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SAMs Question  

Component 1  Language Concepts and Issues  

Section B 

Read the following extract from a conversation between a teacher and a student.  

 
Using this extract as a starting point, analyse and evaluate the ways in which 
participants can control and dominate spoken interactions.         (40 marks)                                                                          

 

KEY 

//   points where the speech of the participants overlaps 

you words that are stressed 

(2) timed pause 

(.) micropause 

 

TEACHER: OK (.) so what I want you to do is to describe the language of the 

text (.) describe it using appropriate terminology and showing 

understanding of the context (1) look at the key points and 

provide examples to support what you say (.) off you go. 

STUDENT:  well (2) first of all I um I (2) 

TEACHER:  first you need to concentrate (.) yes (.)  now describe what’s  

    going on  

STUDENT:  there are colour words // and  

TEACHER:                                          // now look (.) did we not go over this  

    yesterday? 

STUDENT:  yes but // I 

TEACHER:                 // yes but is not the answer I’m looking for (.) colour  

     words are (3) and I’m waiting for you to fill a gap here  

STUDENT:  er er // er  

TEACHER:             // might I suggest you look at the notes in front of you? 

STUDENT:  modifiers? 

TEACHER:  good it took a long time but we’re heading in the right direction 

and next (4) come on connotations position effect on the reader  

STUDENT:  yes I // er   

TEACHER:             // can someone else help out here?   
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SAMs Question  

Component 1 Language Concepts and Issues  

Section B'. 'Language and power: Component 1 Section B' 

 

Overview  

Each question focuses on a specific kind of language use (e.g. child language, dominance, 
politeness) and responses should analyse and evaluate the ways in which contextual factors 
affect linguistic choices in each case. Examining the data given or selecting relevant points 
from the extracts will provide a starting point for most responses, but there should also be 
evidence of wider reading (e.g. references to theorists), awareness of the social 
implications of language use (e.g. the use of negative politeness to avoid embarrassment), 
and linguistic knowledge (e.g. appropriately used terminology). Responses should be 
logically organised with clear topic sentences and a developing argument. 

Additional notes:  

The following notes address features of interest which may be explored, but it is important to 
reward all valid discussion. 

As the question asks learners to identify and interpret the ways in which language can be 
used to control spoken interaction, it is likely that they will analyse the extract to show who 
the dominant speaker is and how this dominance is achieved, before moving on to a wider 
consideration of dominance in a range of different spoken language contexts.  

Responses may make some of the following points: 

• the importance of context i.e. situation, purpose, genre, register etc. 
• the relationships between participants e.g. status/role, function, face needs, shared 

knowledge, audience etc. 
• the way tenor/manner shapes a speaker’s choice of lexis, grammar and prosodic 

features  
• the effect of turn-taking (adjacency pairs, overlaps, interruptions etc.) and how this 

may give a speaker control 
• the use of different utterance types and how this affects dominance - especially the 

choice of different grammatical moods (imperative, interrogative) and fragmentary 
structures 

• the extent to which a speaker may accommodate and/or cooperate with others  
• the use of monitoring devices, topic shifts, discourse markers, length of utterances 

etc.to set an agenda 
• the presence of non-fluency features e.g. hesitations, pauses, false starts etc. and 

what these imply about the effectiveness of an utterance 
• a speaker’s use of prosodic features for reinforcement e.g. intonation, stress, pitch, 

pauses for dramatic effect etc. 
 

                AO1 AO2 AO3 

 (a) 20 marks 20 marks 20 marks 
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Assessment Grid 

Unit 2 Language Issues and Original and Critical Writing Section B  

BAND AO1 
Apply appropriate methods of 

language analysis, using 
associated terminology and 
coherent written expression 

20 marks 

AO2  
Demonstrate critical understanding 
of concepts and issues relevant to 

language us  
 

20 marks 

AO3  
Analyse and evaluate how 

contextual factors and language 
features are associated with the 

construction of meaning  
20 marks 

5 17-20 marks 
• Sophisticated methods of 

analysis  
• Confident use of a wide range of 

terminology  
• Perceptive discussion of topic  
• Coherent, academic style 

17-20 marks 
• Detailed critical understanding of 

concepts (e.g. turntaking, 
modality)  

• Perceptive discussion of issues 
(e.g. identity, status, gender)  

• Confident and concise selection of 
supporting examples 

17-20 marks 
• Confident analysis and 

evaluation of a range of 
contextual factors 

• Productive discussion of the 
construction of meaning 

• Perceptive evaluation of 
effectiveness of communication 

4 13-16 marks 
• Effective methods of analysis  
• Secure use of a range of 

terminology  
• Thorough discussion of topic  
• Expression generally accurate 

and clear 

13-16 marks 
• Secure understanding of concepts 

(e.g. turn-taking, modality) 
• Some intelligent discussion of 

issues (e.g. identity, status, 
gender)  

• Consistent selection of apt 
supporting examples 

13-16 marks 
• Effective analysis and evaluation 

of contextual factors  
• Some insightful discussion of the 

construction of meaning  
• Purposeful evaluation of 

effectiveness of communication 

3 9-12 marks 
• Sensible methods of analysis 
• Generally sound use of 

terminology  
• Competent discussion of topic 
• Mostly accurate expression with 

some lapses 

9-12 marks 
• Sound understanding of concepts 

(e.g. turn-taking, modality) 
• Sensible discussion of issues 

(e.g. identity, status, gender)  
• Generally appropriate selection of 

supporting examples 

9-12 marks 
• Sensible analysis and evaluation 

of contextual factors  
• Generally clear discussion of the 

construction of meaning  
• Relevant evaluation of 

effectiveness of communication 

2 5-8 marks 
• Basic methods of analysis  
• Using some terminology with 

some accuracy  
• Uneven discussion of topic  
• Straightforward expression, with 

technical inaccuracy 

5-8 marks 
• Some understanding of concepts 

(e.g. turn-taking)  
• Basic discussion of issues (e.g. 

status, gender)  
• Some points supported by 

examples 

5-8 marks 
• Some valid analysis of contextual 

factors  
• Undeveloped discussion of the 

construction of meaning  
• Inconsistent evaluation of 

effectiveness of communication 

1 1-4 marks 
• Limited methods of analysis 
• Some grasp of basic terminology  
• Undeveloped discussion of topic  
• Errors in expression and lapses 

in clarity 

1-4 marks 
• A few simple points made about 

concepts (e.g. turntaking)  
• Limited discussion of issues 

(e.g.status, gender)  
• Few examples cited 

1-4 marks 
• Some basic awareness of 

context  
• Little sense of how meaning is 

constructed 
•  Limited evaluation of 

effectiveness of communication 

0 marks: response not credit worthy or not attempted 
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The following sample responses have kindly been completed by students following the 
current A level English Language syllabus, who have just finished their first year of study. 
They are therefore not familiar with the requirements of the new specification and have not 
previously practised this type of question. These are not moderating/standardising materials, 
but the responses are useful in demonstrating approaches to the ‘language issues’ essay. 

Sample response 1 
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WJEC Principal Examiner’s Commentary: Sample response 1        [Total: 40/60] 

The introductory paragraph lists rather than explores features and it is difficult to give credit for 
this kind of broad approach. Time is better spent launching straight into discussion – the second 
paragraph here, for instance, would have been a much more focused lead-in to the essay. The 
techiniques cited are all relevant to the focus of the question, but would be better dealt with at 
greater length in separate paragraphs. Similarly, the final sentence of the introduction, outlining 
what the essay will contain, is unneccessary – although it could have a valid role written at the 
top of a plan to remind the candidate what is important i.e. the ways linguistic dominance is 
achieved and the effect these have on conversation.   

The analysis of the stimulus material identifies an appropriate feature of dominance – the use of 
interrogatives. A well-chosen example is cited and there is some consideration of the effect this 
has on the student. The discussion of context is sensible and there is evidence of some 
knowledge of spoken concepts (e.g. transactional utterance, overlapping, non-fluency features, 
filled pauses, fillers, adjacency pairs). There is room here, however, for a slightly longer 
consideration of the extract. Closer reading of the text and analysis of key details would have 
given the candidate the opportunity to use linguistic terminology, which is underdeveloped here. 

The developing structure of the argument is clear, with each paragraph focusing on a specific 
language feature which can be related to dominance in spoken interaction. The level of 
knowledge is impressive and its application is mainly appropriate. The response addresses a 
reasonable range of different contexts (e.g. political interview in the lead up to an election; 
mixed gender informal conversation; domestic conversation) and comes to valid conclusions 
about linguistic dominance. Spoken concepts are addressed (e.g. face, politeness, turn-taking, 
formality) and there is relevant discussion of transition relevance places (although this is 
accidentally called the “transactional relevance place”). 

This response is well-written, confident and clearly structured. Comment is intelligent and 
understanding is clear. What is missing are the examples which would allow the discussion to 
develop. References to face-threatening acts, to compliments which make the receiver feel 
good, to tag questions, superpoliteness and overlapping spech in forml/informal situations etc., 
need to be supported by concrete examples. Equally, while the level of knowledge is excellent, 
the use of linguistic terminology remains undeveloped.  

 
AO1: 10/20 [Band 3] 
Limited range of linguistic terms used. Some sensible analysis of extract, but remains 
underdeveloped. Competent discussion of the topic. Expression accurate and clear. 
Organisation logical. 
AO2:  16/20 [Band 4]  
Secure understanding of spoken concepts – high level of knowledge. Perceptive discussion 
in places.  Provision of examples needs development. 
AO3: 14/20 [Band 4]  
Effective analysis and evaluation of chosen contexts. Some focused discussion of meaning. 
Some purposeful evaluation. 
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Sample response 2 
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WJEC Principal Examiner’s Commentary: Sample response 2        [Total: 18/60]      

The response focuses on an analysis of the stimulus material provided in the question. This 
is a valid starting point, but the question also requires evidence of wider language study, so 
it is important that responses move beyond the sample text. This gives candidates the 
opportunity to demonstrate their knowledge and to explore alternative contexts.  

The opening overview is basic, but sets the context adequately and concludes nicely with 
the reference to the “unequal encounter” – though the point about the student being “more 
formal” is not clear. The range of the discussion is very narrow and the focus is almost 
exclusively on the teacher, so the discussion does not engage fully with the evaluative 
element of the question. A general understanding of spoken language is evident, but the 
range of terms is quite narrow (e.g. discourse marker, positive politeness, adjacency pairs, 
overlaps). There is an awareness of the role of questions in establishing control, and a 
sound point about the false sense of an “option” and the tone of delivery. The discussion of 
“overlaps” recognises “the teachers urgency” [sic], but doesn’t really explore these 
interventions as ‘interruptions’—the reference to the fact that the teacher “cuts the student 
off” remains undeveloped. 

The range of linguistic terminology used here is quite narrow: modal verb, adverbial of time 
and closed question are used accurately, but two of the three examples cited as imperatives 
are in fact declaratives. The examples selected are appropriate and the conclusion that the 
extract represents an “unbalanced” exchange is valid. However, it would have been useful to 
see a more detailed argument demonstrating this with an exploration of the effect of the 
teacher’s utterances on the student. Expression is mostly clear, but there is some technical 
inaccuracy (e,g. lack of sentence control; omission of apostrophes). 

As an examination response, this is very short—it would not have achieved a high band 
because it fails to fulfil the criteria of the question i.e. exploring a range of spoken 
interactions and linguistic features indicative of control and domination. However, there are 
some positive qualities.  

AO1: 5/20 [Band 2] 
Some terms used. Range of references needs to be wider. Some errors. Some basic 
analysis of extract, but remains underdeveloped. Discussion lacks reference to other 
contexts/participants. Some technical inaccuracy. 
AO2:  7/20 [Band 2]  
A few sensible references to spoken concepts, but range is quite narrow and discussion 
basic. Appropriate selection of supporting examples for points made.  
AO3: 6/20 [Band 2]  
Shows understanding of the given context, but range of discussion is narrow.  Doesn’t 
reference other contexts. Linguistic methods of control not made explicit. Underdeveloped 
analysis/evaluation. Meaning not fully explored. 
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Sample response 3 
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WJEC Principal Examiner’s Commentary: Sample response 3          Total: 22/60 

The response focuses on an analysis of the stimulus material provided in the question. This 
is a valid starting point, but the question also requires evidence of wider language study, so 
it is important that responses move beyond the sample text. This gives candidates the 
opportunity to demonstrate their knowledge and to explore alternative contexts.  

There is an initial recognition of the formality of the tenor and what could be a valuable point 
about “fluctuating register”. Understanding of this term, however, is not really demonstrated. 
There is perhaps an implicit sense that the teacher moves between formal subject specific 
terms (the polysyllabic noun “terminology” is cited and labelled accurately) and more 
colloquial, idiomatic language (e.g. the discourse marker “OK” and the declarative “Off you 
go” referenced in the second paragraph), but the argument is not clear. Some spoken terms 
(e.g. discourse marker, utterance, emphatic stress, filler, positive feedback) are used 
appropriately and accurately accompanied by relevant comment. Although the term is not 
used, there is evidence of understanding of topic setting. The range here could be wider. 

Two key areas are addressed: the student’s confusion, and the “help” the teacher provides 
and its effect. Expression can lack clarity, but there are some valid points. These can be 
broad (e.g. the teacher isn’t really trying to help), but others are sound (e.g. the recognition 
of the tone “to sound like an order rather than advice”, the word searching of the student, 
and the effect of the interruptions). Discussion of the teacher’s “sarcastic tone” and “very 
bitter prosody” suggest a sensible understanding.  

There is a consistent attempt to focus on examples from the text and to use terminology to 
describe the words and phrases cited.  While some accurate labelling of linguistic terms is 
evident (e.g. noun phrase, fronted adverb, modal verb, adjective, coordinating conjunction), 
there are also some errors. The idiomatic “Off you go” is a directive, but not an imperative; 
“off” is an adverb; and the verb “need” is not an auxiliary. Opportunities for developing a 
wider range of terms are also missed e.g. analysis of the “five complete utterances”.  

As an examination response, this is quite short—it would not have achieved a high band 
because it fails to fulfil the criteria of the question i.e. exploring a range of spoken 
interactions and linguistic features indicative of control and domination. However, there are 
positive qualities.  

AO1: 8/20 [Band 2] 
Reasonable range of terms used with some accuracy. Mostly sensible analysis of extract, but 
discussion lacks reference to other contexts/participants. Linguistic methods of dominance 
could be made more explicit. Some lack of sentence control/awkward expression. 
AO2:  7/20 [Band 2]  
Some sensible understanding of spoken concepts, but range is quite narrow. Appropriate 
selection of supporting examples for points made.  
AO3: 7/20 [Band 2]  
Shows understanding of the given context, but doesn’t discuss a wider range to demonstrate 
the different ways in which speakers control and dominate. Some valid analysis/evaluation. 


