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Section A: Comparative analysis of spoken non-literary texts 


Mark allocation 


AO1 AO2 AO4 


10 marks 10 marks 20 marks 


The mark scheme is intended to inform your judgements regarding a candidate’s response. 
It is by no means indicative of what he/she must include, neither is it an exhaustive list. Look 
for and reward valid, alternative readings which have merit and are supported by references 
to the texts. 


In their response candidates are required to: 


• apply concepts and methods from integrated linguistic and literary study


• analyse how meanings are shaped


• explore connections between the texts.
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1. Compare and contrast the presentation of attitudes to imprisonment in Texts 
A-C. 


 
The following guidelines contain indicative content and possible approaches candidates may 
use in their response. The mark scheme, however, should not be regarded as a checklist. 
Candidates are free to choose any approach that can be supported by evidence, and they 
should be rewarded for all valid interpretations of the texts. Candidates can (and will most 
likely) discuss parts of the texts other than those mentioned in the mark scheme. 
 


 Text A: Text B: Text C: 


AO1 Some linguistic and literary 
features that candidates may 
choose to explore: 
 


• possessive determiner 
‘Your’ 


• stative verb ‘to reason’ 
with stress and 
intonation 


• abstract noun phrase 
‘emotional and 
psychological 
reinforcements’ 


• metaphor ‘melt away’ 


• tripling of abstract nouns 
‘panic’, ‘anguish’, ‘fear’ 


• repetition of second 
person pronoun ‘you’ 


• metaphorical noun 
phrase ‘a big black 
monster’ with stress 


• tag question ‘you know’ 
with rising intonation 


• adverbial ‘as time goes 
on’ 


• dynamic present tense 
verb ‘crawls’ 


• gendered third-person 
pronoun ‘him’ 


• interrogative ‘is there 
anything left’ 


• adverbial ‘invariably’ 


• parallelism of noun 
phrases ‘the human 
mind and the human 
imagination’ 


• comparative adjectives 
‘greater’ and ‘bigger’. 


Some linguistic and literary 
features that candidates 
may choose to explore: 
 


• adverbial ‘Initially’ 


• noun phrase ‘some 
serious mental health 
issues’ 


• abstract noun ‘safety’ 


• verb phrase ‘to be 
housed’ 


• euphemistic noun 
phrase ‘all kinds of 
problems’ 


• compound noun ‘self-
harming’ 


• variety of 
pronouns/determiners 
‘they’, ‘we’, ‘their’, ‘your’ 


• intensified adjective ‘so 
bad’ 


• noun phrase ‘case-by-
case basis’ 


• abstract noun ‘decision’ 


• verbs ‘manipulating’, 
‘jiggling’ 


• lexical set of mental 
health ‘danger’, ‘risk’, 
‘self-harm’ 


• pejorative adjective 
‘dangerous’ 


• noun phrase ‘the 
punishment block’ 


• repetition of intensifier 
in noun phrase ‘a very, 
very tough regime’ 


• second person ‘you’, 
‘you’re’ 


• anaphora ‘no canteen, 
no luxuries’ 


• adverbial ‘all the time’ 


• adjective phrase ‘pretty 
much inhumane’. 


Some linguistic and literary 
features that candidates 
may choose to explore: 
 


• superlative ‘best’ 


• adjective 
‘extraordinary’ 


• metaphor ‘life journey’ 


• cardinal number 
‘twenty’ 


• adverbs ‘terribly, 
outrageously’ 


• repetition of ‘no 
question’ 


• metaphor ‘gladiator 
schools’ 


• syndetic tripling 
‘hardened and tough 
and angrier’ 


• metaphorical verb 
‘driving’ 


• repetition of modal 
auxiliary verb ‘should’ 
and negated form 
‘shouldn’t’ 


• tripling of superlatives 
‘the toughest and the 
hardest and the most 
vicious’ 


• emotive noun phrase 
‘a struggling kid’ 


• metaphor ‘pinball’ 


• metaphor ‘flag-waver’ 


• repeated negation 
‘not’, ‘never’, ‘no’ 


• first person pronouns 
‘we’ and ‘I’. 
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 Candidates should use coherent written expression within their response 


AO2 Candidates may choose to 
explore: 
 


• overview: imprisonment 
is traumatising/alienating 
but can be survived 


• repeated use of second 
person ‘your’ and ‘you’ 
helps the listener to 
empathise 


• the speaker emphasises 
the dehumanising effect 
of imprisonment  


• ‘a big black monster’ is a 
metaphor for a sense of 
threat and danger 


• this is reinforced by the 
adjective ‘invisible’ and 
the verb ‘crawls’, 
suggesting the insidious 
nature of the threat 


• use of present tense 
suggests immediacy and 
reinforces sense of 
empathy 


• ‘in the dark’ could be 
interpreted as being both 
literal and metaphorical 


• the extract ends on a 
more optimistic note, 
with the speaker stating 
the ‘human mind’ and 
‘human imagination’ are 
stronger. 


Candidates may choose to 
explore: 
 


• overview: prison officers 
give the impression 
they are doing their best 
to care for prisoners in 
difficult/impossible 
circumstances 


• Goodwin stresses 
awareness of mental 
health issues when 
allocating prisoners 


• emphasises concern for 
prisoner’s welfare 


• ‘housed’ is an 
interesting verb choice: 
implies that prison is an 
alternative to home, not 
a place of punishment 


• Newton’s utterances 
support these views on 
mental health. Creates 
empathy by use of 
‘your’ 


• Goodwin describes 
practical difficulties, 
creating sympathy for 
prison officers 


• voiceover underlines 
possible consequences. 
Implies some prisoners 
are vulnerable 


• French makes 
extensive use of second 
person 
pronoun/determiner, 
creating empathy as he 
describes harsh 
conditions. 


Candidates may choose to 
explore: 
 


• overview: a former 
prisoner adopts a 
confessional approach 
as he introduces his 
argument against the 
motion 


• the speaker 
emphasises his 
credentials at the start 
–‘sharing the 
knowledge’ 


• he sees his ‘life 
journey’ as 
educational, both for 
him and his audience 


• he is open and honest 
about his own failings, 
fully accepting his 
personal responsibility 


• the metaphor ‘gladiator 
schools’ suggests that 
prisons are actually 
increasing crime, not 
preventing it 


• the speaker outlines 
what ‘should’ and 
‘shouldn’t’ have 
happened 


• metaphor of ‘pinball’ 
suggests that he thinks 
his life was 
unpredictable/out of 
control 


• the speaker is clear 
that he is not making 
excuses for crime. 


AO4 Candidates need to demonstrate awareness of the similarities and differences between 
the three texts. 
 


• Candidates should compare and contrast the texts in terms of style, attitudes and 
meanings. 


• Candidates are likely to make connections in terms of linguistic and literary features 
used – well-informed responses will link those features to meaning and make more 
meaningful connections. 


• The majority of candidates are likely to make connections in terms of context and 
how it affects the way that imprisonment is represented by the speaker. 


• Well-informed responses may connect the texts in terms of more demanding 
contextual factors. 


 
Reward all valid and meaningful connections.  
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Assessment Grid for Component 3  
Section A: Comparative analysis of spoken non-literary texts 


 


Band 


AO1 
Apply concepts and methods 
from integrated linguistic and 
literary study as appropriate, 


using associated terminology and 
coherent written expression (10 


marks) 


AO2 
Analyse ways in which 


meanings are shaped in texts 


 
 
 


(10 marks) 


AO4 
Explore connections across 
texts, informed by linguistic 


and literary concepts and 
methods 


 
(20 marks) 


5 


9-10 marks 


• thorough knowledge, 
understanding and insights 
gained from integrated study 


• sophisticated and purposeful 
application of concepts and 
methods; apt textual support 


• accurate and precise use of 
terminology 


• effectively organised response 


• confident and fluent expression 


9-10 marks 


• perceptive analysis of how 
language choices, form and 
structure affect meaning 


• mature and assured reading 
of texts 


• confident understanding of 
and appreciation of writers’ 
techniques 


17-20 marks 


• astute and illuminating 
connections between unseen 
texts, including comments on 
style, attitudes etc. 


• confident connections 
between text genres 


• purposeful and productive 
comparisons 


4 


7-8 marks 


• clear evidence of integrated 
study 


• purposeful use of terminology 


• clearly understands and applies 
relevant concepts and methods 


• coherent written expression 


• well organised response 


7-8 marks 


• sustained analysis of how 
language choices, form and 
structure affect meaning 


• thoughtful reading of texts 


• secure reading of implicit 
meaning 


• sound understanding of 
literary/linguistic features 


13-16 marks 


• secure exploration of 
connections between unseen 
texts 


• secure understanding of 
connections between text 
genres 


• well-selected points of 
comparison and/or contrast 


3 


5-6 marks 


• some evidence of integrated 
study 


• reasonable use of terminology 


• some understanding of 
literary/linguistic concepts and 
methods, not always relevant 


• generally coherent written 
expression 


• clearly organised 


5-6 marks 


• sensible analysis of how 
language choices, form and 
structure affect meaning, 
though may not always be 
sustained 


• sensible reading of texts 


• sensible reading of implicit 
meaning 


• sensible understanding of 
literary/linguistic features 


9-12 marks 


• sensible exploration of 
connections between unseen 
texts 


• sensible understanding of 
connections between text 
genres 


• reasonable selection of 
points for comparison and/or 
contrast 


2 


3-4 marks 


• basic evidence of integrated 
study 


• basic use of key terminology, 
though may include some 
inaccuracy 


• basic understanding of 
concepts and methods 


• lapses in quality of written 
expression 


• straightforward organisation 


3-4 marks 


• basic analysis of how 
language choices, form and 
structure affect meaning 


• awareness of key linguistic/ 
literary features 


• straightforward 
understanding of texts with 
some generalisation and 
simplification 


5-8 marks 


• basic exploration of 
connections between unseen 
texts 


• some understanding of 
connections between text 
genres 


• points of comparison and/or 
contrast may be tenuous at 
times, or a tendency to be 
superficial 


1 


1-2 marks 


• limited evidence of integrated 
study 


• limited application of concepts 
and methods 


• irregular use of terminology 


• frequent lapses in clarity 


• response may lack organisation 


1-2 marks 


• limited awareness of how 
some of the most obvious 
choices in language, form, 
structure and vocabulary 
create basic meaning 


• superficial analysis of texts 


1-4 marks 


• limited exploration of 
connections between unseen 
texts 


• limited evidence of 
understanding of basic points 
of comparison and/or 
contrast; texts may be 
discussed individually and 
unevenly 


• limited understanding of text 
genres 


0 0 marks: response not worthy of credit or not attempted 
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Section B: Prose 
 
 


 AO1 AO2 AO3 


Part (i) 12 marks 12 marks - 


Part (ii) - 8 marks 8 marks 


 
 


The mark scheme is intended to inform your judgements regarding a candidate’s response. 
It is by no means indicative of what he/she must include, neither is it an exhaustive list. Look 
for and reward valid, alternative readings which have merit and are supported by references 
to the texts. 
 
The following guidelines contain indicative content and possible approaches candidates may 
use in their response. The mark scheme, however, should not be regarded as a checklist. 
Candidates are free to choose any approach that can be supported by evidence, and they 
should be rewarded for all valid interpretations of the texts. Candidates can (and will most 
likely) discuss parts of the texts other than those mentioned in the mark scheme. 
 
 
Each question is in two parts. Candidates must answer both parts. 
 
In part (i), candidates are required to: 
 


• apply concepts and methods from integrated linguistic and literary study 


• analyse how meanings are shaped. 
 
In part (ii), candidates are required to: 
 


• analyse how meanings are shaped 


• demonstrate understanding of the significance and influence of the contexts in which 
texts are produced and received. 
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Truman Capote: In Cold Blood (Penguin Modern Classics) 


 


Q5 (i) Use integrated linguistic and literary approaches to explore how Capote 
presents Hickock’s account of his past in this extract. [24] 


AO1 Candidates should use coherent written expression within their response. 
Candidates should apply relevant linguistic and literary terminology in their analysis. 
Some linguistic and literary features that candidates may choose to explore include, 
but are not limited to: 
 


• stative verb ‘try’ 


• adjective ‘vague’ 


• syndetic list ‘fights, girls, and other things’ 


• adjective ‘strict’ to describe his father 


• superlative ‘proudest’ 


• noun phrase ‘a lot of toys’ 


• compound adjective ‘semi-poor’ 


• noun phrase ‘a hard worker’ to describe both his parents 


• adjectives ‘neat’ and ‘clean’ 


• syndetic listing of sports ‘Basketball, football, track and baseball’ 


• idiom ‘played the field’ 


• noun phrase ‘extensive head injuries’ 


• hyperbole ‘All hell broke loose’ 


• intensified adjective ‘very satisfactory’ 


• superlative/euphemism ‘lowest’. 
 


AO2 Candidates should select appropriate supporting evidence from the text and apply 
relevant linguistic and literary terminology in their analysis. 
 
Comments could include the following: 
 


• overview: Hickock’s statement was written at the prompting of Dr Jones, the 
psychiatrist and is used by Capote to explore the idea of Hickock’s past 
experiences influencing his later actions 


• Hickock references some of the stereotypical features of growing up in twentieth 
century America/the American Dream: e.g. hard work; parental sacrifice for the 
benefit of the children (e.g. providing ‘a lot of toys’); a ‘neat’ house and ‘clean 
clothes’; progress at school; girls; participation in sport 


• however, he also describes frequent failure/disappointment: grades ‘falling off’; 
not having a ‘steady girl’; not taking up the ‘offers from two colleges to play ball’; 
marrying against the will of his wife’s father; losing his job  


• at the end of the extract, a darker tone is struck with Hickock’s 
acknowledgement of ‘the lowest things I have ever done’, a reference to his 
‘paedophiliac tendencies’. 


 
Look for and reward all valid interpretations. 
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(ii) Go on to discuss the presentation of failed dreams and ambitions elsewhere 
in In Cold Blood. [16] 


AO2 Candidates need to show understanding of the presentation of failed dreams and 
ambitions in 1950s America in the text as a whole. Candidates are free to discuss a 
range of examples as long as they consider how Capote presents failed dreams 
and ambitions. 
 
Comments could include the following: 
 
Look for and reward all valid interpretations. 
 


• it is likely that candidates will largely focus on the presentation of Perry and 
Dick, and how they fail to achieve the ‘American Dream’  


• Perry’s difficult childhood and how this influenced his later development 


• the statement from Perry’s father is quoted (pages 121-6) 


• the failures of both the care system and the judicial system, resulting in Perry’s 
failure to realise his dreams/ambitions 


• however, they may also consider how the Clutter murders undermine the whole 
concept of the American Dream for the citizens of Holcomb (referenced on page 
84 – ‘that family represented everything people hereabouts really value and 
respect’. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of linguistic and literary features in their response and they 
should consider how meaning has been created. 
 
Look for and reward all valid interpretations. 
 


AO3 All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question include: 
 


• ideas about the American Dream, and how Dick and Perry fall short of this 


• ideas about the effect of environment and upbringing. 
 


 


  







 


© WJEC CBAC Ltd. 19 


Assessment Grid for Component 3  
Section B (i): Non-literary text study 


 
 


Band 


AO1 
Apply concepts and methods from 


integrated linguistic and literary study 
as appropriate, using associated 
terminology and coherent written 


expression 
(12 marks) 


AO2 
Analyse ways in which meanings 


are shaped in texts 
 
 
 


(12 marks) 


4 


10-12 marks 
• thorough knowledge, understanding 


and insights gained from integrated 
study 


• sophisticated and purposeful 
application of concepts and methods; 
apt textual support 


• accurate and precise use of 
terminology 


• effectively organised response 
• confident and fluent expression 


10-12 marks 
• perceptive analysis of how 


language choices, form and 
structure affect meaning 


• mature and assured reading of 
extract 


• confident understanding of and 
appreciation of writer’s techniques 


3 


7-9 marks 
• clear evidence of integrated study 
• purposeful use of terminology 
• clearly understands and applies 


relevant concepts and methods 
• coherent written expression 
• well organised response 


7-9 marks 
• sustained analysis of how 


language choices, form and 
structure affect meaning 


• thoughtful and sensible reading of 
extract 


• secure and sensible reading of 
implicit meaning 


• sound and sensible discussion of 
literary/linguistic features 


2 


4-6 marks 
• some evidence of integrated study 
• reasonable use of terminology 
• some understanding of 


literary/linguistic concepts and 
methods, not always relevant 


• generally coherent written expression 
• generally clearly organised 


4-6 marks 
• some analysis of how language 


choices, form and structure affect 
meaning, though may not always 
be sustained 


• some sensible reading of extract 
• some grasp of implicit meaning 
• some understanding of literary/ 


linguistic features 


1 


1-3 marks 
• limited evidence of integrated study 
• limited application of concepts and 


methods 
• irregular use of terminology 
• frequent lapses in clarity 
• response may lack organisation 


1-3 marks 
• limited awareness of how some of 


the most obvious choices in 
language, form, structure and 
vocabulary create basic meaning 


• superficial analysis of extract 


0 0 marks: response not worthy of credit or not attempted 
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Assessment Grid for Component 3  
Section B: Non-literary text study (ii) 


 
 


Band 


AO2 
Analyse ways in which meanings are 


shaped in texts 
 


(8 marks) 


AO3 
Demonstrate the significance and 
influence of the contexts in which 
texts are produced and received 


(8 marks) 


4 


7-8 marks 
• perceptive analysis of how language 


choices, form and structure affect 
meaning 


• mature and assured reading of text 
• confident understanding of and 


appreciation of writer’s techniques 


7-8 marks 
• confident evaluation of impact of 


contextual factors in shaping the 
production and reception of the text 


• confident grasp of overview 


3 


5-6 marks 
• sustained analysis of how language 


choices, form and structure affect 
meaning 


• thoughtful and sensible reading of 
text 


• secure and sensible reading of 
implicit meaning 


• sound and sensible discussion of 
literary/linguistic features 


5-6 marks 
• sound awareness of the influence of 


contextual factors on the production 
and reception of the text 


• secure grasp of overview 


2 


3-4 marks 
• some analysis of how language 


choices, form and structure affect 
meaning, though may not always be 
sustained 


• some sensible reading of text 
• some grasp of implicit meaning 
• some understanding of literary/ 


linguistic features 


3-4 marks 
• some awareness of the influence of 


contextual factors on the production 
and reception of the text 


• some grasp of overview 


1 


1-2 marks 
• limited awareness of how some of 


the most obvious choices in 
language, form, structure and 
vocabulary create basic meaning 


• superficial analysis of text 


1-2 marks 
• limited awareness of the influence 


of contextual factors on the 
production and reception of the text 


• limited overview 


0 0 marks: response not worthy of credit or not attempted 
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Section A: Comparative analysis of spoken non-literary texts


Answer Question 1. 


This question is based on all three texts below.


Text A: an extract from a 2018 interview with writer and journalist Brian Keenan. In 1986, Keenan 
was taken hostage in Beirut, Lebanon, and was imprisoned for over four years, spending 
much of this time in solitary confinement. In the extract, he talks about his feelings in the 
initial weeks of his imprisonment.


Text B: an extract from the 2020 television documentary Prison Life: Raw and Real. In the 
extract, former prison officers Graham Goodwin and Bradley Newton, and former 
prisoner Stephen ‘The Devil’ French, discuss the segregation of prisoners.


Text C: an extract from a speech given at a 2015 debate on the motion ‘Tough prison sentences 
mean a safer society’. The speaker, Erwin James, is an author and journalist who has 
served a prison sentence. He is arguing against the motion. 


  1. Compare and contrast the presentation of attitudes to imprisonment in Texts A–C.


 In your response, you are required to:
 • apply concepts and methods from integrated linguistic and literary study
 • analyse how meanings are shaped
 • explore connections between the texts. [40]


Key to discourse features


word   underlining indicates a stressed syllable
(.)   a micropause
(1)  a timed pause in seconds
/  rising intonation
\  falling intonation


Text A: extract from interview (2018)


your capacity to reason (.) and your whole emotional and psychological reinforcements all 


start to break down and they melt away very quickly and you (.) kind of go into this awful 
    / \
state of um (.) constant panic and anguish (.) fear (.) and you get overtaken by something 
   /
well something which is really a big black monster um and you have to kind of find a way to 
   /
deal with that you know um (.) so initially it’s a process of diminishing I’ll get out of here 


they’re not going to keep me for very long (.) but as time goes on the monster crawls into the 
 /
cell and you don’t see him coming because he’s invisible (.) and he starts to eat at you and 
   / \
all your kind of emotional and intellectual resources (.) until uh (1) I used to wake up (.) in the 


mornings and I but you’re in the dark most of the time (1) but you wake up you’d hear the 
   / /
call to prayer and think (.) is there anything left in me to get me through (.) you know another 
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  /
day of this (.) but invariably there is that’s what you discover (.) there’s always something (.) 
   \   \
in the human mind and the human imagination which is greater (.) and bigger than the 
   /
monster who’s crawled in under the door you know.  


Text B: extract from TV documentary (2020)


Goodwin: Initially when they first come to prison we’ll be looking for those who may have some 
serious mental health issues and it wouldn’t be suitable, for their own safety and the 
safety of other prisoners sometimes, to be housed with a prisoner. There may be 
some who have had all kinds of problems, particularly with self-harming and/or issues 
that have happened in prison with any previous sentence they may have done.


Newton: Prison is not the place for somebody with a mental health issue. Sitting in a cell, 
twelve hours a day of that, maybe on your own, because some of them are so bad 
that they’ve got to be on their own in there in their own cell, is no way to treat anybody.


Goodwin: We’ve got to judge on a case-by-case basis as they come through the door. We make 
the decision. It’s a difficult decision for us to make because prisons are always full. 
We don’t have the luxury of a suite of empty cells that we can just manage. We’re 
always manipulating prisoners between one cell and another, we’re always jiggling the 
numbers, as it were. 


Voiceover: The inmates who are judged to be a danger to themselves, and at a high risk of 
self-harm, can sometimes find themselves side-by-side with dangerous prisoners in 
segregation.


French: Segregation units are the punishment block inside the jail. They’re a very, very tough 
regime. You’re allowed no canteen, no luxuries, you can get a shower and use the 
phone, you might get an hour’s exercise, then you’re locked up all the time. You’re 
not allowed to go to church, the priest can come and see you, and it’s pretty much 
inhumane.  


Text C: extract from debate (2015)


I’m going to do the best I can with the life I have left and part of that is coming and sharing the 
knowledge I’ve learnt through this extraordinary life journey which included twenty years in prison, 
which I deserved. There was no question about that, I needed to be taken away for a long time. 
My behaviour and my dysfunctions had impacted terribly, outrageously, on society and there’s 
no question at all that I had to be removed from society. I’d had experiences in Young Offender 
prisons as a boy. They were gladiator schools, they were places where I learnt to become more 
of a criminal than I already was. I became hardened and tough and angrier and the failings I had 
were driving my criminality. They weren’t addressed in those places. I should have had some 
intervention. It shouldn’t have been a gladiator school, it shouldn’t have been a place where the 
toughest and the hardest and the most vicious are respected in the prison culture. It should have 
been a place where my failings and my needs as a struggling kid were helped. My life had the 
trajectory of a pinball, bouncing around, like so many of the people I met in prison. I’m not a flag-
waver for prisoners’ rights. I’ve never been an apologist for crime or criminals. There’s no excuse 
for crime in my eyes. We think about criminals as ‘the other’ but actually when I was in jail I found 
so many people that had similar life experiences to me.












Section B: Non-literary text study


Answer one question in this section.


Each question is in two parts. You must answer both parts.


In part (i), you are required to:
• apply concepts and methods from integrated linguistic and literary study
• analyse how meanings are shaped.


In part (ii), you are required to:
• analyse how meanings are shaped
• demonstrate understanding of the significance and influence of the contexts in which texts are


produced and received.


Truman Capote: In Cold Blood (Penguin Modern Classics)


5. In the extract below, taken from Chapter 4, The Corner, Capote quotes Hickock’s statement
about his past. Read the extract below and complete the tasks which follow.


‘…I can only remember my mother and dad having one argument that amounted to anything.
What it was about I don’t know…My dad bought me a bicycle once, and I believe that I was
the proudest boy in town. It was a girl’s bike and he changed it over to a boy’s. He painted
it all up and it looked like new. But I had a lot of toys when I was little, a lot for the financial
condition that my folks were in. We were always what you would call semi-poor. Never down
and out, but several times on the verge of it. My dad was a hard worker and did his best to
provide for us. My mother also was always a hard worker. Her house was always neat, and
we had clean clothes aplenty. I remember my dad used to wear those old fashioned flat crown
caps, and he would make me wear them too, and I didn’t like them…In high school I did real
well, made above average grades the first year or two. But then started falling off a little. I had
a girl friend. She was a nice girl, and I never once tried to touch her anyway but just kissing.
It was a real clean courtship…While in school I participated in all the sports, and received 9
letters in all. Basketball, football, track and baseball. My senior year was best. I never had any
steady girl, just played the field. That was when I had my first relationship with a girl. Of course
I told the boys that I’d had a lot of girls…I got offers from two colleges to play ball, but never
attended any of them. After I graduated from school I went to work for the Santa Fe railroad,
and stayed until the following winter when I got laid off. The following spring I got a job with the
Roark Motor Company. I had been working there about four months when I had an automobile
wreck with a company car. I was in the hospital several days with extensive head injuries.
While I was in the condition I was in I couldn’t find another job, so I was unemployed most of
the winter. Meantime, I had met a girl and fallen in love. Her dad was a Baptist preacher and
resented me going with her. In July we were married. All hell broke loose from her dad until he
learned she was pregnant. But still he never wished me good luck and that has always gone
against the grain. After we were married, I worked at a service-station near Kansas City. I
worked from 8 at night till 8 in the morning. Sometimes my wife stayed with me all night – she
was afraid I couldn’t keep awake, so she came to help me. Then I got an offer to work at Perry
Pontiac, which I gladly accepted. It was very satisfactory, though I didn’t make a lot of money
– $75 a week. I got along good with the other men, and was well liked by my boss. I worked
there five years…During my employment there was the beginning of some of the lowest things
I have ever done.’


[24]
(i) Use integrated linguistic and literary approaches to explore how Capote presents


Hickock’s account of his past in this extract.


(ii) Go on to discuss the presentation of failed dreams and ambitions elsewhere in
In Cold Blood. [16]
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AO2 Close reading, but this is a lot of analysis for a single quotation. A more successful approach would be to reference several quotations.



Sticky Note

AO3 Awareness of relevant context. How could this be extended?







Sticky Note

AO2 Some analysis of language, but only one quotation offered, which is self-penalising. 4/8



Sticky Note

AO3 Shows some awareness of relevant context but lacks development. 3/8



Sticky Note

Total mark 7/16

































Sticky Note
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AO2 Although this introduction does show some awareness of attitudes, it mostly repeats the descriptor paragraphs at the start of Section A. How could this introduction be sharpened?
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