons of an idea, a 
piece of research, therapy, theory or explanation.  

It’s a good idea to introduce your students to the assessment objectives as you go through the 
course.  This allows them to understand how they will be assessed in each exam paper.  

We have developed two interactive tools that you can use with your students to introduce them to 
these assessment objectives: 

Our Understanding assessment objectives resource explores the difference between the three 
assessment objectives in psychology. Students can drag and drop the appropriate description of the 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=774
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AO into the box and check whether they have got it right.  It is designed so that teachers can use it 
with groups with the use of a data projector and interactive whiteboard. It is also possible for 
learners to use the resource for self-study and revision. 

 

When the students are feeling more confident with the assessment objectives you can introduce 
them to our Match the question to the assessment objective resource.  This interactive resource will 
explore how to spot the three assessment objectives in exam questions. Past exam questions will 
appear and the students need to drop them into the appropriate assessment objective.  Again, you 
can use it with groups with the use of a data projector and interactive whiteboard. It is also possible 
for learners to use the resource for self-study and revision: 

 

  

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1083
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Let’s now go through the course component by component.   

Component 1: Psychology: Past to Present 
You might like to start by giving your students our Psychology checklist for component 1.  We have 
produced a checklist for each component of the course.  These checklists can be used by students as 
dividers for their psychology files. The checklist enables them to, not only ensure they learn the 
whole course, but allows them to assess their own level of understanding and skill. The checklists 
also encourage students to make connections between different aspects of the course: 

 

Page 6 of our specification provides you with a table that demonstrates the content that needs to be 
taught for this component: 

 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1275
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As you will see each of the five approaches follows the same pattern of content to be taught.  Page 5 
of the specification then gives you a bit more detail of what the students need to know.  It is worth 
noting the anything that follows the word ‘including’ needs to be taught as it may feature in an exam 
question.   

To improve terminology for each approach we have created Word Clouds for each approach which 
can be found under ‘Resources for Teachers’ on our website. 

 

Know and understanding the assumptions 
• You need to teach each of the three assumptions listed in the specification, although you are 

welcome to teach more. 
• Exam questions could include named assumptions or could allow students to select which 

ones they want to discuss. 
• There is no set mark allocation for assumptions questions.  This is because some 

assumptions allow students to write more than for others.  We will decide on an appropriate 
mark allocation depending on which assumptions are selected. 

• We often ask students to use an example from psychology in their answers.  Students should 
be encouraged to use the assumption to explain a particular behaviour or use theories and 
research from other parts of the course to illustrate it. It is worth noting that therapies, 
classic evidence and theories of relationships would be appropriate, and given the 
specification requires these to be covered anyway these could be used as examples rather 
than candidates having to learn lots of extra content. 

• Students need to explain how the example links to the assumption. 
 
Apply the assumptions to explain a variety of behaviours  

• Students should know how to apply each assumption to at least two different behaviours.  
• If you teach our AS psychology course as well, you may wish to use ‘relationship formation’ 

as one of the two behaviours. 
• You may wish to choose one specific behaviour for all approaches, or different behaviours 

for different approaches. This second option could be useful, particularly when it comes to 
the positive approach. Whilst most approaches lend themselves to describing abnormal 
behaviours such as phobias, depression, schizophrenia, etc., the positive approach is more 
suited to pro-social behaviours. As such, considering a behaviour like ‘giving money to 
charity’, or behaviours such as volunteering, will be simpler to explain using the positive 
assumptions of free will, goodness and excellence and the good life.  
 

Know and understand how the approach can be used in therapy 
• For each approach you will only need to teach one of the two therapies listed in the 

specification. 
• An example question for this part of the specification is: Explain why a psychologist following 

the biological approach would consider drug therapy OR psychosurgery as a suitable therapy. 
• This is not about describing the therapy.  It is about why a psychologist would use it linked to 

the assumptions of the approach. 
• To understand why a psychologist might choose a particular therapy you have to appreciate 

the causes for abnormal behaviour from the perspective of the assumptions of that 
approach: 

https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources


6 | P a g e  
 

 
 
Know and understand the main components of the therapy 

• As mentioned above for each approach you will only need to teach one of the two therapies 
listed in the specification. 

• You could teach the aim of the therapy and the process/relationship between the client and 
the therapist, e.g. what happens when they first attend a session? What do the sessions 
hope to achieve. 

• Students should be able to describe the specific tasks/steps that are completed during the 
therapy. There will usually be 3 or 4 steps/aspects that students can explain in detail, with 
examples of when or how they would be used to treat psychological disorders. 

• Specific terminology, linked to the therapy, really helps to improve students’ answers. 
 
Evaluate the therapy (including its effectiveness and ethical considerations) 

• As well as teaching general evaluation points for each therapy you must ensure that student 
can evaluate the effectiveness and ethical considerations of each therapy. 

• Questions could be general but could also focus on these specific areas. 
• Good student answers use relevant research to support arguments. This can include dealing 

with conflicting findings from research evidence, going beyond simply reporting the findings 
of the studies and explaining what this meant in terms of the overall effectiveness of each 
therapy. 

 
Evaluate the approach (including strengths, weaknesses and comparison with the 
four other approaches) 

• Students need to be able to evaluate each approach individually in terms of strengths and 
weaknesses as well as being able to ‘compare and contrast’ an approach to one or more 
others. 

• It is useful for students to be able to use studies or concepts from the approach in their 
evaluation.  This will allow them to explain why they are a strength or a weakness. 

• Some centres find it useful to use acronyms such as DRAINS: 
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Students can take this approach to select relevant themes to expand upon to create evaluation 
paragraphs. 
 
Know, understand and make judgements on a classic piece of evidence 
(including methodology, procedures, findings, conclusions and ethical issues and 
social implications). 

• Each approach features one piece of classic evidence. 
• For each piece of classic evidence students will need to understand the methodology, 

procedures, findings, conclusions and ethical issues and social implications. 
• We encourage teachers to refer to the original research studies that can be found on our 

website. 
• We have produced a set of summary documents, under the headings of methodology, 

procedures, findings, conclusions.  These have been taken from the original studies and can 
be given to students.  These can be found in the 2016-2017 CPD materials Zip File on the 
training materials section of our website. 

• We appreciate the cross-over between methodology and procedures.  Therefore, we see 
methodology as the ingredients to make a cake. It lists everything that you need and 
includes how much of each ingredient to use. This is like the methodology of a study, which 
includes the number of participants, their gender, occupations, etc. It also includes where 
the research was held, what equipment was used and using which methodology, e.g. was it 
an experiment or a case study? If the methodology is the ingredients list to bake your cake, 
the procedures are the step-by-step guide to what to do, or how to make it (the recipe!). In 
each study, this is a detailed account of what happened at each point of the study, in the 
order that they happened. 

• Following our 2016 CPD we have produced mind-maps for the social implications of each 
classic piece of evidence which can be found under ‘Resources for Teachers’ on our website. 

• Students are able to present procedures in bullet points and findings in tables. 
• AO1 marks are awarded in these questions for accuracy of information. Accuracy is 

measured against the ORIGINAL study, as published by the psychologist at the time. Any 
newer or additional information is not considered creditworthy and not all textbooks report 
the study accurately. For example, Loftus completed lots of extra research into eye-witness 
testimony, but it is not relevant in an AO1 classic research question. 

• We often find that students state findings rather than conclusions.  Therefore, it is important 
they can distinguish between them. 

• It is important to note that only conclusions from original research could be credited. 
• When evaluating the studies students must be careful when applying research methods that 

they are appropriate to the study they are evaluating.  Some students also waste time 
describing the study, which is not necessary in evaluation questions.  
 

Explore both sides of the contemporary debate from a psychological perspective 
(including the ethical, social and economical implications)  
 

• The five contemporary debates provide an opportunity for students to undertake 
independent research into areas that psychology has influenced.  

• Both sides of the debate should be considered from a psychological perspective. 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=670
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources
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• Learners are asked to explore the debates using their knowledge and understanding of the 
five approaches.  

• For each debate students need to: understand what is at the core of the debate, refer to 
psychological studies and theories and explore both sides of the contemporary debate from 
a psychological perspective (including the ethical, economic and social implications. 

 

The five debates are: 

The debates 
The ethics of neuroscience 
The mother as primary care-giver of an infant 
Using conditioning techniques to control the behaviour of children 
Reliability of eye-witness testimony  
Relevance of positive psychology in today’s society 

 

• Centres are encouraged to ensure that candidates understand the purpose of each debate 
and address the question put before them rather than providing a stock answer. 

• Each debate question will always be marked using two Assessment Objectives: AO1 – a 
range of well-chosen examples that are accurate and detailed. Technical terminology will be 
used; AO3 – a thorough discussion that uses evaluative comments and considers both sides 
of the debate in a logical structure. There will also be a conclusion. 

• It is important that: evidence selected by students is accurate and relevant; evidence is 
linked explicitly to the debate to create two sides of an argument; a conclusion is included 
that adds new information or uses the evidence to make a new statement and/or mini 
conclusions are used throughout. 

• Students often get worried about the use of conclusions so we have included a handout on 
our website, under ‘Resources for Teachers’ entitled ‘Conclusions’. 

• We focused a lot on debates in our 2016-2017 CPD materials.  There is a useful exercise with 
‘Research cards for Mother as Primary Care Giver’ that you can find in the 2016-2017 CPD 
materials Zip File on the training materials section of our website. 

• Writing style makes a considerable difference to the quality of argument provided in the 
debates answers.  Consequently, we have developed our What makes a good essay 
resource.  This set of resources are designed to develop essay writing skills in A Level 
Psychology students by providing teaching and learning resources to be used online and 
offline independently and in the classroom.  The resources are based on the idea of breaking 
down the components of a good Psychology essay and then considering how each of these 
elements can be achieved.  The examples are all taken from Contemporary Debates written 
by students either under exam questions or for homework.  

 

The Component 1 Exam 
Candidates have 2 hours and 15 minutes for 100 marks.  That means that candidates have just over 1 
minute per mark in the exam plus reading and planning time.  This is important to note as examiners 
will always consider how long a candidate has had to write each of their answers in the examination.  
It is also important for candidates to note as there is no point spending 10 minutes on a 4 mark 
answer, for example, as they will run out of time on other answers. 

https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=922
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Another thing to note is the split of assessment objectives across the paper.  40 marks will be 
awarded for AO1, knowledge and understanding.  20 marks will be awarded for AO2, the application 
of knowledge and understanding.  And 40 marks will be awarded for AO3, analysing and evaluating.   
This is particularly important when candidates answer AO2 questions as there will be a need to apply 
their answer to the quote, statement or scenario in the question. 
 
Marking the exam 
Although the questions will vary every year for this component it is worth looking at the set 
structure of the marking scheme grids we use. These marking schemes will give you an idea of what 
is expected in the examination.  The exact nature of the marking schemes may change depending on 
the question and also if the question is only worth a small number of marks.  However, there are 
some key aspects that will remain that are useful to consider before you mark any sample questions. 

The first thing to note is that our marking bands feature 4 key descriptors: 

  Detail and accuracy Depth and Range Terminology Structure 

Band 
4 

Description and level of 
accuracy is thorough 

Depth and range 
included 

Effective use of 
terminology Logical structure 

Band 
3 

Description and level of 
accuracy is reasonable 

Depth and range, but 
not in equal measure 

Good use of 
terminology Mostly logical structure 

Band 
2 

Description and level of 
accuracy is basic Depth or range  

Some use of 
appropriate 
terminology 

Reasonable structure 

Band 
1 

Description and level of 
accuracy is superficial   

Very little use of 
appropriate 
terminology 

Answer lacks structure 

0 
Inappropriate answer given 

No response attempted 

 

Our examiners often use these in the first instance to decide which band the candidate’s answer fits 
into.  Once the band has been decided the examiner will look at how many of the features of the 
assessment objective are present in the candidate's answer.  For example, using the AO1 grid above 
the examiner will look at detail and accuracy, depth and range, terminology and structure. 

We use a best fit approach to marking.  Therefore, if the candidate’s response fulfils most of the 
band but is missing one aspect, the candidate can receive the top band but will be placed at the 
bottom of it. 

Each assessment objective features different aspects.  This is the AO2 grid: 
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This can be subject to change depending on the mark allocation of the question or if the question 
features a quote/statement or scenario.   
 

And this is the AO3 grid: 

Marks Content/Arguments Context Structure Depth and Range Conclusion 

Band 
4 

Thorough discussion 
with well-developed 

and balanced 
arguments. 

Evaluative 
comments are 

evidently relevant 
to the context 

  

Structure is logical  Depth and range 
included 

An appropriate 
conclusion is 

reached based on 
evidence 

presented 

Band 
3 

Reasonable discussion 
with well-developed 

and balanced 
arguments. 

Evaluative 
comments show 

some relevance to 
the context 

Structure is mostly 
logical 

Depth and range, 
but not in equal 

measure 

A reasonable 
conclusion is 

reached based on 
evidence 

presented 

Band 
2 

Basic discussion with 
well-developed and 

balanced arguments. 
OR a reasonable 

discussion of only one 
side of the argument 

Evaluative 
comments are 

generic and not 
appropriately 

contextualised 

Structure is 
reasonable Depth or range  A basic conclusion 

is reached 

Band 
1 Superficial discussion. 

Evaluative 
comments are 

superficial 

Answer lacks 
structure   No conclusion 

0 
Inappropriate answer given 

No response attempted 

Marks Discussion and 
Analysis Content Depth and 

Range Structure 
Quote/ 

Stimulus (if 
appropriate) 

Conclusion 

Band 
4 

Thorough 
discussion/ 

analysis 

Exemplars 
used are well-

chosen 

Depth and 
range of 
material 

Structure is 
logical  

Clear 
references to 

the quote/ 
stimulus 

An appropriate 
conclusion is 

reached based 
on evidence 
presented 

Band 
3 

Reasonable 
discussion/ 

analysis 

Appropriate 
exemplars are 

used 

Depth and 
range of 

material, but 
not in equal 

measure 

Structure is 
mostly logical 

Reasonable 
references to 

the quote/ 
stimulus 

A reasonable 
conclusion is 

reached based 
on evidence 
presented 

Band 
2 

Basic 
discussion/ 

analysis 

Exemplars not 
always made 

relevant 
  

Depth or range 
only in 

material used 

Structure is 
reasonable 

References to 
the quote/ 

stimulus are 
basic and / or 

superficial 

A basic 
conclusion is 

reached 

Band 
1 

Superficial 
discussion/ 

analysis 

Exemplars 
identified but 

not made 
relevant 

  Answer lacks 
structure 

No reference 
to the quote/ 

stimulus 
No conclusion 

0 
Inappropriate answer given 

No response attempted 
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You can find a copy of our generic marking schemes grids in the 2016-2017 CPD materials Zip File on 
the training materials section of our website.  A lot of teachers use this as front sheets for marking 
students’ work to demonstrate what aspects of the marking scheme they have achieved and what 
needs to be improved. 

To fully explore how we mark our component 1 exams you can use our Mark Like an Examiner video 
- Component 1.  This video explores how the 2017 component 1 paper was marked by our 
examiners. In order to get the most from this resource you will need to download the sample papers 
pack and the mark scheme pack from the website. 

  

https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1126
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1126
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Component 2 - Psychology: Using Psychological Concepts 
You might like to start by giving your students our Psychology checklist for component 2.   

A lot of teachers start with this component, teaching the research methods section first, before 
going to component 1.   

Milgram & Kohlberg 
• The inclusion of Milgram and Kohlberg in component two is to introduce candidates to the 

methodologies used by psychologists in working scientifically and to gain an appreciation of 
the impact of choices made on the outcomes of the work and consequently the possible 
applications. 

• Exam questions will be different to those from the classic evidence in component 1.  The 
specification does not list methodology, procedures, findings, etc. instead students are 
expected to relate their knowledge of research methods from this component, to these 
studies. 

• To help students assess how much of the research methods concepts are relevant to the 
work of Milgram and Kohlberg you can find question generator sheets.  These can be found 
in the 2016-2017 CPD materials Zip File on the training materials section of our website. 

 
Personal Investigations 

• You can find the titles of the personal investigations for each year in Appendix B of the 
specification on our website. 

• Both investigations will be assessed in the examination paper but not necessarily with equal 
weighting. 

• Learners can collect data as individuals, pairs or groups.  A lot of teachers undertake one 
investigation as a class before allowing their students to plan their own investigation for the 
second title. 

• The British Psychological Society's Code of Ethics and Conduct (2009) needs to be followed. 
• For each investigation, no matter what methodology, students will be expected to apply 

their knowledge of research methods to each investigation, including the following aspects: 
hypotheses; variables; methodology (including experimental design if appropriate); 
sampling; descriptive statistics; graphical representations; inferential statistics; reliability; 
validity; ethics. 

• Planning is vital in ensuring that personal investigations cover all aspects listed above.  We 
have developed a Planning your personal investigation booklet to help students undertake 
this planning.  This exemplar document can be used by students to consider the planning 
that needs to be undertaken before they start to undertake their research.  This document 
will help students to ensure that they have covered the key areas stated within the 
specification for this work.  We will not be producing a new planning document each year 
but we have uploaded a word version of the document for teachers to adapt to the 
appropriate investigation titles provided for each annual assessment. 

• In order to help students prepare for the examination we produced a personal investigations 
logbook that you can find in the 2016-2017 CPD materials Zip File on the training materials 
section of our website. 

• When answering the questions in the examination students must always refer back to the 
research they have undertaken.  If their answers are generic, and could potentially apply to 
any investigation, they will lose marks. 

 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1275
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources
https://www.bps.org.uk/files/code-ethics-and-conduct-2009pdf
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=989
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
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Application of research methods 

• It’s important with each section, to read the instructions above the bullet points.  Some 
sections only ask for knowledge and understanding (e.g. Deciding on a research question), 
some ask for knowledge, understanding and evaluation (e.g. Methodologies) and others ask 
for knowledge, evaluation, interpretation, estimation and calculation (e.g. Descriptive 
statistics). 

• If a standard deviation question appears on the exam paper, we will provide students with 
the formula. 

• Appendix A in the specification provides you with some exemplification of the mathematical 
skills required in A Level Psychology. 

• We have developed a research methods resource that students can access in order to 
understand the terminology in the specification.  The first section of this resource introduces 
students to the key terms, with the second section allowing them to test themselves on 
these terms. 

• The component 2 paper includes questions where students need to apply their research 
methods knowledge to novel research scenarios.  There are a couple of resources you may 
find useful for this section.  Our Applying research methods terminology resource 
demonstrates how students can use research methods terminology effectively in their 
written answers. The resource guides students through improving sample examination 
responses by using their knowledge of research methods as well as understanding how to 
link their answers back to the research scenario.  We have also produced a bank of 
Psychology scenarios from past papers that allow teachers to devise and add their own 
questions to test students' knowledge and application skills. 

• It is really important that students demonstrate contextualisation in the research scenario 
questions, otherwise they won’t be able to access the full marks that are on offer.  It is also 
important that they can use research methods terminology appropriately with confidence. 

• It is important to note that the specification states that students need to have ‘knowledge, 
appropriate application and interpretation of’ a list of statistical tests.  The specification does 
not include the word ‘calculation’ in this section.  However, we would expect students to 
undertake a statistical test as part of each personal investigation. 

• Previous exam series have highlighted areas of research methods that students find difficult.  
Therefore, we have provided some teaching activities for these areas on our website: 
 

Area of specification Where to find 
Content analysis In the 2017-2018 CPD materials Zip File on the training materials 

section of our website. 
Inferential statistics In the 2017-2018 CPD materials Zip File on the training materials 

section of our website. 
Operationalisation In the 2017-2018 CPD materials Zip File on the training materials 

section of our website. 
Reliability & Validity In the 2017-2018 CPD materials Zip File on the training materials 

section of our website. 
Standard deviation On our website, under ‘Resources for Teachers’ 
Which Inferential Test 
to Use 

On our website, under ‘Resources for Teachers’ 

 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=926
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=925
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=733
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources
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• We have worked with Cardiff University to develop a resource entitled The Daily Dose.  This 
is a series of simple, engaging activities to support research methods teaching. Each edition 
of 'The Daily Dose' aims to foster a basic understanding of how health news and health 
scares arise in the media, and what simple signs to look for to decide if they are based on 
strong evidence. The content is based on Cardiff University's research into exaggerations in 
health news. The activities help students to identify clues in real examples of news stories to 
uncover whether there is good evidence to back up what the news is claiming. At the same 
time, they help students understand key aspects of research methods: variables, correlation, 
experiments, confounds. 

 
The Component 2 Exam 
Just like A level Component 1, A level component 2 has 100 marks and candidates have two and a 
quarter hours to complete it.  What does differ is how the 100 marks are divided across the three 
assessment objectives. 20 marks will be awarded for AO1, knowledge and understanding.  50 marks 
will be awarded for AO2, the application of knowledge and understanding.  And 30 marks will be 
awarded for AO3, analysing and evaluating.  Therefore, half of the marks awarded on Component 2 
are for A02. Therefore, although AO1 and AO3 skills are still important, being able to demonstrate 
AO2 effectively is essential to a good performance on this component. 

Marking the exam 
To fully explore how we mark our component 2 exams you can use our Mark Like an Examiner video 
- Component 2.  This video explores how the 2018 component 2 paper was marked by our 
examiners. In order to get the most from this resource you will need to download the sample papers 
pack and the mark scheme pack from the website. 

  

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1196
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1250
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1250
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Component 3 – Psychology: Implications in the real world 
The study of behaviours 
Students need to study three from six nominated behaviours: 

• Addictive behaviours 
• Autistic spectrum behaviours 
• Bullying behaviours 
• Criminal behaviours 
• Schizophrenia 
• Stress 

Component 3 in many ways builds on the knowledge base gained by component 1 and 2. Students 
should by the start of this component have developed skills of description, evaluation, and be able to 
draw conclusions about causes of behaviour. From component 2 students should have learnt the 
intricacies of research methods, their relative benefits and draw backs adding a further dimension to 
critical analysis expected in component 3. 

You might like to start by giving your students our Psychology checklist for component 3.  You would 
only need to print-out the checklists for the behaviours you have chosen to teach. 

For each of the behaviours, students need to know the following: 

Know the characteristics of the behaviour 
• Not all behaviours have DSM characteristics.  In this instance it is absolutely fine to link it to 

definitions or research that discusses characteristics such as Olweus’s (1993) definition of 
bullying or Griffith’s (2005) suggestion of the six criteria that need to be met for a behaviour 
to be considered an addiction. 

• It is important that students look at the characteristics of the behaviour rather than just 
types of the behaviour.  Students often find this difficult with criminal behaviours.  To 
illustrate how you could focus on the different types of criminals and their different 
characteristics we introduced teachers to an exercise based on an accessible journal article 
entitled ‘Personality Characteristics and Criminal Behaviour' that you can find in the 2018-
2019 CPD materials Zip File on the training materials section of our website. 

 
Know and understand biological, individual differences and social psychological 
explanations for the behaviour 

• For each of the biological, individual differences and social psychological explanations for 
each behaviour, the specification gives examples.  However, teachers can choose any two or 
more explanations to teach their students.  For example, the specification gives the 
following examples for schizophrenia:  

 
• cannabis influence on brain chemistry 
• dopamine hypothesis 
• enlarged ventricles 

 
However, some teachers chose to teach genetics and structural brain abnormalities. 

• When choosing which explanation to teach it might be useful to consider our definitions for 
each explanation: 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1275
https://www.wjec.co.uk/en/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
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Explanation Definition 

Biological Examining the biological underpinnings of our experience and behaviour. 
Individual differences Examining the difference in behaviour between individuals. 
Social Psychological Examining the nature and causes of individual behaviour in social situations. 
 

• Also be careful that your two explanations are not too similar as some examination 
questions may well ask for two explanations and there may be a danger that the answer 
would not distinguish between the two and sound like a discussion of one explanation.  It is 
good practice in this situation for students to structure their essays to make this clear to the 
examiner:  
 

The first biological explanation of … is …  This is a biological 

explanation because …  The second biological explanation of … is …  

This is a biological explanation because …   

 
• As we do not know what explanations have been chosen by teachers, we will not name them 

in examination questions. 
 
Evaluate the biological, individual differences and social psychological 
explanations of the behaviour 

• To evaluate the explanations, students will need to understand strengths and weaknesses of 
the explanations.  They can do this by using supporting/refuting studies for each explanation 
and/or using the alternative explanations as refuting evidence.  They can also evaluate the 
explanations of behaviour by considering links to methods of modification, and or social and 
ethical implications of the explanation. 

 
Know and understand the methods of modifying the behaviour 

• For each behaviour the specification lists two methods of modifying.  You need to teach 
each both.    

• The method of modification can be named directly in an examination question. 
 
Apply the explanations to methods of modifying the behaviour 

• This should be viewed as applying the whole explanation (e.g. Biological) as a way of 
explaining the rationale behind the method. 

• You may find that some specific examples, such as the dopamine hypothesis, would lend 
itself well to applying this to antipsychotic drugs. However, as each explanation is only 
offered as an example in the specification this does not mean that candidates are specifically 
required to know how each example applies to the method.  

• You can find a useful worksheet named ‘Applying MOM Table’ in the 2019-2020 CPD 
materials Zip File on the training materials section of our website. 
 

https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
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Evaluate the methods of modifying the behaviour (including their effectiveness, 
ethical implications and social implications). 

• For each of the named methods of modifying for each behaviour students need to be able to 
evaluate how well they work for that behaviour. 

• Examples of themes for evaluation of the methods of modification include: 
• Effectiveness (academic support) – two/three specific examples. 
• Ethical implications – risks to people who undergo the method of modification. 
• Social and economic implications – potential to improve society by removing the 

behaviour or costs of the method, either financial or in terms of implications for 
society if they are ineffective. 

 
• Examination questions could specifically ask students for focus on effectiveness and/or 

ethical implications and/or social implications 
 

AO2 questions, just like all other papers, stem from scenarios or statements.  We have developed a 
resource entitled Using empirical evidence for the study of behaviours that helps students to engage 
with empirical evidence linked to the study of behaviours. By exploring brief descriptions of relevant 
research studies students will be able to start to explore a number of ways to question empirical 
evidence as well as considering how to use the evidence in their essays. 

 
Controversies 

• The controversies of psychology are fundamental to an overall appreciation of psychological 
endeavours. There should be an awareness of them throughout the studying of the 
specification. 

• Care should be taken not to simplistically recycle without ensuring absolute relevance and 
appropriateness to the context of the question. 

• For each controversy students will need to: 
 

• understand the issue and why it is controversial 
• apply knowledge and understanding to controversies in psychology 
• present both sides of the debate / argument 
• make judgements and come to conclusions about the controversies from a 

psychological perspective. 
 

• In the examination learners must answer one from two questions from this section.   Some 
centres chose to teach four out of the five controversies but this could result in students 
having no choice of question in the examination. 

• The examination questions could cover the whole controversy or focus on specific bullet 
points as given in the specification. We have developed guidance on how to link each of the 
bullet points together to avoid students planning an essay answer for each separate bullet 
point.  These can be found in the 2018-2019 CPD materials Zip File on the training materials 
section of our website. 

• Two different controversies will be covered by the questions in each examination. 
• These questions will always be out of 25 (10 AO2 and 15 AO3) 

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=794
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=training-materials#tab_training
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• Component 3 and Unit 3 (WJEC) are nearly identical on both specifications.  It might be 
useful to look at both sets of past papers and OERs. 

 
The Component 3 Exam 
Each behaviour will be allocated questions that add up to 25 marks split between section a and b.  
These will be made up of 10 AO1 (knowledge and understanding), 5 AO2 (application of knowledge) 
and 10 AO3 marks (analyse, interpret and evaluate). 

 The make-up of the questions could vary.  For example: 

AO1 only question: 

 

A01 and AO2 question: 

 

A02 only question: 

 

AO2 and AO3 question: 

 

AO3 only question: 

 

Candidates have 2 hours and 30 minutes for 100 marks. The split of assessment objectives across the 
paper are:  30 marks for AO1, knowledge and understanding, 25 marks for AO2, the application of 
knowledge and understanding, and 45 marks will be awarded for AO3, analysing and evaluating.   
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Marking the exam 
You can explore how we mark our Component 3 exams by using our Eduqas Mark Like an Examiner 
video - A Level Component 3.  This set of videos explores how the 2017 component 3 paper was 
marked by our examiners. In order to get the most from this resource you will need to download the 
sample papers pack and the mark scheme pack from the website.  As you won’t be teaching all the 
component 3 behaviours, we have produced separate videos for each. 

  

https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1212
https://resources.eduqas.co.uk/Pages/ResourceSingle.aspx?rIid=1212
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Further Support 
Past Papers and Marking Schemes 
A collection of our past papers and marking schemes can be found on our website.  Papers and 
marking schemes from the previous summer are kept on our secure website until the 1st March 
when they move to our public website. 

Examiner Reports 
Each year we produce an examiners’ report that is published on our website on results day.  This 
contains a review of each question that was asked in the summer examination papers.   
 
Secure website 
Our secure website gives you access to a number of extra resources for psychology.  This includes 
the Exam Results Analysis which allows you to compare your students' performance on each 
question with that of the candidature overall, letting you see where they have done well and where 
there might be room for improvement.  Your examinations officer will be able to provide you with 
log-in details for your centre. 
 
Online exam Review (OER) 
Our OER is a collection of interactive components that bring together a number of elements 
including general data, exam questions, their marking schemes and examiner comments, which will 
lead you through a review of exam questions.  You can access the psychology OERs  from our 
website, which date back to the start of the specification.  You can see clean copies of actual student 
work as well as annotated versions. 

Most new internet browsers have a pdf reader preinstalled; however, they do not support the more 
interactive content of the OER Units. We recommend that you change the default pdf reader of your 
browser to Adobe Acrobat DC. A free download of this software can be found at 
https://get.adobe.com/uk/reader/ (remember to un-tick the optional offer). 
A complete set of instructions on how to change the default pdf reader for all browsers can be 
downloaded here. 
 

Question Bank 
Our psychology question bank is a free tool which allows you to create practice question papers 
from WJEC past paper questions. Find the questions you need, add them to your paper and export 
your paper with accompanying mark scheme and examiner's comments as a PDF ready to use in the 
classroom. 

Online Teacher Network 
Our psychology Facebook page is the official network for teachers delivering WJEC or WJEC Eduqas 
AS/A level Psychology. The group is monitored by the WJEC Psychology Subject Officer from 9am – 
5pm. We encourage teachers to share resources, advice, and subject-related news to help fellow 
group members. Please note, content uploaded is not endorsed by WJEC and is the responsibility of 
the group member.  

Each month the Subject officer collates all the shared links into a shared links document to make 
finding articles a little bit easier. 

https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/#tab_pastpapers
https://www.wjecservices.co.uk/login.asp?referer=/resourcessearch.asp?&typ=
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/#tab_overview
https://www.wjecservices.co.uk/welcome.asp
https://oer.eduqas.co.uk/Pages/ProjectByArgs.aspx?subId=56&lvlId=0
https://get.adobe.com/uk/reader/
https://oer.wjec.co.uk/Docs/Using%20Google%20Chrome%20Firefox%20Windows%2010%20Safari%20and%20ipad%20to%20view%20pdfs.docx
https://questionbank.wjec.co.uk/question-bank/question-search.html
https://www.facebook.com/groups/wjec.psychology.teacher.network/
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Textbooks 
We have three endorsed textbooks for the course: 

The Complete Companions for WJEC: Year 1 and AS Psychology Student Book 

The Complete Companions: Eduqas and WJEC Year 2 Psychology Student Book 

A Level Psychology - Skills Builder - This book has been written specifically for the WJEC and Eduqas 
AS and A Level Psychology courses. This resource is suitable for students of all abilities and covers 
the skills students will need to develop as they progress through the course. If you wish to purchase 
a copy of this book please complete and return this order form. 

Open evening materials 
We have created an open evening flyer and PowerPoint presentation that you can download from 
our website, under ‘Resources for Students’. 
 
Training courses 
Each year we provide professional learning courses for our teachers.  You can view up and coming 
dates here. 

Get in touch 
Any further questions we are here to help: Psychology@eduqas.co.uk, 029 2240 4284 

 

https://www.amazon.co.uk/Complete-Companions-WJEC-Psychology-PSYCHOLOGY/dp/0198359179/ref=sr_1_1?keywords=WJEC+psychology&qid=1581607037&sr=8-1
https://www.amazon.co.uk/Complete-Companions-Psychology-PSYCHOLOGY-COMPANION/dp/0198356110/ref=sr_1_2?keywords=WJEC+psychology&qid=1581607087&sr=8-2
https://www.wjec.co.uk/media/2oumfkvn/order-form-a-level-psychology.docx
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=course-materials#tab_resources
https://www.wjec.co.uk/ed/qualifications/psychology-as-a-level/?sub_nav_level=courses#tab_training
mailto:Psychology@eduqas.co.uk
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