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Basic but accurate description of content.�



Sticky Note

Doesn't refer to specific images or to specific mood created.�



Sticky Note

Quotes but doesn't comment on language.�



Sticky Note

Hint of an idea here.�







Sticky Note

Simple comment on structure but some support given.�



Sticky Note

General response, some awareness of what is said, a little support but limited AO2.  Some comparison of content and style but general.  
8 marks.�
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Some awareness of mood.�
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Some grasp of mood and general but reasonable interpretation.�
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Some attempt to explore subtext.�







Sticky Note

Aware of contrasting images and language.�







Sticky Note

Some comparison of content and mood, some reference to detail, begins to consider subtext.  12 marks.�
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Some insightful interpretation.�



Sticky Note

Interesting ideas, engaged discussion.�
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Balanced commentary, some close focus on language, thoughtful discussion, quite confident on ideas and interpretations.  17 marks.�
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SECTION B 
 
Spend about one hour on this section. Think carefully about the poems before you write your 
answer. 
 


Both poets write about birds.  
 
Write about both poems and their effect on you. Show how they are similar 
and how they are different. 
 
You may write about the poems separately and then compare them, or make 
comparisons where appropriate in your answer as a whole. [20] 
 
This question covers assessment objectives AO1 (25%), AO2 (25%) and 
AO3 (50%) 


 
0 marks  Nothing worthy of credit. 


1-4 marks  
Mostly simple, general comments on the poems. The response will 
probably be brief, with simple, basic points of comparison about content, 
such as both poets’ description of birds in them. 


5-9 marks  


There may be awareness of some of the ideas in the poems, such as 
the sense of disgust in the Hines and the sense of wonder and awe in 
the Thomas. Some awareness of details which show some 
understanding of the general attitudes of each poet to the birds they 
describe in both poems may be given. 


10-14 marks  


Focused use of the details in the poems and, for 12 – 14, some 
discussion of the way the poets describe their reactions to the birds in 
both poems. There may be some grasp of the humour and exaggeration 
in the Hines, though the tone is ambiguous and other interpretations will 
emerge. In the Thomas, there will be some exploration of how the 
‘suggestion of dark/Places’ at the beginning gives way to a tone of 
sweetness and innocence, returning to the idea of a ‘dark tribe’ and the 
song carrying with ‘history’s overtones’ at the end. The final lines may 
be interpreted in a variety of ways but will be justified and valid at this 
level. For 13 – 14, candidates will recognise the imagery used in both 
poems and may offer some sensible interpretation of it, although not all 
comments will be convincing. 


15-20 marks  


A more consistent analysis of both poems and some perceptive probing 
of subtext will be evident.  Candidates will begin to show how the poets’ 
use of language creates a different tone in the poems. There will be a 
clear appreciation of how both poets use language to achieve specific 
effects, such as Hines’ use of anthropomorphic images to suggest the 
characters of the starlings and Thomas’ more enigmatic representation 
of the blackbird’s song as imbued with hidden wisdom and instinctive 
joyfulness. 
For marks above 16, a willingness to engage with the ideas about birds 
and their connections with the human world, or their alienation from it, 
suggested by the poets may be shown. There will be inconsistencies in 
how convincing interpretations offered are, but judgements will be 
rooted in a close analysis of the language and imagery used. Confident 
links and comparisons will be made, with subtlety and range, and an 
awareness of ambiguity and possible interpretations, for 18-20. 


 
Please note that the Foundation Tier poems are different. If a candidate has answered on 
different poems, please use the 'wrong question' tool on e-marker. Refer to the e-marker 
training material for more information. 
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Spend about one hour on this section. Think carefully about the poems before you write your 
answer.


Both poets write about birds.


Write about both poems and their effect on you. Show how they are similar 
and how they are different.


You may write about each poem separately and then compare them, or make 
comparisons where appropriate in your answer as a whole. [20]
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A Blackbird Singing


It seems wrong that out of this bird, 
Black, bold, a suggestion of dark 
Places about it, there yet should come 
Such rich music, as though the notes’ 
Ore were changed to a rare metal 
At one touch of that bright bill. 


You have heard it often, alone at your desk 
In a green April, your mind drawn 
Away from its work by sweet disturbance 
Of the mild evening outside your room. 


A slow singer, but loading each phrase 
With history’s overtones, love, joy 
And grief learned by his dark tribe 
In other orchards and passed on 
Instinctively as they are now, 
But fresh always with new tears.


by RS Thomas


Starlings


Something repels me in starlings,
It’s their panic-stricken gluttony, 
And evil greens and purples, 
Like bluebottles; 
But most of all 
It’s their cocky ugliness, 
That sleek and rakish look, 
Like men with patent leather hair.


I look for the bibbed robin 
With its baby charm 
And mouse-ish fur. 
Or the blue tit, 
That glob of twinkling iridescence. 
Even the dull sparrow is welcome, 
Reliable like a working man. 
They’re all welcome at my table; 
Except starlings. 


I know all life is sacred 
And I wouldn’t see it starve. 
But a few seconds of its presence 
Angers me. 
I have to knock 
And make it fly away. 
Am I wrong in this? 
Should ugliness be allowed an equal share? 
Or am I right 
To repel it, 
And prefer beauty in its place?


by Barry Hines
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UNIT ONE HIGHER TIER MARKING SCHEME 
 


SECTION A 
 
Of Mice and Men 
 


How is the relationship between George and Slim presented here? Refer closely 
to the extract in your answer. [10] 


 
This question covers assessment objectives AO1 (50%) and AO2 (50%). 


 
0 marks  Nothing worthy of credit. 


1 mark  Brief response, with simple comments about the content of the 
extract, or simple identification of the characters in it.  


2-4 marks  Answers will tend towards reorganisation, with some 
identification of the friendliness building between the characters.  


5-7 marks  


Some discussion of the way the conversation is presented 
through what each character says and does. Some indication 
may be given of Slim’s ability to encourage George to talk and 
George’s willingness to confide in him. For 6-7 answers will be 
typified by more sustained discussion of the way the burgeoning 
friendship between the two men is presented, such as the 
generosity implied by both men’s appreciation of Lennie, the 
shared confidences about life on the ranch, Slim’s unobtrusive 
questioning, his ‘quiet and receptive’ manner. The way George 
seems to crave the opportunity to unburden himself without his 
usual suspicion and lack of trust may be examined. 


8-10 marks  


Answers will be assured, evaluative and analytical. Candidates 
will confidently explore the cautious confidence building 
between the men and how Steinbeck achieves this through his 
use of a rather staged setting, Slim’s instinctive emotional 
intelligence and how he wins George’s trust gradually 
throughout the extract (from ‘demanded defensively’ to ‘He 
wanted to talk.’) The language used to suggest this careful 
weighing up of each other will be examined more closely for 8-
10 and some insight will be shown into how the quiet but 
powerful tone of the extract is evoked. 


 
 
  


0 1 
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Valid, though misses the beginnings of a friendship.�
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Valid but unsupported.�
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Needs a reference.�



Sticky Note

Describes the content of the extract rather than discusses the relationship.  Some valid ideas but not supported by reference to the text.  AO2 lacking.  3 marks�
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Sticky Note

Sees the body language but not really a friendship yet.�



Sticky Note

Interesting observation, well-explained.�



Sticky Note

Some understanding of Slim's intentions and behaviour though not located in the text in detail.�



Sticky Note

Valid point on Slim's humility.�
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Yes, overall, though misses some of the fluctuations.�



Sticky Note

Sound grasp of how Slim behaves and how George responds though doesn't track through the extract for the hesitant fluctuations in their budding friendship.  5 marks.�
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Perhaps, does have a rather confrontational tone at times.�



Sticky Note

Understands the nature of Slim's behaviour and intentions, and why George responds to it.�
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Thoughtful idea, supported by reference.�
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Exactly.�
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Insightful comment on Slim's tactics in drawing George into an honest conversation.�



Sticky Note

Close reference in support of a thoughtful idea.�



Sticky Note

Convincing understanding.�







Sticky Note

Yes.  Sees the negotiation between the men.�



Sticky Note

Secure understanding of the growing relationship between the men, Slim's manner and George's response to it.  7 marks.�
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SECTION A


Of Mice and Men


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Read the extract on the opposite page. Then answer the following question:


How is the relationship between George and Slim presented here? Refer closely to the 
extract in your answer. [10]


0 1


0 1 0 2 0 3


0 3


0 1 0 2







Turn over.


3
7


2
0


U
A


0
1


0
3


(3720UA0-1)


3


© WJEC CBAC Ltd.


Slim and George came into the darkening bunk house together. Slim reached up over the card 
table and turned on the tin-shaded electric light. Instantly the table was brilliant with light, and the 
cone of the shade threw its brightness straight downward, leaving the corners of the bunk house 
still in dusk. Slim sat down on a box and George took his place opposite. 


‘It wasn’t nothing,’ said Slim. ‘I would of had to drowned most of ’em anyways. No need to thank 
me about that.’ 


George said, ‘It wasn’t much to you, maybe, but it was a hell of a lot to him. Jesus Christ, I don’t 
know how we’re gonna get him to sleep in here. He’ll want to sleep right out in the barn with ’em. 
We’ll have trouble keepin’ him from getting right in the box with them pups.’ 


‘It wasn’t nothing,’ Slim repeated. ‘Say, you sure was right about him. Maybe he ain’t bright, but 
I never seen such a worker. He damn near killed his partner buckin’ barley. There ain’t nobody can 
keep up with him. God awmighty I never seen such a strong guy.’ 


George spoke proudly. ‘Jus’ tell Lennie what to do an’ he’ll do it if it don’t take no figuring. He 
can’t think of nothing to do himself, but he sure can take orders.’


There was a clang of horseshoe on iron stake outside and a little cheer of voices.
Slim moved back slightly so the light was not on his face. ‘Funny how you an’ him string along 


together.’ It was Slim’s calm invitation to confidence.
‘What’s funny about it?’ George demanded defensively. 
‘Oh, I dunno. Hardly none of the guys ever travel together. I hardly never seen two guys travel 


together. You know how the hands are, they just come in and get their bunk and work a month, 
and then they quit and go out alone. Never seem to give a damn about nobody. It jus’ seems kinda 
funny a cuckoo like him and a smart little guy like you travelin’ together.’


‘He ain’t no cuckoo,’ said George. ‘He’s dumb as hell, but he ain’t crazy. An’ I ain’t so bright 
neither, or I wouldn’t be buckin’ barley for my fifty and found. If I was bright, if I was even a little bit 
smart, I’d have my own little place, an’ I’d be bringin’ in my own crops, ’stead of doin’ all the work 
and not getting what comes up outta the ground.’ George fell silent. He wanted to talk. Slim neither 
encouraged nor discouraged him. He just sat back quiet and receptive.
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‘Steinbeck uses Crooks to show us the worst aspects of American society in the 
1930s.’ How far do you agree? [20] 


 
This question covers assessment objectives AO1 (33%) and AO4 (67%). 


 
0 marks  Nothing worthy of credit. 


1-4 marks  Simple, general narrative, showing a basic awareness the 
character and events in the novel. 


5-9 marks  


Answers will be general and narrative with some focus on 
Crooks, his relationships with others on the ranch and events 
which shed light on the racist attitudes which affect him. There 
may be some awareness of how his life reflects wider society 
in 1930s America, such as his segregation and exclusion from 
ranch life. 


10-14 marks  


Answers will still be dependent on narrative but with more 
detailed reference to key events and relationships, with some 
discussion of how the writer depicts Crooks’ life as a black 
man with low status on the ranch. References to violence 
against Crooks, the conditions he lives in and his treatment by 
characters such as Curley’s wife may be cited, with some 
understanding of how these aspects might be considered ‘the 
worst’ in American society.  For 13-14, there will be more 
focused discussion of Crooks’ character, aspirations and 
sufferings and how these reflect society’s limitations on black 
people’s lives. More thorough responses will discuss the way 
contextual factors affect our interpretation of Crooks’ 
behaviour and actions at different points in the novel and the 
way Steinbeck presents him as a victim of the prevailing social 
mores of the time. 


15-20 marks  


Answers will be evaluative and assured, showing a clear 
appreciation of how Steinbeck shapes our understanding of 
Crooks and the influence of contextual factors on him.  
Answers will reveal a perceptive reading of the novel to show 
a considered interpretation of Steinbeck’s criticism of social 
values.  For 18-20, the analysis will be cogent, with a cohesive 
thread of ideas which are well-supported by detailed reference 
to the text.   


 
  


0 2 





		3720UA0-1 WJEC GCSE Eng Lit Unit 1 HT MS S19 (1).pdf

		GCSE MARKING SCHEME

		GCSE MARKING SCHEME

		INTRODUCTION

		INTRODUCTION

		Of Mice and Men

		Of Mice and Men

		Ending/The Way We Live

		Ending/The Way We Live

		Ending/The Way We Live

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.












Sticky Note

Addressing the question.�



Sticky Note

Secure knowledge of the text, reference to events and some understanding of characterisation.  Context understood.�
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Not quite.�
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Clear understanding of Crooks' plight and how contextual factors affected him.  Some reference to events, a little direct reference.  12 marks.�
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SECTION A


Of Mice and Men


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


‘Steinbeck uses Crooks to show us the worst aspects of American society in the 
1930s.’ How far do you agree? [20]
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How is the theme of injustice presented in Of Mice and Men? Remember to 
support your answer with reference to the novel and to comment on its social, 
historical and cultural context. [20] 


 
This question covers assessment objectives AO1 (33%) and AO4 (67%). 


 
0 marks  Nothing worthy of credit. 


1-4 marks  Simple awareness of some aspects of injustice, such as 
Crooks’ isolation and segregation as a black man.  


5-9 marks  


Answers will be dependent on simple, general narrative, with 
some discussion of the effect of injustice in characters’ lives, 
such as Crooks’ low status as a black man or Curley’s wife’s 
treatment at the hands of the ranch workers. Some relevant 
events, such as Crooks’ conversation with Lennie or the killing 
of Candy’s dog, may be referred to in an inconsistently 
developed response. 


10-14 marks  


Answers may still be narrative driven but will show more 
relevant selection of events to show an understanding of the 
characters and how injustice impacts on their lives.  
Characters may be described by using events or 
conversations which reveal their unfair treatment, such as 
Crooks’ segregation and the impact of it on his mental health 
or Curley’s wife’s desperation for company and validation. 
There will be increasingly thorough understanding of how the 
social, cultural and historical context of 1930s USA affects 
relationships, lifestyles and ambitions, perhaps with some 
understanding of the prevailing racism and sexism which 
undermines characters’ aspirations and creates injustice. For 
13-14, answers will be more thorough, with consistent 
discussion of important features of characterisation, closely 
linked with contextual factors. 


15-20 marks  


Answers will be cogent and astute, with assured use of 
relevant detail. There will be a confident exploration of the 
characters and their relationships and the writer’s use of 
particular characters to criticise society’s sexism, racism or 
social inequality at the time. Details of salient events and 
phases in the characters’ presentation will be given and the 
ways in which injustice impacts on them differently.  An 
evaluative approach is expected for 18-20, with a confident 
exploration and interpretation of characterisation and how 
Steinbeck uses it to shed light on an unjust society. 


 
Please look for, and reward, valid alternatives. 
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Rather tangential detail from Crooks' childhood to choose, perhaps.  Shows awareness of context and its impact.�
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Some knowledge of character and context.  A little assertive rather than illustrative.�
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Selects appropriate characters, shows some understanding of how contextual factors contribute to unjust treatment of them, though fairly simple commentary.  9 marks.�
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Aware of the writer's intentions and the sense of the novel as a vehicle for social criticism.�
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Some overview of text and context, some detailed reference.  Perceptive grasp of the writer's intentions and the characters as part of his social critique of American society in the 1930s.  17 marks.�
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SECTION A


Of Mice and Men


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             
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your answer with reference to the novel and to comment on its social, historical and 
cultural context. [20]
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SECTION B 
 
Spend about one hour on this section. Think carefully about the poems before you write your 
answer. 
 


Both poets write about birds.  
 
Write about both poems and their effect on you. Show how they are similar 
and how they are different. 
 
You may write about the poems separately and then compare them, or make 
comparisons where appropriate in your answer as a whole. [20] 
 
This question covers assessment objectives AO1 (25%), AO2 (25%) and 
AO3 (50%) 


 
0 marks  Nothing worthy of credit. 


1-4 marks  
Mostly simple, general comments on the poems. The response will 
probably be brief, with simple, basic points of comparison about content, 
such as both poets’ description of birds in them. 


5-9 marks  


There may be awareness of some of the ideas in the poems, such as 
the sense of disgust in the Hines and the sense of wonder and awe in 
the Thomas. Some awareness of details which show some 
understanding of the general attitudes of each poet to the birds they 
describe in both poems may be given. 


10-14 marks  


Focused use of the details in the poems and, for 12 – 14, some 
discussion of the way the poets describe their reactions to the birds in 
both poems. There may be some grasp of the humour and exaggeration 
in the Hines, though the tone is ambiguous and other interpretations will 
emerge. In the Thomas, there will be some exploration of how the 
‘suggestion of dark/Places’ at the beginning gives way to a tone of 
sweetness and innocence, returning to the idea of a ‘dark tribe’ and the 
song carrying with ‘history’s overtones’ at the end. The final lines may 
be interpreted in a variety of ways but will be justified and valid at this 
level. For 13 – 14, candidates will recognise the imagery used in both 
poems and may offer some sensible interpretation of it, although not all 
comments will be convincing. 


15-20 marks  


A more consistent analysis of both poems and some perceptive probing 
of subtext will be evident.  Candidates will begin to show how the poets’ 
use of language creates a different tone in the poems. There will be a 
clear appreciation of how both poets use language to achieve specific 
effects, such as Hines’ use of anthropomorphic images to suggest the 
characters of the starlings and Thomas’ more enigmatic representation 
of the blackbird’s song as imbued with hidden wisdom and instinctive 
joyfulness. 
For marks above 16, a willingness to engage with the ideas about birds 
and their connections with the human world, or their alienation from it, 
suggested by the poets may be shown. There will be inconsistencies in 
how convincing interpretations offered are, but judgements will be 
rooted in a close analysis of the language and imagery used. Confident 
links and comparisons will be made, with subtlety and range, and an 
awareness of ambiguity and possible interpretations, for 18-20. 


 
Please note that the Foundation Tier poems are different. If a candidate has answered on 
different poems, please use the 'wrong question' tool on e-marker. Refer to the e-marker 
training material for more information. 
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		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.










Sticky Note

Basic but accurate description of content.�
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Doesn't refer to specific images or to specific mood created.�



Sticky Note

Quotes but doesn't comment on language.�



Sticky Note

Hint of an idea here.�







Sticky Note

Simple comment on structure but some support given.�



Sticky Note

General response, some awareness of what is said, a little support but limited AO2.  Some comparison of content and style but general.  
8 marks.�





		Blank Page










Sticky Note

Some awareness of mood.�







Sticky Note

Some grasp of mood and general but reasonable interpretation.�



Sticky Note

Some attempt to explore subtext.�







Sticky Note

Aware of contrasting images and language.�







Sticky Note

Some comparison of content and mood, some reference to detail, begins to consider subtext.  12 marks.�
















Sticky Note

Some insightful interpretation.�



Sticky Note

Interesting ideas, engaged discussion.�







Sticky Note

Balanced commentary, some close focus on language, thoughtful discussion, quite confident on ideas and interpretations.  17 marks.�
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SECTION B


Spend about one hour on this section. Think carefully about the poems before you write your 
answer.


Both poets write about birds.


Write about both poems and their effect on you. Show how they are similar 
and how they are different.


You may write about each poem separately and then compare them, or make 
comparisons where appropriate in your answer as a whole. [20]
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A Blackbird Singing


It seems wrong that out of this bird, 
Black, bold, a suggestion of dark 
Places about it, there yet should come 
Such rich music, as though the notes’ 
Ore were changed to a rare metal 
At one touch of that bright bill. 


You have heard it often, alone at your desk 
In a green April, your mind drawn 
Away from its work by sweet disturbance 
Of the mild evening outside your room. 


A slow singer, but loading each phrase 
With history’s overtones, love, joy 
And grief learned by his dark tribe 
In other orchards and passed on 
Instinctively as they are now, 
But fresh always with new tears.


by RS Thomas


Starlings


Something repels me in starlings,
It’s their panic-stricken gluttony, 
And evil greens and purples, 
Like bluebottles; 
But most of all 
It’s their cocky ugliness, 
That sleek and rakish look, 
Like men with patent leather hair.


I look for the bibbed robin 
With its baby charm 
And mouse-ish fur. 
Or the blue tit, 
That glob of twinkling iridescence. 
Even the dull sparrow is welcome, 
Reliable like a working man. 
They’re all welcome at my table; 
Except starlings. 


I know all life is sacred 
And I wouldn’t see it starve. 
But a few seconds of its presence 
Angers me. 
I have to knock 
And make it fly away. 
Am I wrong in this? 
Should ugliness be allowed an equal share? 
Or am I right 
To repel it, 
And prefer beauty in its place?


by Barry Hines
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To Kill a Mockingbird 
 


 Read the extract on the opposite page. Then answer the following 
question: 


 
How does Harper Lee present the character of Burris Ewell here? Refer 
closely to the extract in your answer. [10] 


 
This question covers assessment objectives AO1 (50%) and AO2 (50%). 


 
0 marks  Nothing worthy of credit. 


 
1 mark  Brief responses, and simple comments on what Burris says 


and does in the extract. 
 


2-4 marks  Answers will be dependent on paraphrase to a certain extent.  
Some awareness of Burris’ rude and contemptuous behaviour 
though not always supported with apt detail from the extract. 
 


5-7 marks  Candidates will select and highlight detail in order to support 
their views on Burris Ewell here. Candidates may focus on 
his rude and contemptuous behaviour, his anger, the effect 
he has on Miss Caroline, the way he responds/reacts to 
others and what we find out about his background. For 6-7, 
discussion of the extract will be thorough, with some 
thoughtful commentary.  
 


8-10 marks  Answers will be assured, analytical, and show appreciation 
of Harper Lee’s technique in conveying Burris Ewell’s 
personality and attitude. The nature and delivery of his 
comments and the way he is described may be discussed 
with insight and answers will include detailed reference to 
language and its effects in different parts of the extract. 
Candidates may also address what we find out about his 
background and the effect he has on others. 
 


 Please look for, and reward, valid alternatives. 
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		GCSE MARKING SCHEME

		GCSE MARKING SCHEME

		INTRODUCTION

		INTRODUCTION

		Of Mice and Men

		Of Mice and Men

		Ending/The Way We Live

		Ending/The Way We Live

		Ending/The Way We Live

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.










Sticky Note

An opening sentence summing up how the character is presented here is a good idea but avoid using 'positive' or 'negative' in your answers. Try to be more precise and specific.  What better way can you think of to summarise how Burris is presented? 



Sticky Note

Some insight here, using the text to explore what's going on in Burris' mind.



Sticky Note

This reference is very revealing about Burris.  What can you add to show real insight into his character here?



Sticky Note

A good idea to include how other characters see Burris.  Is the writer attempting to shed a more sympathetic light on him here?



Sticky Note

A sensible comment.  For higher AO marks, though, you need to look at why the writer chose these specific words.  Why 'snot-nosed slut of a schoolteacher'?







Sticky Note

High scoring responses tend to have shorter, more focused references which are examined in closer detail.  Rewrite this section to probe more deeply into the way Burris is presented here.



Sticky Note

A good point.  Some candidates saw Burris as quite fragile here.  Do you agree?



Sticky Note

Examiner comment: Selects some salient references and offers some insight on the character's behaviour.  Not so developed on AO2.  6 marks












the text



Sticky Note

You might not agree with the candidate's interpretation of the 'fist-sized clean space' here but this response got higher AO2 marks.  Check the specification for what skills are needed for AO2.



Sticky Note

Quite a strong paragraph.  There's close reading, specific references, some interpretation of language and character.



Sticky Note

The candidate was not rewarded for knowing whether a word is a verb or an adverb - but for selecting specific, powerful words and phrases and suggesting what they tell us about the presentation of Burris.



Sticky Note

Examiner comment:  Strong on AO2, some careful selection of references.  Perhaps not a developed, rounded appreciation of characterisation.  7 marks.












Sticky Note

Nicely summarised opening sentence - better than the 'negative' description in the first example.



Sticky Note

A rounded, developed exploration of the language used to create the characterisation of Burris here.



Sticky Note

This is a good technique: specific words and phrases are selected for closer analysis (AO2) but there is also interpretation and insight into the character's behaviour. (AO1)



Sticky Note

The candidate has understood why the writer includes details about his family and the deprivation Burris suffers.



Sticky Note

Examiner comment:  developed analysis of salient points of characterisation.  Not consistently probing but some thoughtful commentary.  8 marks
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To Kill a Mockingbird


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Read the extract on the opposite page. Then answer the following question:


How does Harper Lee present the character of Burris Ewell here? Refer closely to the 
extract in your answer. [10]
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Burris stood up. He was the filthiest human I had ever seen. His neck was dark grey, the backs of 
his hands were rusty, and his finger-nails were black deep into the quick. He peered at Miss Caroline 
from a fist-sized clean space on his face. No one had noticed him, probably, because Miss Caroline 
and I had entertained the class most of the morning. 


‘And, Burris,’ said Miss Caroline, ‘please bathe yourself before you come back tomorrow.’ 
The boy laughed rudely. ‘You ain’t sendin’ me home, missus. I was on the verge of leavin’ – I 


done done my time for this year.’
Miss Caroline looked puzzled. ‘What do you mean by that?’
The boy did not answer. He gave a short contemptuous snort.
One of the elderly members of the class answered her: ‘He’s one of the Ewells, ma’am,’ and I 


wondered if this explanation would be as unsuccessful as my attempt. But Miss Caroline seemed 
willing to listen. ‘Whole school’s full of ’em. They come first day every year and then leave. The truant 
lady gets ’em here ’cause she threatens ’em with the sheriff, but she’s give up tryin’ to hold ’em. She 
reckons she’s carried out the law just gettin’ their names on the roll and runnin’ ’em here the first day. 
You’re supposed to mark ’em absent the rest of the year…’ 


‘But what about their parents?’ asked Miss Caroline, in genuine concern. 
‘Ain’t got no mother,’ was the answer, ‘and their paw’s right contentious.’ 
Burris Ewell was flattered by the recital. ‘Been comin’ to the first day o’ the first grade fer three 


year now,’ he said expansively. ‘Reckon if I’m smart this year they’ll promote me to the second. …’
Miss Caroline said, ‘Sit back down, please, Burris,’ and the moment she said it I knew she had 


made a serious mistake. The boy’s condescension flashed to anger. 
‘You try and make me, missus.’ 
Little Chuck Little got to his feet. ‘Let him go, ma’am,’ he said. ‘He’s a mean one, a hard-down 


mean one. He’s liable to start somethin’, and there’s some little folks here.’ 
He was among the most diminutive of men, but when Burris Ewell turned towards him, Little 


Chuck’s right hand went to his pocket. ‘Watch your step, Burris,’ he said. ‘I’d soon’s kill you as look 
at you. Now go home.’ 


Burris seemed to be afraid of a child half his height, and Miss Caroline took advantage of his 
indecision: ‘Burris, go home. If you don’t I’ll call the principal,’ she said. ‘I’ll have to report this, anyway.’ 


The boy snorted and slouched leisurely to the door.
Safely out of range, he turned and shouted: ‘Report and be damned to ye! Ain’t no snot-nosed 


slut of a schoolteacher ever born c’n make me do nothin’! You ain’t makin’ me go nowhere, missus. 
You just remember that, you ain’t makin’ me go no where!’ 


He waited until he was sure she was crying, then he shuffled out of the building.












the text
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UNIT 1 – HIGHER TIER 
 
UNIT 1: BAND CRITERIA 
 
The following descriptions have been provided to indicate the way in which progression within the four criteria is likely to occur. Each successive description assumes demonstration of achievements 
in lower bands. You are asked to place work initially within a band and then to fine-tune using the marks within the band. It is recognised that work will not always fit neatly into one of the descriptions. 
 


(extract) (essay) 
(poetry) 


Critical response to texts (AO1) 
*Assessed in all questions 


Language, structure and form (AO2) 
*Assessed in Section A (extract) and Section B 
(poetry) 


Making comparisons (AO3) 
*Assessed in Section B (poetry) 


Social, cultural, and historical contexts 
(AO4) 
*Assessed in Section A (essay) 


0 0 Nothing written, or what is written is irrelevant to the text or not worthy of credit. 
1 1-4 Candidates: 


rely on a narrative approach with some 
misreadings; 
make a personal response to the text. 


Candidates: 
may make generalised comments about 
stylistic effects. 


Candidates: 
begin to make simple points of comparison 
when required; 
give simple unfocused expression of 
preference. 


Candidates: 
make simple comments on textual 
background. 


Errors in grammar, punctuation and spelling are likely to impede communication on occasions. Structure and organisation is limited and meaning is often unclear. 
2-4 5-9 Candidates: 


display some understanding of main features; 
make generalised reference to relevant 
aspects of the text, echoing and paraphrasing; 
begin to select relevant detail. 


Candidates: 
recognise and make simple comments on 
particular features of style and structure. 


Candidates: 
make straightforward connections between 
texts; select some obvious features of similarity 
and difference; 
begin to make comments on some of the 
different ways writers express meaning. 


Candidates: 
show a limited awareness of social/cultural and 
historical contexts; 
begin to be aware how social/cultural and 
historical context is relevant to understanding 
the text(s). 


Grammar, punctuation and spelling has some errors. There is some attempt to structure and organise writing and meaning is clear in places. 
5-7 10-14 Candidates: 


make more detailed reference to text; discuss 
thoroughly, and increasingly thoughtfully, 
characters and relationships; probe the sub-
text with increasing confidence; 
select and evaluate relevant textual details; 
understand and demonstrate how writers use 
ideas, themes and settings to affect the reader; 
convey ideas clearly and appropriately. 


Candidates: 
see how different aspects of style and structure 
combine to create effects; 
show increasingly clear appreciation of how 
meanings and ideas are conveyed through 
language, structure and form. 


Candidates: 
compare and make some evaluation of subject, 
theme, character and the different ways writers 
achieve effects; 
begin to explore comparisons of theme and 
style; explain the relevance and impact of 
connections and comparisons between texts. 


Candidates: 
are able to set texts in contexts more securely; 
begin to see how texts have been influential; 
have a clear grasp of social/cultural and 
historical context; 
begin to relate texts to own and others’ 
experience. 


Grammar, punctuation and spelling is generally good but with occasional errors. Structure and organisation is secure and meaning is generally clear. 
8-10 15-20 Candidates: 


make increasingly assured selection and 
incorporation of relevant detail and 
speculate/offer tentative judgements; evaluate 
characters/relationships and attitudes/motives; 
at the highest level, consistently handle texts 
with confidence, have an overview and ability 
to move from the specific to the   general; 
convey ideas persuasively and cogently with 
apt textual support. 


Candidates: 
show appreciation of how writers use language 
to achieve specific effects; 
make assured exploration and evaluation of 
the ways meaning, ideas and feeling are 
conveyed through language, structure and 
form; 
at the highest level, make assured analysis of 
stylistic features. 


Candidates: 
make a sustained discussion of comparisons 
between texts; 
confidently explore writers’ different ways of 
expressing meaning and achieving effects; 
make apt selection of details for cross 
reference; at the highest level, make subtle 
points of comparison and probe confidently. 


Candidates: 
show a clear understanding of social/cultural 
and historical contexts; 
relate texts to own and others’ experience; 
identify and comment on importance of 
social/cultural and historical contexts; show 
awareness of literary tradition; 
at the highest level, show a clear 
understanding of social/cultural and historical 
contexts; details of text to literary background 
and explain how texts have been/are influential 
at different times. 


Grammar, punctuation and spelling is largely accurate. Structure and organisation is accomplished and meaning is clear. 
 


* Please see grid on the previous page for AO weightings in Section A (extract), (essay), and Section B (poetry). 
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 Show how the character of Boo Radley is important to the novel as a 
whole. Remember to support your answer with reference to the novel 
and its social, cultural and historical context. [20] 


 
This question covers assessment objectives AO1 (33%) and AO4 (67%). 


 
0 marks  Nothing worthy of credit. 


 
1-4 marks  Responses will be brief and narrative. There may be simple 


description of Boo and some of his main character traits with 
some awareness of how he is thought of in Maycomb. 
  


5-9 marks  Answers may be narrative, with some knowledge of the main 
events and relationships which feature Boo and perhaps 
some general opinions on the effect of contextual factors, 
such as the way he is kept hidden away from society and 
treated with fear and suspicion.  
 


10-14 marks  Answers may still be narrative driven, but will show more 
relevant selection of key scenes and events to show an 
understanding of Boo and his relationships with other 
characters. A range of relevant events such as the gifts in 
the tree, the rumours about Boo, the trousers, the blanket 
and saving the children from the attack may be referred to 
as well as his background. There will be increasingly 
thorough understanding of how the social, cultural and 
historical context of 1930s USA has an effect on his life. For 
13-14, answers will be more thorough, with clear focus on 
his importance and perhaps themes he is connected with. 
 


15-20 marks  Answers will be evaluative and astute, with assured use of 
relevant detail.  There will be a confident exploration of how 
Boo is important to the themes and the plot of the novel and 
the ways Lee uses him to comment on society at the time. 
For 18-20, there will be some originality and analysis of the 
writer’s techniques and language and references will be 
wide-ranging and detailed. 
 


 Please look for, and reward, valid alternatives. 
 
  


2 2 





		GCSE MARKING SCHEME

		GCSE MARKING SCHEME

		INTRODUCTION

		INTRODUCTION

		Of Mice and Men

		Of Mice and Men

		Ending/The Way We Live

		Ending/The Way We Live

		Ending/The Way We Live

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.










the text



Sticky Note

Check the specification for the skills being assessed in this question.  Look for any reference to the context of the novel here.  



Sticky Note

The candidate clearly has some understanding of Boo's significance but the comments are assertive and are not supported.  Look at the first sentence.  What evidence is there in the novel for Boo's 'innocence', his 'courage' and his 'goodness'?  Rewrite this sentence as three separate paragraphs to show your knowledge of the novel.



Sticky Note

Why does Maycomb think of Boo in this way?



Sticky Note

How do the children discover the truth about Boo?



Sticky Note

AO4 - context - is an essential part of the assessment here.  How could you use Boo to show your understanding of life in 1930s America?  Think about why he is locked up, how others treat him and what these show us about Maycomb.



Sticky Note

Examiner comment:  some clear understanding of character but brief, very limited reference to events and details from the text.  Limited explicit reference to context.  8 marks.












Sticky Note

Accurate but rather straightforward introduction.  Rewrite the opening paragraph with a clear focus on Boo Radley.



Sticky Note

Clear understanding of character.







Sticky Note

Some detailed reference to the novel.



Sticky Note

Look at the number of different incidents from the novel referred to so far.  Compared with the last response there is much more substance here.



Sticky Note

A little more focus here on the function of the character in the novel.  Looking at the text from the writer's point of view will get you more marks.







Sticky Note

'A plot device' is a little vague and unexplained, perhaps. Boo's character is important too.



Sticky Note

Always a good idea to refer to important points in the novel for the character you're addressing.



Sticky Note

Examiner comment: quite thorough coverage of a range of relevant events in the novel.  Some focus on Boo's function in the novel.  Clear grasp of the novel's setting though not as thoroughly addressed. 13 marks.



Sticky Note

Look at the examiner's comment, particularly with respect to context.  Think about how life in Maycomb in the 1930s affected Boo.  How would his life have been different if he lived now?












Sticky Note

This response was given a slightly higher mark than the last one.  Check the specification for the skills assessed here, then see if you can find why it was given a higher mark.



Sticky Note

Interesting comment on context and how his society affects Boo's life.



Sticky Note

This candidate refers to many of the same events in the novel as the previous one.  However, instead of a straightforward account this one includes short quotations and comments about context.  Look for more of these features in the rest of the essay. 











Sticky Note

Examiner comment: a thorough, focused response.  Relevant and thoughtful use of contextual knowledge.  14 marks
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To Kill a Mockingbird


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Show how the character of Boo Radley is important to the novel as a whole. Remember 
to support your answer with reference to the novel and its social, cultural and historical 
context. [20]
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2 1 2 2 2 3


2 3


2 1 2 2


































































times












2 
© WJEC CBAC Ltd. 


UNIT 1 – HIGHER TIER 
UNIT 1: BAND CRITERIA 


The following descriptions have been provided to indicate the way in which progression within the four criteria is likely to occur. Each successive description assumes demonstration of achievements 
in lower bands. You are asked to place work initially within a band and then to fine-tune using the marks within the band. It is recognised that work will not always fit neatly into one of the descriptions. 


(extract) (essay) 
(poetry) 


Critical response to texts (AO1) 
*Assessed in all questions


Language, structure and form (AO2) 
*Assessed in Section A (extract) and Section B
(poetry)


Making comparisons (AO3) 
*Assessed in Section B (poetry)


Social, cultural, and historical contexts 
(AO4) 
*Assessed in Section A (essay)


0 0 Nothing written, or what is written is irrelevant to the text or not worthy of credit. 
1 1-4 Candidates: 


rely on a narrative approach with some 
misreadings; 
make a personal response to the text. 


Candidates: 
may make generalised comments about 
stylistic effects. 


Candidates: 
begin to make simple points of comparison 
when required; 
give simple unfocused expression of 
preference. 


Candidates: 
make simple comments on textual 
background. 


Errors in grammar, punctuation and spelling are likely to impede communication on occasions. Structure and organisation is limited and meaning is often unclear. 
2-4 5-9 Candidates: 


display some understanding of main features; 
make generalised reference to relevant 
aspects of the text, echoing and paraphrasing; 
begin to select relevant detail. 


Candidates: 
recognise and make simple comments on 
particular features of style and structure. 


Candidates: 
make straightforward connections between 
texts; select some obvious features of similarity 
and difference; 
begin to make comments on some of the 
different ways writers express meaning. 


Candidates: 
show a limited awareness of social/cultural and 
historical contexts; 
begin to be aware how social/cultural and 
historical context is relevant to understanding 
the text(s). 


Grammar, punctuation and spelling has some errors. There is some attempt to structure and organise writing and meaning is clear in places. 
5-7 10-14 Candidates: 


make more detailed reference to text; discuss 
thoroughly, and increasingly thoughtfully, 
characters and relationships; probe the sub-
text with increasing confidence; 
select and evaluate relevant textual details; 
understand and demonstrate how writers use 
ideas, themes and settings to affect the reader; 
convey ideas clearly and appropriately. 


Candidates: 
see how different aspects of style and structure 
combine to create effects; 
show increasingly clear appreciation of how 
meanings and ideas are conveyed through 
language, structure and form. 


Candidates: 
compare and make some evaluation of subject, 
theme, character and the different ways writers 
achieve effects; 
begin to explore comparisons of theme and 
style; explain the relevance and impact of 
connections and comparisons between texts. 


Candidates: 
are able to set texts in contexts more securely; 
begin to see how texts have been influential; 
have a clear grasp of social/cultural and 
historical context; 
begin to relate texts to own and others’ 
experience. 


Grammar, punctuation and spelling is generally good but with occasional errors. Structure and organisation is secure and meaning is generally clear. 
8-10 15-20 Candidates: 


make increasingly assured selection and 
incorporation of relevant detail and 
speculate/offer tentative judgements; evaluate 
characters/relationships and attitudes/motives; 
at the highest level, consistently handle texts 
with confidence, have an overview and ability 
to move from the specific to the   general; 
convey ideas persuasively and cogently with 
apt textual support. 


Candidates: 
show appreciation of how writers use language 
to achieve specific effects; 
make assured exploration and evaluation of 
the ways meaning, ideas and feeling are 
conveyed through language, structure and 
form; 
at the highest level, make assured analysis of 
stylistic features. 


Candidates: 
make a sustained discussion of comparisons 
between texts; 
confidently explore writers’ different ways of 
expressing meaning and achieving effects; 
make apt selection of details for cross 
reference; at the highest level, make subtle 
points of comparison and probe confidently. 


Candidates: 
show a clear understanding of social/cultural 
and historical contexts; 
relate texts to own and others’ experience; 
identify and comment on importance of 
social/cultural and historical contexts; show 
awareness of literary tradition; 
at the highest level, show a clear 
understanding of social/cultural and historical 
contexts; details of text to literary background 
and explain how texts have been/are influential 
at different times. 


Grammar, punctuation and spelling is largely accurate. Structure and organisation is accomplished and meaning is clear. 


* Please see grid on the previous page for AO weightings in Section A (extract), (essay), and Section B (poetry).
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 Atticus says, ‘I wanted you to see what real courage is, instead of 
getting the idea that courage is a man with a gun in his hand.’ How does 
Harper Lee present the theme of courage in To Kill a Mockingbird?  
Remember to support your answer with reference to the novel and its 
social, cultural and historical context. [20] 


 
This question covers assessment objectives AO1 (33%) and AO4 (67%). 


 
0 marks  Nothing worthy of credit. 


 
1-4 marks  Simple general narrative, showing a basic awareness of 


some of the characters and events of the novel. 
 


5-9 marks  Answers will be general and narrative with some focus on 
courageous characters or events showing courage. There 
may be some awareness of how the characters’ lives reflect 
wider society in 1930s America and how this affects their 
behaviour. 
 


10-14 marks  Answers may still be narrative driven, but will show more 
focused selection of characters and events to show 
understanding of the different ways they portray courage. 
For 13-14, answers will refer more thoroughly to a range of 
specific incidents and events across the novel and there 
may be some thoughtful discussion of how sometimes 
courageous acts were induced by the inequalities, harsh 
conditions and behaviours of society of the time. 
 


15-20 marks  Answers will be evaluative and astute, with assured use of 
relevant detail.  There will be a confident exploration of the 
different ways courage is presented in the novel and the 
ways Lee uses this theme to comment on society at the 
time. For 18-20, there will be some originality and analysis of 
the writer’s techniques and language and references will be 
wide-ranging and detailed. 
 


 Please look for, and reward, valid alternatives.


2 3 





		GCSE MARKING SCHEME

		GCSE MARKING SCHEME

		INTRODUCTION

		INTRODUCTION

		Of Mice and Men

		Of Mice and Men

		Ending/The Way We Live

		Ending/The Way We Live

		Ending/The Way We Live

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Write about both poems and their effect on you. Show how they are similar and how they are different.  [20]

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.

		Please note that the Foundation Tier poems are entitled Remembering Snow and A Winter Night. If a candidate has answered on these poems please use the 'wrong question' tool on e-marker. Refer to the e-marker training material for more information.










Sticky Note

This response did not quite make it into the 10-14 band on the specification grid.  Look again at the grid to see what qualities are needed to reach the 10-14 band.



Sticky Note

This statement may be true but lacks detailed support from the novel.  Do you agree that bringing up his children was brave of Atticus?  Did he do it all by himself?  



Sticky Note

A sensible comment - which events could the candidate have used to support it?



Sticky Note

Who calls Atticus a 'nigger lover'?  What was his response?



Sticky Note

Is there a better reference about the trial which shows Atticus' courage?







Sticky Note

Is Mayella the best example of courage, do you think?  The candidate mentions the treatment of women in the 1930s but doesn't develop it.  What more can be said?



Sticky Note

Mrs Dubose's courage is very specific - what has the candidate missed here?



Sticky Note

Examiner comment: some selection of characters and events but limited development and focus on the question.  Some unexplored references to context.  9 marks.












Sticky Note

The candidate was given credit for knowledge of context here but a better technique is to focus your comments on context on the characters and events you select to answer the question.  Think about how the candidate could have done this more effectively.







Sticky Note

A sensible choice of events to show Scout's courage.



Sticky Note

An apt choice of quotation here - focused on the ways in which Atticus is truly courageous.



Sticky Note

Relevant contextual knowledge - be careful not to focus too much attention on this trial, rather than the trial in the novel, though!







Sticky Note

A clear explanation of segregation though better responses tend to root these comments in the novel - how segregation affected Tom, Calpurnia and their families in Maycomb, rather than all black people at the time.



Sticky Note

The novel was written in the 1960s, not the 1930s - how important is that in our understanding?



Sticky Note

More accurate on Mrs Dubose than the last response.







Sticky Note

This section lists some other acts of courage.  It's accurate although high scoring responses tend to offer a deeper analysis of fewer characters and events - this response has breadth but not depth, perhaps.



Sticky Note

Examiner comment: clearly focused and thorough examination of characters and events which show courage. Sound knowledge of contextual factors, though not always integrated with analysis of the text.  14 marks.












Sticky Note

This is an assured start, showing a thoughtful, analytical focus on the question.



Sticky Note

An interesting and original idea - the candidate distinguishes between 'childhood courage' and 'true courage'.







Sticky Note

This is quite a convincing idea, pursued throughout the response.  It's a good idea to work out an argument which addresses the question before you start your response, a thread that can help you select relevant details from a long novel.  This is what examiners mean by 'overview' and is a characteristic of a high-level response.



Sticky Note

Character, context and focus on the question carefully woven together, concisely expressed.







Sticky Note

Compare the way this candidate uses the character of Mrs Dubose here with the other responses to this question. What do you notice?







Sticky Note

Atticus defines what 'real courage is', an idea the candidate clearly understands and uses throughout the response.







Sticky Note

Examiner comment: evaluative response, sound overview. Integrates contextual details throughout to show a nuanced understanding of the characters and events of the novel. 19 marks.



Sticky Note

Look at the description of the 15-20 band on the assessment grid. The description of 'the highest level' fits this response very well.
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To Kill a Mockingbird


Answer                   and either                   or                  .


You are advised to spend about 20 minutes on                   , and about 40 minutes on             


or                   .


Atticus says, ‘I wanted you to see what real courage is, instead of getting the idea that 
courage is a man with a gun in his hand.’ How does Harper Lee present the theme of 
courage in To Kill a Mockingbird? Remember to support your answer with reference to 
the novel and its social, cultural and historical context. [20]
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2 3


2 1 2 2 2 3


2 3


2 1 2 2











