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Knowledge and understanding of the ways in which situation shapes language use is central 
to the course. 

AS COMPONENT 1    

ANALYSING TEXTS IN CONTEXT 

Section A Spoken Language of the Media 

Candidates will be required to analyse transcripts from the media. They will need to read the 
contextual information carefully. It should be used as a frame of reference which alerts them 
to important factors such as:  

• the status of the participants 
• the place and date of production  
• the genre. 

This will allow candidates to think about key concepts (e.g. audience, purpose and register), 
and to make links between the texts before they start reading and annotating the transcripts. 

Section B Written Language 

Candidates will need to read the contextual information carefully. It will alert them to 
important factors such as:  

• the status of the writer/speaker 
• the place and date of production  
• the genre. 

This will allow candidates to set the text(s) in context before they start reading and 
annotating. In the light of the question focus, they will need to analyse and evaluate how 
contextual factors affect the language choices and shape meaning. 

AS COMPONENT 2    

USING LANGUAGE 

Section A  Investigating Data 

Candidates will need to analyse and evaluate the corpus of data, showing understanding of 
the effect the contextual factors have on language use and making relevant connections.   

Section B Critical and Creative Writing 

In their original writing, candidates will use their knowledge of language and situation 
implicitly to shape their language choices according to the task they have been set. An 
understanding of audience, purpose and genre will be critical to the success of their creative 
piece. They will need to be aware of a wide range of text types, both literary and non-literary. 
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In producing their critical writing, candidates will use their knowledge of contextual factors 
explicitly to analyse and evaluate the choices they have made and the effects they were 
trying to create. 

A LEVEL COMPONENT 1  

LANGUAGE CONCEPTS AND ISSUES 

Section A Analysis of Spoken Language 

Candidates will be required to analyse transcripts from a range of different situations. They 
will need to read the contextual information carefully. It should be used as a frame of 
reference which alerts them to important factors such as:  

• the status of the participants 
• the place and date of production  
• the genre. 

This will allow candidates to think about key concepts (e.g. audience, purpose and register) 
and to make links between the texts before they start reading and annotating the transcripts. 

Section B Language Issues 

‘Language and Situation’ is one of the specific areas of study defined for the essay question. 
This requires candidates to draw on their knowledge of the ways in which context shapes 
language use, and to provide a range of examples to support the points they make.   

In tackling a question related to the other topic areas, ‘Language and Power’, ‘Standard and 
Nonstandard English’ and ‘Language Acquisition’, candidates will also use their knowledge 
of contextual factors to interpret how speakers and writers use language in different 
situations. 

A LEVEL COMPONENT 2  

LANGUAGE CHANGE OVER TIME 

Section A Language Change over Time 

Question 2 

The focus of the essay on language change requires candidates to consider how a particular 
genre, theme or attitude has changed over time. To do this, they will need a secure 
understanding of linguistic and physical contextual factors. Their work on language and 
situation will help them to see connections between the period, the genre and the language 
choices made by writers. 
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Section B  English in the Twenty-first Century 

The focus of the question is on pragmatics. It requires candidates to analyse and evaluate 
data in context, showing knowledge and understanding of the ways in which situation 
shapes language choices in the twenty-first century. 

A LEVEL COMPONENT 3 CREATIVE AND CRITICAL USE OF LANGUAGE 

Parts (a) and (b) 

In their original writing, candidates will use their knowledge implicitly to shape their language 
choices according to the task they have been set. An understanding of audience, purpose 
and genre will be critical to the success of their creative piece. They will need to be aware of 
a wide range of text types, both literary and non-literary. 

Part (c) 

In producing their critical writing, candidates will use their knowledge of contextual factors 
explicitly to analyse and evaluate the choices they have made and the effects they were 
trying to create. 

A LEVEL COMPONENT 4 LANGUAGE AND IDENTITY 

Investigation 

Candidates are required to collect their own data for the non-exam assessment. Having 
considered which area of language and identity they wish to explore, they need to find 
stimulating material which interests them. It is very important that they carefully record and 
interpret the situation in which their data was produced/collected since this will shape their 
investigation. The work they do on language and situation throughout their course will help 
them to recognise distinctive language features and to explore their effects in context.  
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Tackling the AS mini-essay provides a good starting point for students to practise writing 
responses which require them to use their wider knowledge and provide their own examples. 

The following sample responses have kindly been completed by students following the 
current A level English Language syllabus, who have just finished their first year of study. 
They are therefore not familiar with the requirements of the new specification and have not 
previously practised this type of question. These are not moderating/standardising materials, 
but the responses are useful in demonstrating approaches to the A level ‘language issues’ 
essay. 

SAMs  AS  Component 2  

Section A Investigating Data 

Question: 

The corpus of data on pages 15 and 16 consists of 14 headlines taken from a range of daily 
newspapers published on 13 January 2014.  

The first sentence of each report is included to make the focus of the news story clear. You 
do not need to discuss these sentences in questions (a) to (c), but the information may help 
you in your response to (d). 

Analyse and evaluate the ways in which headlines are used in newspapers to engage 
the target audience.                     [30]  

In your response you should consider:  

• the context 
• the tenor and the effect of the lexical choices 
• how form and structure are used to create impact 
• the similarities and/or differences.  

Use the corpus of data, your answers to (a) – (c), and your own knowledge to inform your 
response. 
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SAMs  AS  Component 2  

Section A Investigating Data 

Mark scheme: 

 
 

Section A (d) 
 

AO2 AO3  AO4 

 
10 marks 

 

 
10 marks 

 
10 marks 

 

There will be a range of different approaches to this question, but discussion should focus on 
the language features used to engage the target audience, the effect of the contextual 
factors, and on establishing connections between the texts. Responses should also show a 
critical understanding of newspaper headlines and their function in introducing a report.  

Overview  

Headlines function as a focused summary of the most important, sensational or humorous 
elements of the news story they introduce. They are a hook to entice the reader to continue 
reading and therefore need to be simple, easily readable, eye-catching and appropriate. 
Journalists make language choices according to the focus of the news story (e.g. human 
interest; celebrity news; cultural trends; social issues; sports; research) and the target 
audience – their aim is to create an impact. The topic, the tenor, and the linguistic and 
grammatical features of headlines are shaped by the type of newspaper in which they 
appear: serious e.g. The Times, i (compact), The Guardian (Berliner), The Daily Telegraph 
(broadsheet); middle-market e.g. Daily Mail, Daily Express; tabloid e.g. The Sun, Daily Star. 
They need to entertain, to inform and to influence the way readers think about events. 

 

Notes 

The following notes address features of interest which may be explored, but it is important to 
reward all valid discussion. 

 

Medium 

• the importance of catching the attention of the reader and introducing the topic 
• the importance of simplicity 
• the need for impact 
• restricted space – elliptical (telegraphic) 
• use of typographical features e.g. bold print, capitalisation, font size 
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Topics 

• cultural references e.g. celebrities, payday loans, obesity, sport, texting 
• serious news stories e.g. payday loan fees, obesity, terror operations 
• humorous news stories e.g. rustling ferrets, lusty leer, the contrast between the 

topics chosen by different newspapers 
• fact (Headline 4) vs opinion (Headline 3) 

 

Register 

• levels of formality and informality 
• use of humour 
• use of informal terms of address (Headlines 1, 7, 11) vs formal (Headlines 3, 4) 
• relationship with reader e.g. pronouns that engage (Headline 12 ); pronouns that 

distance (Headline 2); direct address (Headline 11) 

 

Lexis and semantics 

• connotations of words e.g. authoritative (watchdog, bishop); emotive e.g. 
‘outrageous’, sin, faithful 

• pre-modification e.g. high, lusty (adjectives); taxi wheelchair, terror (nouns) 
• post-modification e.g. number of text messages sent … (prepositional phrase + non-

finite clause), a licence to speed (non-finite clause); the chemical that keeps … 
(relative clause) 

• verb forms e.g. current events (present tense), completed events (past tense), 
ongoing events (progressive aspect), proposed events (future time); stative/dynamic; 
passive voice etc. 

• word play e.g. mane man, Outlook pour (homophone); makin’ fun o’ ma (eyedialect); 
payday loan, here we come, high hopes (collocation); Kym’n get me, licence to 
speed (disrupted collocations) 

• informal e.g. Ollie’s (familiar, personal abbreviation); makin’ fun (multi-word verbs) 
• clipping e.g. op 
• initialism e.g. OMG (text speak) 

 

Phonology 

• humorous effects e.g. Kym’n (elision; assimilation) 
• sound patterning to make headlines memorable e.g. alliteration, assonance, sibilance 
• sequences of emphatic monosyllabic words e.g. here we come 
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Form and structure 

• noun phrases – compact information e.g. Headlines 12, 14 
• simple sentences – straightforward to read e.g. Headlines 3, 7, 12 
• quoting clauses (e.g. warns watchdog) and quoted clauses (e.g. most Britons will be 

…) – gives authority to statements 
• limited use of punctuation – except for question mark (interrogative) 
• apostrophes e.g. they’re (elision); speech marks (direct speech/quotation – personal 

opinion; distancing technique); colon (humorous technique to draw attention to topic) 
• loose linking of clauses e.g. Forget … now they’re rustling (comma splice) 

 

Pragmatics (contextual aspects of language use) 

• shared knowledge i.e. there is an assumption that readers will understand the 
references e.g. Kym Marsh, cattle rustling, OMG, James Bond, Ollie, the Lions, 
capital, Oscars 

• cultural issues e.g. texting, obesity, payday loan fees, terror operations 
• attitudes e.g. outrageous, sin, faithful, lusty 
• different newspaper styles, ideologies and readership e.g. tabloid, middle market, 

broadsheet 
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Assessment Grid: Component 2 Section A Part (d) 

BAND AO2 
Demonstrate critical 

understanding of concepts 
and issues relevant to 

language use 
 

10 marks 

AO3 
Analyse and evaluate how 

contextual factors and 
language features are 

associated with the 
construction of meaning 

10 marks 

AO4 
Explore connections across 
texts, informed by linguistic 

concepts and methods 
 
 

10 marks 

5 9-10 marks 
• Detailed understanding of 

concepts (e.g. genre) and 
issues (e.g. cultural issues) 

• Relevant and concise 
textual support 

9-10 marks 
• Confident analysis and 

evaluation of contextual 
factors 

• Productive discussion of 
the construction of 
meaning 

9-10 marks 
• Subtle connections 

established between texts 
• Perceptive overview 

4 7-8 marks 
• Secure understanding of 

concepts (e.g. genre) and 
issues (e.g. cultural 
references) 

• Consistent apt textual 
support 

7-8 marks 
• Secure analysis and 

evaluation of contextual 
factors 

• Thorough discussion of the 
construction of meaning 

7-8 marks 
• Purposeful connections 

between texts 
• Focused overview 

3 5-6 marks 
• Sound understanding of 

concepts (e.g. genre) and 
issues (e.g. readership) 

• Generally appropriate 
textual support 

5-6 marks 
• Sensible analysis of 

contextual factors 
• Generally clear discussion 

of the construction of 
meaning 

5-6 marks 
• Sensible connections 

between texts 
• Competent overview 

2 3-4 marks 
• Some understanding of 

concepts (e.g. genre) and 
issues (e.g. readership) 

• Some points supported by 
textual references 

3-4 marks 
• Some valid analysis of 

contextual factors 
• Simple discussion of the 

construction of meaning 

3-4 marks 
• Some basic connections 

between texts 
• Broad overview 

1 1-2 marks 
• One or two simple points 

made about concepts (e.g. 
genre) and issues (e.g. 
readership) 

• Limited textual support 

1-2 marks 
• Some awareness of 

context 
• Limited discussion of how 

meaning is constructed 

1-2 marks 
• Some links between texts 
• Vague overview 

0 0 marks: Response not credit worthy or not attempted 
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RESPONSE 1 

 

 

 

 

 

 
 
 
r  

Headlines are used in newspapers and other forms of media 
in order to engage the reader and potential consumer. They 
use puns, which are generally altered versions of clichés 
such as ‘Kym’n get me’ instead of ‘Come and get me’; these 
are designed to entertain and provide comedic value to 
articles which may have informal topics. However, they are 
sometimes used as litotes to understate the meaning of the 
article in order to target a wider audience i.e. those who are 
amused by a title may be interested in reading the article 
more than if a serious headline had been used instead, 
However, this can sometimes be misleading as people may 
begin reading and realise that they are no longer interested 
in the topic, as the informal headline does not reflect the 
register used in the article. Moreover, sarcasm is often used 
with irony in headlines to satirise the subject of the article; for 
example, when a public figure, such as a politician, makes a 
mistake and a newspaper titles their article ‘Good work, 
Labour!’, Additionally, slang is designed to target broader 
audiences as this allows those who use the colloquialisms to 
relate to the title and become interested in the article. 
Furthermore, headlines use premodifying adjectives to 
attract potential consumers. Initialisms, such as ‘OMG’ from 
‘OMG: number of text messages sent in Britain falls for first 
time’, act as slang, as shown in the example, or to condense 
a headline to a readable title for a piece. When noun phrases 
are used in headlines, often the determiner is removed to 
shorten the headline further. This is shown in the corpus of 
data in ‘Terror op in capital’ where the determiner ‘the’ is 
removed so the noun phrase is simply the head noun 
capital’. Minor and simple sentences and compound 
sentences are used as headlines as they provide short but 
effective ways to provide information. However, complex 
sentences are rarely used as the purpose of a headline is 
meant to inform in a condensed and brief format so that the 
reader is intrigued to continue the article. Additionally, 
declarative statements such as ‘Taxi wheelchair ban is 
‘outrageous’’ are the most used sentence functions in 
headlines, though interrogative statements closely follow as 
by targeting the audience directly with a question this 
immediately engages them. 
 

Some 
knowledge 

Some 
understanding 

Evidence of 
engagement, 

but 
discussion is 
rather broad 
– examples 

needed 

Possibly, but 
example 

needed to 
demonstrate 

point 

Sensible example 
selected from 

data - comment  
needed 

Valid point + 
effective, 

well-chosen 
example  

 
Possibly – 
also shock 

value. 
Example 
needed.  

 

Some accurate 
knowledge – 

example 
needed 

Misuse of ‘slang’; 
comment needed 

on example 

Shows 
understanding 

Sound 
knowledge + 
apt example. 
Ref. to ellipsis 

+ comment 
needed 

Sensible 
point – 

examples 
needed 

Generalisation 

Comment on 
example 
needed 

 

Example 
needed 

Accurate 
use of term 
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RESPONSE 2  
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WJEC Principal Examiner’s Commentary: Sample response 2        [Total: 18/30] 

The first paragraph engages directly with the question, but as an opening it is rather basic. 
The content is broad and the single sentence paragraph makes it difficult for the candidate to 
develop an argument. In the second paragraph, however, the point about phonological 
features lowering the tenor is sensible. Including a tabloid example at this point and 
discussing the effects created would have provided concrete support to demonstrate the 
informality. The response then sensibly considers the ways that broadsheets can engage 
their target readers through humour, inclusive pronouns and ‘incomplete’ references.  The 
textual support is well-chosen and terminology is used effectively—although the headline is 
a complex rather than a simple sentence because of the embedded post-modifying non-finite 
clause, and the use of ‘cataphoric reference’ is not clear. More specific discussion of the 
contextual factors (e.g. topic focus, meaning, shared knowledge etc.) and the effect on 
readers would have been useful.  

The recognition that broadsheets do use phonological techniques changes the direction of 
the argument nicely. The suggestion that there are ‘conventions’ shows some understanding 
of the genre, but it would have been useful to comment on the effects created in this 
particular context where the alliteration is not humorous. The discussion of word play in 
‘Payday loan fees are a sin’ is less secure. A better focus would have been on the 
authoritative status communicated by the quoting clause (“says bishop”) and the emotive 
nature of the lexical choice.  

The discussion of tabloid headlines begins with a number of valid observations. The 
headlines are well-selected and terminology is used accurately to label key features. 
Discussion of contextual factors and the effects created, however, are undeveloped. Again, 
there is a nice turn in the direction of the argument as the candidate considers ‘serious’ 
tabloid headlines. Terminology is reasonably accurate—though the prepositional phrase 
functioning as an adverbial is mislabelled as an ‘object’, and the ‘abstract noun’ ‘terror op’ 
would be better described as a noun phrase). There is again room for more developed 
comment, but the level of engagement with meaning is better here. The final paragraph on 
middle market newspapers is less focused. The two examples are appropriate, but 
discussion is underdeveloped. 

There is clear evidence of knowledge in the discussion of the differences between 
broadsheet and tabloid newspaper style, in the recognition of intertextuality, and in the 
reference to Danuta Reah’s ‘wh- model of headline writing’. The discussion of ‘The chemical 
that keeps us faithful’ sensibly demonstrates the point about wanting to know more, but it 
would have been helpful to have an example to support the point about ‘shorter, snappier’ 
headlines. There is some awkward expression and inaccuracy in the spelling  
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AO2: 7/10 [Band 4] 
Sound understanding of concepts and terminology. Consistent apt textual support.  
AO3:  5/10 [Band 3]  
Sensible analysis of contextual factors – though range could be wider. Generally clear 
discussion of meaning, but effects not always addressed. Observational in places. 
AO4: 6/10 [Band 3]  
Sensible connections. Competent overview. Range of links could be wider 


