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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
2(a) 109 13.8 4.7 24 57.6 19.8
2(b) 88 28.1 10.1 48 58.5 16
2(c) 22 18.1 10.3 48 37.7 4
3(a) 20 12 3.4 24 50 3.6
3(b) 5 20.6 7.1 48 42.9 0.9
3(c) 15 23.9 8.7 48 49.7 2.7
4(a) 386 11.9 3.9 24 49.5 70
4(b) 149 23 8.1 48 47.9 27
4(c) 239 22.7 8.2 48 47.2 43.4
5(a) 30 11.5 4.7 24 47.9 5.4
5(b) 28 23.2 9.7 48 48.4 5.1
5(c) 2 33.5 10.6 48 69.8 0.4

6 6 20.5 6.2 48 42.7 1.1
7 12 19.8 7.3 48 41.1 2.2
8 121 24.4 8.5 48 50.9 22
9 56 24.5 9.7 48 51 10.2

10 7 26.1 9.1 48 54.5 1.3
11 2 27.5 10.6 48 57.3 0.4
12 27 23.4 10.4 48 48.8 4.9
13 70 19.1 7.5 48 39.8 12.7
14 14 24.8 13.3 48 51.6 2.5
15 229 25 8.1 48 52 41.6

If you are accessing 
this document in a web 
browser and are only 
able to see this single 
page, please download 
the document and re-
open it in Adobe 
Reader in order to fully 
access the exemplar 
material.
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Section A: Shakespeare 


Mark allocation 


AO1 AO2 AO3 


Part (i) 12 marks 12 marks - 


Part (ii) 12 marks 12 marks 24 marks 


We may expect candidates to select some of the following possible approaches to each 
question. It is possible that candidates may select entirely different approaches. We should 
keep an open mind and reward valid, well-supported ideas which demonstrate independent 
thinking.  


The following guidelines contain indicative content and possible approaches candidates may 
use in their response. The mark scheme, however, should not be regarded as a checklist. 
Candidates are free to choose any approach that can be supported by evidence, and they 
should be rewarded for all valid interpretations of the texts. Candidates can (and will most 
likely) discuss parts of the plays other than those mentioned in the mark scheme. 


Candidates must answer part (a), the extract-based question and then either part (b) 
or part (c).  


In their responses to both part (a) and parts (b) or (c), candidates are required to: 


• apply concepts and methods from integrated linguistic and literary study


• analyse how meanings are shaped


and in their response to parts (b) or (c) they are also required to: 


• demonstrate understanding of the significance and influence of the contexts in
which texts are produced and received.
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Othello 


Q4 (a) By focusing closely on the linguistic and literary techniques used, explore 
the significance of this extract from Act 2, Scene 3. [24] 


AO1 Candidates should use coherent written expression within their response. 


Candidates should apply relevant linguistic and literary terminology in their 
analysis. 


Some linguistic and literary features that candidates may choose to explore: 


• heavy dramatic irony throughout


• short, sometimes fragmented utterances e.g. ‘Zounds, I bleed still’; ‘He dies’;
‘Hold, for your lives!’;’Why, how now, ho!’; ‘From whence ariseth this?’;
‘Speak. Who began this?’


• rhetorical interrogatives ‘Are we turn’d Turks…Ottomites?’


• other interrogatives, e.g. ‘Have you forgot all sense of place and duty?’; ‘From
whence ariseth this?’; ‘What’s the matter, masters?’


• antitheses ‘Ottomites’/’Christian’; ‘barbarous brawl’/’propriety’


• ironic adjective ‘honest’


• adverbial phrases ‘On thy love’; ‘For Christian shame’; ‘by heaven’


• alliteration ‘turn’d Turks’; ‘barbarous brawl’; ‘matter masters’; ‘name…night-
brawler’; ‘blood begins’


• assonance ‘holds his soul’; dreadful bell’; ‘frights the isle’; ‘divesting them for
bed’; ‘name is great’, ‘unlace…reputation’, ‘Assays…way’


• metaphors ‘spend your rich opinion’


• vocatives ‘Lieutenant –sir – Montano – gentlemen’; ‘Honest Iago’; ‘Michael’;
‘Worthy Montano’; ‘Worthy Othello’


• imperatives ‘Hold’ (repeated); ‘put by’; ‘Speak’, ‘Give me’


• similes ‘like bride and groom/Divesting them for bed’; ‘as if some planet had
unwitted men’


• spondees ‘ turn’d Turks’, ‘stirs next’, ‘soul light’, ‘best judgement’,’Swords out’,
‘night-brawler’, ‘spare speech’, ‘self-charity’


• trochaic line starts ‘Holds his’, ‘Silence’, ‘Honest Iago’,


• subjunctive ‘I…would in action glorious I had lost/These legs…’


• epithets ‘barbarous’, ‘dreadful’, peevish’, ‘glorious’, ‘wisest’, ‘rich’,


• antithesis ‘rich opinion’/’the name of a night-brawler’


• personification ‘passion…Assays to lead the way’.
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AO2 This extract presents important dramatic and linguistic effects to the audience. 
Candidates should explore how Shakespeare creates these effects. 
 
Candidates should select appropriate supporting evidence from the text and apply 
relevant linguistic and literary terminology in their analysis. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• heavy dramatic irony throughout here, as we know that Iago has stage-
managed this brawl, getting Cassio drunk and inciting Roderigo (who has run 
off) to attack 


• chaotic, action-filled scene, with a lot of stage movement and high drama, 
reflected in the short, angry utterances at the start 


• Othello’s reference to the contrast between the Turks and the Christians, the 
battle between whom has just ended. The implication may be that Christians 
stand for order and civilisation and the Ottomites/Turks for chaos 


• Othello falls plumb into Iago’s trap, deceived by Iago’s pretence of honesty 
and ‘grieving’. He even asks Iago for an account of the event, which of course 
will be skewed in the way Iago intends, against Cassio 


• Iago’s rather audacious simile ‘like bride and groom/Divesting them for bed’, 
which closely suggests Othello and Desdemona, who are on their wedding 
night 


• the idea of reputation is initiated here (with Othello’s speech to Montano), 
which will become increasingly important as Roderigo is stripped of the 
lieutenancy later in the scene 


• marked contrast between Othello’s angry, indignant use of figurative language 
and Montano’s more prosaic utterance (‘Worthy Othello…’) 


• this is the beginning of Othello’s decline (as Iago intended), as he starts to 
lose his composure. He is completely capable in military settings, but this is a 
civil brawl and challenges his authority in a new way. His ‘blood’ and ‘passion’ 
may be suggesting a contrast to his ‘civilised’ behaviour, seen in Act 1, with all 
the cultural (or racial) implications of the time. The new setting of Cyprus is 
significant here, as he is now away from the ‘civilising’ effects of Venetian 
culture. He admits that his ‘best judgement’ has been ‘collied’ – a very bad 
sign, knowing, as we do, what challenges he is to face from Iago 


• Othello’s struggle to control and resolve the brawl here contrasts markedly 
with Act 1 Scene 2, in Venice, when he brought an awed stillness and 
obedience with ‘Keep up your bright swords, for the dew will rust them.’ 
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Q4 (b) ‘Iago confuses audiences. They don’t know whether to laugh with him or 
loathe him.’ Discuss the presentation of Iago in the light of this statement. 


[48] 


AO1 Candidates should use coherent written expression within their response. 


Candidates should apply relevant linguistic and literary terminology in their analysis. 


• The presentation of Iago is central to the play’s concerns, however this question
asks candidates to focus on his effect on audiences. Candidates may focus on
the way Shakespeare’s Iago makes audiences feel anguish, or ‘cry’, although
more ambitious responses will also consider his dark humour and its associated
dramatic effects.


• Candidates should select appropriate supporting evidence from the text and apply
relevant linguistic and literary terminology in their analysis.


• Accuracy and coherence will be seen in the way knowledge is used, as well as in
the candidate’s ability to organise material and choose an appropriate academic
style and register.


AO2 Candidates need to show understanding of the significance of the presentation of 
Iago to the play as a whole. Candidates are free to discuss any different 
interpretations of Iago’s effect on audiences as long as they consider how the effects 
are created. 


Reward all valid interpretations. 


Candidates may choose to explore: 


• Iago’s dialogues with Roderigo (particularly in the earlier acts) where he
manipulates and scorns him. The irony of these often elicits laughter from
audiences, often enhanced by the humour of the buffoon Roderigo


• Iago’s dialogue with Desdemona and others on the quayside in Act 2, Scene 1 is
witty and entertaining, although at the same time reveals his dark, misogynistic
qualities, so evokes an ambivalent response


• Iago’s soliloquies (at the end of Act 1, or the end of Act 2, Scene 1, for example)
break the fourth wall and engage the audience directly, often eliciting laughter in
performance, although this laughter is again likely to be ambivalent and
uncomfortable, since he is telling us how he is going to destroy Othello,
Desdemona and Cassio


• Iago’s role as the Vice from the morality plays, which this play echoes strongly.
The Vice usually used humour and broke the fourth wall


• Act 2 Scene 3, where he jokes about drunkenness in England and sings crude
songs, often raises laughter


• Iago is a foul-mouthed, lower class soldier who is often presented in bathetic
contrast to more eloquent characters such as Othello and Cassio. The bathos
often evokes laughter in performance, albeit with irony and ambivalence


• Iago is a racist and a misogynist. Neither of these attitudes are funny, and may
mean that audience members cannot laugh at him at all


• Iago’s cold, ruthless and cruel plans evoke increasing horror from audiences, and
pity and sympathy for his victims


• arguably, as the play progresses, it becomes increasingly difficult for Iago to
make the audience laugh, as we see the destructive effect he is having on
characters we have come to care about.


Candidates should support their analysis with relevant textual reference. There 
should be some analysis of linguistic and literary features in their response and they 
should consider how meaning has been created. 
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AO3 Candidates must engage with the contextual focus of the question: audience 
responses to Iago. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• attitudes to race in Jacobean and modern society and literature 


• attitudes to women in Jacobean and modern society and literature 


• the morality play tradition 


• the source of the play (Cinthio’s narrative) and Shakespeare’s changes to it. 


• other works by Shakespeare (e.g. other tragedies such as King Lear, Titus 
Andronicus, Hamlet) 


• Shakespearean tragedy (and/or Greek and Roman tragedy) 


• performances of the play. 
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Q4 (c) ‘The play examines the uses and abuses of power in an unequal society.’ 
Explore Shakespeare’s presentation of power and control in Othello. [48] 


AO1 Candidates should use coherent written expression within their response. 


Candidates should apply relevant linguistic and literary terminology in their analysis. 


• Power and control are central issues in the play.


• Candidates are likely to focus on Othello’s power over Desdemona and its
patriarchal implications, although Iago’s power and control over Othello (for
example) are equally important, and ambitious answers may range across
several aspects of the topic in the play, with their associated contextual
significance.


• Candidates should select appropriate supporting evidence from the text and apply
relevant linguistic and literary terminology in their analysis


• Accuracy and coherence will be seen in the way knowledge is used, as well as in
the candidate’s ability to organise material and choose an appropriate academic
style and register.


AO2 Candidates need to show understanding of the significance of power and control to 
the play as a whole. Candidates are free to discuss any different interpretations of 
these aspects of the play, as long as they consider how they are presented. 


Reward all valid interpretations. 


Candidates may choose to explore: 


• in the first scene Iago and Roderigo clearly have power to alarm Brabantio
through their racist language about Othello, and they change his behaviour as a
result


• Othello’s self-control and authority over others is demonstrated in Act 1 Scene 2


• the powerful civil authority of Venice, in the persons of the Duke and senators, is
shown judging both Othello and Brabantio in Act 1 Scene 3, and they decide in
favour of Othello. Iago’s inefficacy here (perhaps because he is lower class) is
clear


• Othello’s charisma as a military hero and traveller in exotic lands is arguably a
kind of power, which impresses Desdemona (and her father, originally, as he ‘oft
invited’ Othello to their house)


• Othello’s eloquence is clearly a source of power, for example in Act 1 Scene 2 as
he controls the opposing swordsmen with ‘Keep up your bright swords, for the
dew will rust them.’


• the ‘offstage’ power of the Turks is sensed as a threat throughout the play


• Iago only has power over Othello once they are in Cyprus


• Iago’s control over Othello is made possible by several different factors, including
Othello’s lack of self-esteem, lack of judgement in private and domestic matters,
and luck. Otherwise it seems to stem from his complete ruthlessness and lack of
any moral feeling


• Othello’s power over Desdemona derives from the patriarchal attitudes and social
structures of the day


• Emilia’s oppression and control by her husband derives similarly perhaps, but she
finds a source of heroic moral power in Act 5 which transcends it.


Candidates should support their analysis with relevant textual reference. There 
should be some analysis of linguistic and literary features in their response and they 
should consider how meaning has been created. 
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AO3 Candidates must engage with the contextual focus of the question: power and 
control in an unequal society. 


All valid contextual comments should be rewarded. 


Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 


• attitudes to race and cultural difference in Jacobean and modern society


• attitudes to women in Jacobean and modern society


• attitudes to class in Jacobean and modern society


• Niccolo Machiavelli’s The Prince


• other plays by Shakespeare (e.g. King Lear, Hamlet, Macbeth)


• performances of the play.
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The Tempest 


 


Q5 (a) By focusing closely on the linguistic and literary techniques used, explore 
the significance of this extract from Act 1, Scene 1. [24] 


AO1 Candidates should use coherent written expression within their response. 
 
Candidates should apply relevant linguistic and literary terminology in their 
analysis. 
 
Some linguistic and literary features that candidates may choose to explore: 
 


• Iris’s vocatives ‘You nymphs’; ‘You sun-burnt sicklemen’ 


• line initial imperatives ‘Leave’, ‘‘Answer’, ‘Come’, ‘Come’ ‘Make’, and other 
imperatives ‘help’, ‘be’, ‘put’, ‘encounter’ 


• elegant, courtly language of Iris 


• Iris’s epithets ‘wind’ring’, ‘sedg’d’, ‘ever harmless’, ‘crisp’, ‘green’, ‘temperate’, 
‘pure’, ‘sun-burnt’ ‘fresh’ 


• Iris’s alliteration ‘nymphs/Naiads’, ‘sun-burnt sicklemen’ 


• Iris’s spondees ‘sedg’d crowns’, ‘crisp channels’, ‘green land’, ‘pure love’, ‘rye 
straw hats’ etc. 


• contrasting lexis of the stage directions: ‘properly’, ‘graceful’ against 
‘suddenly’, ‘strange, hollow’, ‘confused’ and ‘heavily’ 


• contrasting lexis of Iris (elegant, decorative, courtly, as above) and then 
Prospero’s ‘foul conspiracy’ ‘the beast Caliban’ ‘their plot’ 


• Prospero’s imperatives (contrasting to Iris’s): ‘avoid; no more!’, then ‘Bear’, 
‘Be not’, ‘retire’, ‘repose’ 


• Prospero’s use of grand style in the first section of his longer speech here 
(epithets, articulus etc.) 


• Prospero’s spondees ‘beast Caliban’, ‘thin air’’cloud-capp’d towers’, ‘great 
globe’ 


• Prospero’s vocatives ‘my son’, ‘sir’ (repeated) 


• deixis ‘These (our actors)’; ‘this vision’, ‘this insubstantial pageant’ 


• simile ‘like the baseless fabric of this vision’ 


• articulus (listing) of noun phrases ‘The cloud-capp’d towers, the gorgeous 
palaces, /The solemn temples, the great globe itself, /Yea, all which it inherit’ 


• contrast of tones, from lofty and magnificent ‘cloud-capp’d towers, the 
gorgeous palaces’, ‘great’ etc. to ‘insubstantial pageant’, ‘little’ and ‘not a 
rack’, ‘Sir, I am vex’d; Bear with my weakness; my old brain is troubled’ etc. 


• Prospero’s epithets ‘baseless’, ‘‘cloud-capp’d’ (compound modifier), 
‘‘gorgeous’, ‘solemn’, ‘great’, ‘insubstantial’, ‘little’, ‘beating’ 


• Biblical lexis ‘Yea’ 


• first person plural pronoun ‘We are such stuff…’ and first-person plural 
possessive determiner ‘our little life’. First person singular pronoun ‘I am vex’d’ 


• repetition of ‘air’ 


• wide ranging tenses: ‘are ended’ (present); ‘were all spirits’ (simple past); ‘are 
melted’ (present perfect aspect); ‘shall dissolve’ (future construction with 
modality) 


• Prospero’s alliteration ‘cloud-capp’d’, ‘great globe’, ‘such stuff’, ‘little life’ 


• Prospero’s assonance ‘disturb’d/infirmity’. 
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AO2 This extract presents important dramatic and linguistic effects to the audience. 
Candidates should explore how Shakespeare creates these effects. 


Candidates should select appropriate supporting evidence from the text and apply 
relevant linguistic and literary terminology in their analysis. 


Reward all valid interpretations. 


Candidates may choose to explore: 


• Iris’s highly decorated, elegant address to the nymphs and sicklemen,
contrasting with the ugliness of Prospero’s sudden realisation of the plot,
which he had forgotten about


• the nymphs and sicklemen and their dance are clearly evocative of English
rural life, which would find appreciation in Shakespeare’s audience


• The nymphs and reapers are symbolic of harmony, and expressive of fertility
and bounty. The beauty and harmony of their dance is contrasted strongly
with the ugliness of the sudden loss of control by Prospero, which causes the
dance to crumble in chaos, and the spirits to depart chaotically and ‘heavily’


• Prospero’s loss of power and control here, the first in the play, and contrasting
with everything he has been and stood for prior to this. He causes the masque
pageant to dissolve ‘heavily’ by his loss of focus and ugly speech. This is
more significant since he had only a few moments earlier told Ferdinand to be
silent, or he would destroy the magic spectacle


• Prospero is shown to be fallible here, to be weak, ‘old’, and infirm. The
audience, as well as Ferdinand and Miranda, are very surprised


• Prospero is clearly very angry and agitated as he calls to the actor spirits
‘avoid; no more!’, which we see by the reaction of Miranda and Ferdinand,
with ‘your father’s in some passion…’ and ‘Never till this day/Saw I him
touch’d with anger so distemper’d’


• Prospero’s speeches here range widely in mood and tone, from angry and
impatient, through philosophical and mysterious, to humble and apologetic


• Prospero’s mysterious lines as he seems to pull himself together a bit, from
‘be cheerful, sir’ to ‘rounded with a sleep’ work on many levels. He is admitting
the limitations of the performance as ‘insubstantial’ and ‘baseless’, as if it was
just a trick he had performed (earlier in the scene he uses that word to refer to
it). He also seems to be referring to human mortality with ‘our little life is
rounded with a sleep’. Many critics also read it as Shakespeare’s farewell to
the theatre, as ‘great globe’ can refer to the Globe theatre.
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Q5 (b) ‘The Tempest is an exploration of the nature of power.’ Discuss the play in 
the light of this statement. [48] 


AO1 Candidates should use coherent written expression within their response. 


Candidates should apply relevant linguistic and literary terminology in their analysis. 


• Power is one of the most important themes in the play.


• Candidates may take any of several possible approaches, including the colonial
context, the use of magic, exploitation in any form. Ambitious responses will discuss a
range of aspects of power in the play.


• Candidates should select appropriate supporting evidence from the text and apply
relevant linguistic and literary terminology in their analysis


• Accuracy and coherence will be seen in the way knowledge is used, as well as in the
candidate’s ability to organise material and choose an appropriate academic style and
register.


AO2 Candidates need to show understanding of the significance of power to the play as a 
whole. Candidates should consider how the setting is presented. 


Reward all valid interpretations. 


Candidates may choose to explore: 


• the first scene of the play (usually an indicator of the key concerns of the work in
Shakespeare’s plays) presents a power struggle, where courtiers from Italy are
unable to accept the authority of the sailors trying to save everyone’s lives. The
suggestion is that political power is not absolute


• Prospero clearly has power over all the characters in the play, demonstrated by Act 1
Scene 2, where he remains on stage as first Miranda, then Ariel, then Caliban, then
Ferdinand are shown to be overpowered by him. The nature of this power can be
seen as colonial or magical or both


• Act 2 Scene 1 demonstrates the corrupt use of power (echoing the usurpation of
Prospero 12 years ago) as Antonio persuades Sebastian that they should exploit the
situation they find themselves in and kill Alonso and Gonzalo


• the ‘protecting force’ typical of comedies overpowers the tragic impulse in Act 2 Scene
1 and elsewhere, in the form of Ariel’s presence – and magical power – preventing the
murders


• Act 2 Scene 2 is a comic parody of the previous exploitation attempt, as Trinculo and
Stephano both have soliloquies where they express wishes to exploit the supine
Caliban


• comically and ironically, Caliban gives Stephano power over himself as he hails him a
god and his master


• the central scene of the play, Act 3 Scene 1, shows Ferdinand renouncing his power
(as a prince, or even king) in order to serve Miranda. His humility (and hers, in
response) contrasts significantly with the greed for power seen elsewhere in the play


• the zenith of Prospero’s power could be argued as Act 3 Scene 3, where he is shown
‘on the top’, right on top of the highest part of the theatre, where no other actor goes
in any other Shakespeare play. He presides here over the revenge speech of the
harpy, enacted by Ariel


• Prospero seems to be directing trials of the other characters, but in Act 5 Scene 1 he
renounces all his power and ceases his attempt to avenge his usurpation. There is a
clear sense that Prospero needs to do this in order to develop on his own moral path.
He is humbled. The Epilogue articulates his complete lack of power, and the
audience’s power to judge him (by their applause or lack of it).


Candidates should support their analysis with relevant textual reference. There should be 
some analysis of linguistic and literary features in their response and they should consider 
how meaning has been created. 
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AO3 Candidates must engage with the contextual focus of the question: power 


All valid contextual comments should be rewarded. 


Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 


• Jacobean alchemy (John Dee, Emperor Rudolf II, etc.)


• contemporary attitudes to the ‘New World’; early 17th century colonial ventures
and related texts (e.g. essays of Michel de Montaigne)


• Renaissance attitudes to political power and authority (e.g. Niccolo Machiavelli)


• post-colonial theory


• other Shakespeare plays (e.g. romances / late plays)


• performances of the play.
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Q5 (c) ‘Shakespeare’s most spectacular play for an audience.’ Explore the 
significance of spectacle and performance in The Tempest. 


AO1 Candidates should use coherent written expression within their response. 


Candidates should apply relevant linguistic and literary terminology in their 
analysis. 


• Spectacle and its effect on audiences is at the heart of the concerns of the
play.


• Candidates can choose from a wide variety of examples of spectacle and
metatheatrical references to performance in the play. More ambitious
responses will range across several, offering interpretation of their
significance.


• Candidates should select appropriate supporting evidence from the text and
apply relevant linguistic and literary terminology in their analysis


• Accuracy and coherence will be seen in the way knowledge is used, as well
as in the candidate’s ability to organise material and choose an appropriate
academic style and register.


AO2 Candidates need to show understanding of the significance of spectacle and 
performance in the play as a whole. Candidates are free to discuss any relevant 
interpretations of these elements as long as they consider how they are 
presented. 


Reward all valid interpretations. 


Candidates may choose to explore: 


• the private theatre, Blackfriars, in use from 1608, allowed more stage effects
than the Globe


• the first scene offers an unusually realistic portrayal of a sea storm and
shipwreck, and then declares it to have been brought about by Prospero’s ‘art’
– it was a magical performance


• music plays an important part in the play, e.g. the song sung by spirits in 1ii in
convincing Ferdinand his father is dead, in ‘Full fathom five’ (which is untrue,
and ironic)


• Prospero and later Antonio use metatheatrical language, e.g. ‘this part he
played/And him he played it for’ (1 ii,); ‘to perform and act/Whereof what’s
past is prologue’ (2i), both suggesting usurpation and exploitation as
performance


• the harpy scene (3iii) is undoubtedly intended to be spectacular, and is
explicitly a performance directed by Prospero and enacted by his spirits, in
order to exact revenge and bring about humility in the guilty courtiers: ‘Bravely
the figure of this harpy hast thou/Performed, my Ariel’


• the spectacular wedding masque is probably the most obvious performance,
again directed by Prospero and performed by his spirits. He calls it ‘another
trick’ and ‘some vanity of mine art’. It strongly reflects the aristocratic and
courtly theatrical performances of the day (contrasting with popular theatre). It
is designed to celebrate the engagement of Ferdinand and Miranda, but also
to warn them against pre-marital sex


• both the harpy scene and the wedding masque involve classical figures,
suggesting the high European Renaissance, the learning and high culture of
aristocratic and courtly circles
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• the final scene is likely to be spectacular, starting as it does with the highly
dramatic Medea speech, then with the demonstration of Prospero’s magic as
he draws a magic circle and gradually brings the courtiers into it, finally
drawing all the other characters on stage.


• there are several references to the importance of costumes in the play,
suggesting that clothes/theatrical costumes are connected with false
impressions of power, status, social impact, for example the high status
‘glistering apparel’ that tempts Stephano and Trinculo.


Candidates should support their analysis with relevant textual reference. There 
should be some analysis of linguistic and literary features in their response and 
they should consider how meaning has been created. 


AO3 Candidates must engage with the contextual focus of the question: audience 
responses to spectacle and performance. 


All valid contextual comments should be rewarded. 


Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 


• Shakespeare’s theatres – The Globe, Blackfriars


• Jacobean masques and their significance


• 16th and 17th century alchemy


• attitudes to theatre and playing in the 17th century and in modern times


• other Shakespeare plays (e.g. romances, late plays)


• performances of the play.
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Assessment Grid for Component 2 Section A: Shakespeare (a) 


Band 


AO1 
Apply concepts and methods from 


integrated linguistic and literary study 
as appropriate, using associated 
terminology and coherent written 


expression 
(12 marks) 


AO2 
Analyse ways in which meanings are 


shaped in texts 


(12 marks) 


4 


10-12 marks


• thorough knowledge, understanding
and insights gained from integrated
study


• sophisticated and purposeful
application of concepts and methods;
apt textual support


• accurate and precise use of
terminology


• effectively organised response


• confident and fluent expression


10-12 marks


• perceptive analysis of how language
choices, form and structure affect
meaning


• mature and assured reading of extract


• confident understanding of and
appreciation of Shakespeare’s’
techniques


3 


7-9 marks


• clear evidence of integrated study


• purposeful use of terminology


• clearly understands and applies
relevant concepts and methods


• coherent written expression


• well-organised response


7-9 marks


• sustained analysis of how language
choices, form and structure affect
meaning


• thoughtful and sensible reading of
extract


• secure and sensible reading of implicit
meaning


• sound and sensible discussion of
literary/linguistic features


2 


4-6 marks


• some evidence of integrated study


• reasonable use of terminology


• some understanding of
literary/linguistic concepts and
methods, not always relevant


• generally coherent written expression


• generally clearly organised


4-6 marks


• some analysis of how language
choices, form and structure affect
meaning, though may not always be
sustained


• some sensible reading of extract


• some grasp of implicit meaning


• some understanding of literary/
linguistic features


1 


1-3 marks


• limited evidence of integrated study


• limited application of concepts and
methods


• irregular use of terminology


• frequent lapses in clarity


• response may lack organisation


1-3 marks


• limited awareness of how some of the
most obvious choices in language,
form, structure and vocabulary create
basic meaning


• superficial analysis of texts


0 0 marks: response not worthy of credit or not attempted 
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Assessment Grid for Component 2 Section A: Shakespeare (b and c) 


Band AO1 


Apply concepts and methods from 


integrated linguistic and literary study as 


appropriate, using associated terminology 


and coherent written expression 


(12 marks) 


AO2 


Analyse ways in which meanings are 


shaped in texts 


(12 marks) 


AO3 


Demonstrate the significance and influence of the contexts in which texts are 


produced and received 


(24 marks) 


4 10-12 marks


• thorough knowledge, understanding and
insights gained from integrated study


• sophisticated and purposeful application of
concepts and methods; apt textual support


• accurate and precise use of terminology


• effectively organised response


• confident and fluent expression


10-12 marks


• perceptive analysis of how language choices,
form and structure affect meaning


• mature and assured reading of play


• confident understanding of and appreciation of
Shakespeare’s’ techniques


22-24 marks


• perceptive, confident evaluation of impact of contextual factors in shaping the
production of the play and influencing its reception


• confident grasp of overview


19-21 marks


• purposeful and sound discussion of the impact of contextual factors in the
production and reception of the play


• clear grasp of overview


3 7-9 marks


• clear evidence of integrated study


• purposeful use of terminology


• clearly understands and applies relevant
concepts and methods


• coherent written expression


• well-organised response


7-9 marks


• sustained analysis of how language choices,
form and structure affect meaning


• thoughtful and sensible reading of play


• secure and sensible reading of implicit
meaning


• sound and sensible discussion of
literary/linguistic features


16-18 marks


• sound awareness of the impact of contextual factors in the production and
reception of the play


• secure grasp of overview


13-15 marks


• sensible awareness of the impact of contextual factors on the production and
reception of the play


• reasonable grasp of overview


2 4-6 marks


• some evidence of integrated study


• reasonable use of terminology


• some understanding of literary/linguistic
concepts and methods, not always relevant


• generally coherent written expression


• clearly organised


4-6 marks


• some analysis of how language choices, form
and structure affect meaning, though may not
always be sustained


• some sensible reading of play


• some grasp of implicit meaning


• some understanding of literary/ linguistic
features


10-12 marks


• some awareness of the impact of contextual factors on the production and
reception of the play


• some grasp of overview


7-9 marks


• some awareness of influence of contextual factors but may not be linked
effectively to production/reception of the play


• attempts to grasp overview


1 1-3 marks


• limited evidence of integrated study


• limited application of concepts and methods


• irregular use of terminology


• frequent lapses in clarity


• response may lack organisation


1-3 marks


• limited awareness of how some of the most
obvious choices in language, form, structure
and vocabulary create basic meaning


• superficial analysis of play


4-6 marks


• shows very basic awareness of the influence of contextual factors but not always
linked to the production and reception of the play


• limited overview


1-3 marks


• limited awareness of contextual influences and struggles to link these to the
production/reception of the play


• very limited overview


0 0 marks: response not worthy of credit or not attempted 
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Section B: Post-1900 Drama 
 


Mark allocation 
 


AO1 AO2 AO3 


16 marks 16 marks 16 marks 


 
We may expect candidates to select some of the following possible approaches to each 
question. It is possible that candidates may select entirely different approaches. We should 
keep an open mind and reward valid, well-supported ideas which demonstrate independent 
thinking.  
 
The following guidelines contain indicative content and possible approaches candidates may 
use in their response. The mark scheme, however, should not be regarded as a checklist.  
 
Candidates are free to choose any approach that can be supported by evidence, and they 
should be rewarded for all valid interpretations of the texts. Candidates can (and will most 
likely) discuss parts of the plays other than those mentioned in the mark scheme.  
 
Candidates must answer one question only and are required to:  
 


• apply concepts and methods from integrated linguistic and literary study  


• analyse how meanings are shaped  


• demonstrate understanding of the significance and influence of the contexts in 
which texts are produced and received.  
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Q9 ‘Despite some of his attitudes, audiences love Dakin.’ Discuss the 
presentation of Dakin in The History Boys.  [48] 


AO1 Candidates should use coherent written expression within their response. 
 
Candidates should apply relevant linguistic and literary terminology in their 
analysis. 
 


• Dakin is a central character in the play. 


• Candidates may approach the presentation of Dakin from a range of 
perspectives, but more ambitious responses may consider different aspects of 
audience responses to the character. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant linguistic and literary terminology in their analysis 


• Accuracy and coherence will be seen in the way knowledge is used, as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


 


AO2 Candidates need to show understanding of the presentation of Dakin in the play, 
and its significance. Candidates are free to approach the question in any way, 
provided they explore the presentation of this character. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• Dakin is an appealing character because of his cheek, confidence and charm 


• he is the source of much of the humour of the play, particularly in dialogue 
with Scripps 


• Dakin represents a lively, sanguine contrast to Posner’s melancholy doting 
and introspection 


• he is given an important structural role in the play, as he is the love object of 
both Posner and, it seems, Irwin, whose educational approach is absorbed 
most by Dakin, and Dakin gains the highest reward for it – an exhibition 


• in some respects, Dakin is a spokesperson for the rest of the boys, seen for 
example in ‘Actually, you know what? We are fucking clever’ 


• Dakin’s sexual exploits (presented in dialogue report only) can be seen as an 
entertaining highlight of the play, with his battle imagery of his encounters with 
Fiona 


• Dakin plays a key role in the plot, as he uses knowledge acquired through his 
relationship with Fiona to challenge the Headmaster morally and achieve the 
reinstatement of Hector. This undoubtedly endears him to audiences 


• his professional outcome as a tax lawyer is indicative of the values of the 
1980s, whereby financial gain is a primary goal 


• there are aspects of the character that could be argued as unappealing to an 
audience, if for example his language about Fiona (whose voice is not heard) 
is seen as sexist. His espousal of the shallow, mercenary attitudes taught by 
Irwin can make him seem unattractive, for example in conversation with 
Scripps: ‘Good thing to say at Cambridge, that.’…’No.’ ‘Why? It’s an angle.’ 
‘It’s private.’ ‘Fuck private.’ These culminate in his working as a tax lawyer, 
‘telling highly paid fibs’. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of linguistic and literary features in their response and 
they should consider how meaning has been created. 
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AO3 Candidates must engage with the contextual focus in the question: audience 
responses to Dakin. 


All valid contextual comments should be rewarded. 


Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 


• attitudes to education in the 1980s and 21st century


• attitudes to gender and sexuality in the 1980s and 21st century


• the political climate of the 1980s; Margaret Thatcher’s government


• the public school system and Oxbridge selection process


• changes to the British education system in the 1980s: the National Curriculum,
League Tables, targets


• the film of The History Boys


• performances of the play.
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Q15 ‘The social pressures of mid-20th century America caused immense pain 


and suffering.’ Consider the presentation of pain and suffering in Cat on a 


Hot Tin Roof. [48] 


AO1 Candidates should use coherent written expression within their response. 
 
Candidates should apply relevant linguistic and literary terminology in their 
analysis. 
 


• Pain and suffering are important themes in the play 


• Candidates are likely to discuss individual examples of pain and suffering in 
the play, but the strongest responses will also consider the wider significance 
of the themes in the play. 


• candidates should select appropriate supporting evidence from the text and 
apply relevant linguistic and literary terminology in their analysis 


• accuracy and coherence will be seen in the way knowledge is used, as well as 
in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


 


AO2 Candidates need to show understanding of the theme of pain and suffering in the 
play. Candidates are free to offer different interpretations of the presentation of 
this theme as long as they consider how the meanings are established for an 
audience. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• the title of the play, which derives from Maggie’s account of herself, refers to 
an animal in pain 


• at the start of the play pain and suffering are evident, ironically alongside the 
opulence of the setting. Brick is in pain from an ankle injury, and Maggie refers 
early on to the fact that Big Daddy is ‘dyin’ of cancer’, which drives the plot as 
the play goes on 


• Maggie’s emotional pain, resulting from what the stage directions refer to as 
‘constant rejection’ becomes clear as she continues to talk to Brick. She also 
admits that she gets ‘lonely. Very!’ She also refers to ‘the martyrdom of Saint 
Maggie’, making clear how much she suffers in their marriage. She needs to 
have a child in order to validate her position in the family and society 


• Brick is drinking to avoid addressing his own emotional pain. The loss of his 
relationship with Skipper, and his inability to admit homosexual feelings, are 
its main sources 


• Big Daddy’s physical pain (from his cancer) is frequently evident, and his lack 
of fulfilment and contentment in his marriage is also clear 


• Big Mama suffers from cruel emotional abuse at the hands of her husband. 


• the competitive wrangling between Mae and Maggie, aimed at securing Big 
Daddy’s favour and the inheritance of the plantation 


• the play is structured by increasing expression and revelation of anger and 
hostility (in all the above relationships), all of which are the causes of suffering 


• it is the refusal to admit and deal with emotional pain that causes many of the 
problems of the characters: Brick’s sense of loss and difficulty accepting his 
homosexuality; Big Mama’s inability to face her marital problems; Big Daddy’s 
inability to face his terminal illness; Mae and Gooper’s inability to identify the 
way they are trapped into greed and social climbing, for example 
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 • Big Daddy’s attempts to talk openly and honestly with Brick in Act 2 raise 
some hopes of a restorative purging, but Brick is unable to go that far, as his 
repression is so deep 


• the wider causes of these repressions and refusals lie in the values and norms 
of the society of the day, as Williams hints throughout the play. Post WW2, 
Cold War norms oppressed and alienated homosexual men. The destructive 
side of the relentless materialism of the American Dream is clear in this world 
where money is no object – everything material has been achieved – and yet 
there is still such pain and suffering. Women were only seen as reproductive 
organs, leaving those without children feeling worthless. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of linguistic and literary features in their response and 
they should consider how meaning has been created. 
 


AO3 Candidates must engage with the contextual focus in the question: social 
pressures of mid-20th century America. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the American Dream and its idealisation of, e.g. materialism and the nuclear 
family 


• history of the southern states of America 


• the taboo of homosexuality in 1950s America 


• mid-20th century attitudes to gender 


• 21st century audience attitudes to gender 


• relevant aspects of Williams’ biography 


• McCarthyism and Cold War attitudes to the ‘other’ 


• performances of the play. 
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Assessment Grid for Component 2 Section B: Drama 
 
 


Band 


AO1 
Apply concepts and methods 
from integrated linguistic and 
literary study as appropriate, 
using associated terminology 


and coherent written expression 


AO2 
Analyse ways in which 


meanings are shaped in 
texts 


AO3 
Demonstrate the 


significance and influence 
of the contexts in which 
texts are produced and 


received 


(16 marks) (16 marks) (16 marks) 


4 


13-16 marks 


• thorough knowledge, 
understanding and insights 
gained from integrated study 


• sophisticated and purposeful 
application of concepts and 
methods; apt textual support 


• accurate and precise use of 
terminology 


• effectively organised response 


• confident and fluent 
expression 


13-16 marks 


• perceptive analysis of 
how language choices, 
form and structure affect 
meaning 


• mature and assured 
reading of play 


• confident understanding 
of and appreciation of the 
playwright’s techniques 


13-16 marks 


• confident evaluation of 
impact of contextual 
factors in shaping the 
production and 
reception of the play 


• confident grasp of 
overview 


3 


9-12 marks 


• clear evidence of integrated 
study 


• purposeful use of terminology 


• clearly understands and 
applies relevant concepts and 
methods 


• coherent written expression 


• well-organised response 


9-12 marks 


• sustained analysis of how 
language choices, form 
and structure affect 
meaning 


• thoughtful and sensible 
reading of play 


• secure and sensible 
reading of implicit 
meaning 


• sound and sensible 
discussion of 
literary/linguistic features 


9-12 marks 


• sound awareness of the 
influence of contextual 
factors on the production 
and reception of the play 


• secure grasp of 
overview 


2 


5-8 marks 


• some evidence of integrated 
study 


• reasonable use of terminology 


• some understanding of 
literary/linguistic concepts and 
methods, not always relevant 


• generally coherent written 
expression 


• clearly organised 


5-8 marks 


• some analysis of how 
language choices, form 
and structure affect 
meaning, though may not 
always be sustained 


• some sensible reading of 
play 


• some grasp of implicit 
meaning 


• some understanding of 
literary/ linguistic features 


5-8 marks 


• some awareness of the 
influence of contextual 
factors on the production 
and reception of the play 


• some grasp of overview 


1 


1-4 marks 


• limited evidence of integrated 
study 


• limited application of concepts 
and methods 


• irregular use of terminology 


• frequent lapses in clarity 


• response may lack 
organisation 


1-4 marks 


• limited awareness of how 
some of the most obvious 
choices in language, 
form, structure and 
vocabulary create basic 
meaning 


• superficial analysis of play 


1-4 marks 


• limited awareness of the 
influence of contextual 
factors on the production 
and reception of the play 


• limited overview 


0 0 marks: response not worthy of credit or not attempted 
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Section A: Shakespeare


Answer one question in this section.


Each question is in two parts. You must answer part a), then either part b) or part c) on the set 
play which you have studied.


In both part a) and part b) or c), you are required to:


• apply concepts and methods from integrated linguistic and literary study
• analyse how meanings are shaped


and in part b) or c) you are also required to:


• demonstrate understanding of the significance and influence of the contexts in which texts
are produced and received.
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Othello


4.  a) By focusing closely on the linguistic and literary techniques used, explore the dramatic 
significance of this extract from Act 2, Scene 3. [24]


  Re-enter OTHELLO and Gentlemen, with weapons.


  OTHELLO What is the matter here?
  MONTANO Zounds, I bleed still; I am hurt to the death – He dies.
  OTHELLO Hold, for your lives!
  IAGO Hold, ho! Lieutenant – sir – Montano – gentlemen – 
   Have you forgot all sense of place and duty?
   Hold! The General speaks to you; hold, hold, for shame!
  OTHELLO Why, how now, ho! From whence ariseth this?
   Are we turn’d Turks, and to ourselves do that
   Which Heaven hath forbid the Ottomites?
   For Christian shame, put by this barbarous brawl. 
   He that stirs next to carve for his own rage
   Holds his soul light: he dies upon his motion. 
   Silence that dreadful bell; it frights the isle
   From her propriety. What’s the matter, masters?
   Honest Iago, that looks dead with grieving,
   Speak. Who began this? On thy love, I charge thee.
  IAGO I do not know. Friends all but now, even now,
   In quarter, and in terms, like bride and groom
   Divesting them for bed; and then, but now,
   As if some planet had unwitted men,
   Swords out, and tilting one at other’s breast
   In opposition bloody. I cannot speak
   Any beginning to this peevish odds;
   And would in action glorious I had lost 
   These legs that brought me to a part of it!
  OTHELLO How comes it, Michael, you are thus forgot?
  CASSIO I pray you, pardon me; I cannot speak.
  OTHELLO Worthy Montano, you were wont to be civil;
   The gravity and stillness of your youth
   The world hath noted, and your name is great
   In mouths of wisest censure – what’s the matter
   That you unlace your reputation thus,
   And spend your rich opinion for the name 
   Of a night-brawler? Give me answer to’t.
  MONTANO Worthy Othello, I am hurt to danger;
   Your officer Iago can inform you,
   While I spare speech, which something now offends me,
   Of all that I do know; nor know I aught
   By me that’s said or done amiss this night,
   Unless self-charity be sometimes a vice,
   And to defend ourselves it be a sin
   When violence assails us.
  OTHELLO  Now, by heaven, 
   My blood begins my safer guides to rule;
   And passion, having my best judgement collied,
   Assays to lead the way. 
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Either,


 b) “Iago confuses audiences. They don’t know whether to laugh with him or loathe him.” 
Discuss the presentation of Iago in the light of this statement. [48]


Or, 


 c) “The play examines the uses and abuses of power in an unequal society.” Explore 
Shakespeare’s presentation of power and control in Othello. [48]


Turn over.
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The Tempest


5. a) By focusing closely on the linguistic and literary techniques used, explore the dramatic 
significance of this extract from Act 4, Scene 1. [24]


  IRIS You nymphs, call’d Naiads, of the wind’ring brooks,
   With your sedg’d crowns and ever harmless looks,
   Leave your crisp channels, and on this green land
   Answer your summons; Juno does command.
   Come, temperate nymphs, and help to celebrate
   A contract of true love; be not too late.
  Enter certain Nymphs.
   You sun-burnt sicklemen, of August weary,
   Come hither from the furrow, and be merry;
   Make holiday; your rye-straw hats put on,
   And these fresh nymphs encounter every one
   In country footing. 
  Enter certain Reapers, properly habited; they join with the Nymphs in a graceful dance; 


towards the end whereof Prospero starts suddenly, and speaks; after which, to a 
strange, hollow, and confused noise, they heavily vanish.  


  PROSPERO  [Aside] I had forgot that foul conspiracy 
   Of the beast Caliban and his confederates
   Against my life; the minute of their plot 
   Is almost come. [To the Spirits] Well done; avoid; no more!
  FERDINAND This is strange; your father’s in some passion 
   That works him strongly.
  MIRANDA  Never till this day 
   Saw I him touch’d with anger so distemper’d. 
  PROSPERO You do look, my son, in a mov’d sort,
   As if you were dismay’d; be cheerful, sir.
   Our revels now are ended. These our actors,
   As I foretold you, were all spirits, and
   Are melted into air, into thin air;
   And, like the baseless fabric of this vision,
   The cloud-capp’d towers, the gorgeous palaces,
   The solemn temples, the great globe itself,
   Yea, all which it inherit, shall dissolve,
   And, like this insubstantial pageant faded,
   Leave not a rack behind. We are such stuff 
   As dreams are made on; and our little life
   Is rounded with a sleep. Sir, I am vex’d;
   Bear with my weakness; my old brain is troubled;
   Be not disturb’d with my infirmity.
   If you be pleas’d, retire into my cell
   And there repose; a turn or two I’ll walk
   To still my beating mind. 
  FERDINAND, MIRANDA We wish your peace. [Exeunt.


Either,


 b) “The Tempest is an exploration of the nature of power.” Discuss the play in the light of 
this statement.  [48]


Or,


 c) “A most spectacular play for any audience.” Explore the significance of spectacle and 
performance in The Tempest.  [48]
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Section B: Post-1900 Drama


Answer one question in this section. 


In your response, you are required to:


• apply concepts and methods from integrated linguistic and literary study
• analyse how meanings are shaped
• demonstrate understanding of the significance and influence of the contexts in which texts


are produced and received.


Alan Bennett: The History Boys (Faber)


9. “Despite some of his attitudes, audiences love Dakin.” Discuss the presentation of Dakin in
The History Boys. [48]


Tennessee Williams: Cat on a Hot Tin Roof (Penguin Modern Classics)


15. “The social pressures of mid-twentieth-century America caused immense pain and suffering.”
Consider the presentation of pain and suffering in Cat on a Hot Tin Roof.   [48]












Write the two digit question 
number inside lhe boxes next 
10 the first hne of your ansNer 


Answer 


lR .ip.i.� ot \lvuo•1 •"Lt-Dw.u.d ,�u.,.lll.""«w�"" v.. 1 bOLL


(rt.A. 1;"'-l. ""�" n-., � '-'O..\ A.Nli\K.A, 'l u..�); ,0u.�M


J•\\\ �r'9J.1,0 ,tt.(ii.�b· \.A.� JOO� µ� n, �,..:...\t. 
1 f'\6J."'c1 .. o-u l�<."' a..., 1tf ·! rlr3.h.� .. ho- ""'-- � w� 


l� �'-"'-• 1\ t..ll\.J;, <\. '"'-H \)U .... H..AU CM.< .-..O(N:.,, l,, \ �, 


�� µ._,\'l'\�C..1-,o..1 /('1.\'ij, 1 1\...o.. JO<.,.l',\ J\r.1,,-\\,.�


,....;.u� .-o...-.....__ (J),,,I\. ,1w,'\ 11,.;J..Z1,,,,1ol,• •  


�w.h J"'t"'�\j ( -� p.o,--.., 11,:v,.-\'I.. ":-"'"''- .,i.,.<...,__ AU l<:'\o


tl-�\ "" 'Iv- fl-� I.A ft,,f--j,��o. V\ t\c;\ 'l s� 1,
���U." 1tf !:�V...':, \.'YIN!.\.�.;'\ 111.UL\ J,M . ..-Ot)\U-A ' �E.__'w"


�•. ru:M' "<::'.j ·�, \\." ·•\/».
. 


b,\.,...c.
.
� .r� �, ,,. r-, . .A ,.,10.-. .,...\.vh ..t..A., ,. "t\-a. l"<..J-g..vc.. Vt�l\w,, ,-f i)" 


�� •�J...,c...\, 'r\.D,,..\ l�U'l.\f\t...A ½ 'v�' ��? 


'1"1..... �\..L d w�� ":\. 1i..�c.. ltf ..,, ""�) "\b 
-"t\u. ..,,.,,1),� t:,10.� a..\ 1'-11 ·l�l., "t �
i.v't\l.'t1. ��� �"-Av r--"''f-'::j C).. �. 1w ,�H,u,.� 
·jk v,..d.J. 1 t' •I..Q.l..' cM• a.f-f .... � l � fUN c�


U\ .. h,111l. �(.V. •'roo.Jt'\� �
'J 


1'µ_ iu,,..o..:.i \ 0.J. U. 1 CJ>,U. L>i,/) �


l� ""o.J'� C'( � 1J f c.J:N>.,,f ' p.a\4,J11�• VG...l.\�


� I'\ � � I Wei... "',J) \Ju\AO. � �� \�....,J. ,._1,v_..,. 


G� � v,, c...J-.o. � � '(t-A.fta. � � f UN


"-CV , ... flo.-� � e. ft.(JL.f\.,\ i t\C..•'U),..\,i J..- B \,Q.UC..


rtWj"-4 .,;_ tt"lfl.>v.A fu�_.1) o. S f.P....,v> 1,. '"� .. �


NW\''""" �p}I-, II) M,U..C..� :xi i\M <l\.Ul..U\ f\;3�1\
I,� ll� o.. i..l,����,� �� 1'\,, 


·�UV) 'I "t)'¼' � � 'tft.\�\- U'\.h> l"-4. tto-"-"'


I,'dc {v...'\� �u..A •)� (1-..-T..vo.Jc... \ ,o..�Jtv-. . .,.,,r_ 
fu_ � \�� 1 UQW..'M,/;V::1... � �1.1,,\..UJ �(.L,.._


•l;Lt.-'' � ,,""Mk. t.-w." ,..:\ � ,..�fvv-•j ln C-Th....u.a "-
01 .ld.M"'6\..0. \ d.> tf-'-"•j -1l-M� t,;v, , lu:..\ h�s.."j
Q.¥..tv-�._� �6��(\".J <"L\ '.\. hr---. "'Yo..A"'-"""' �'j 
�'-Ck n O.."- o.�"""'-l p-to.LU.I. � \.o...�,< °'- '\� 


jcu,,j OV).A..1' .-..{ � - ..... 1\.9..\ .. vo.>- l--;�o..�<-1._J  


2 IIIIIU�III 



Sticky Note

Appropriate, focused introduction. AO3



Sticky Note

Yes, but Iago is also lower class?



Sticky Note

Some AO3, although there was a substantial non-white population in Britain and Venice



Sticky Note

AO3 Focused, detailed



Sticky Note

AO1 purposefulAO3 relevant, detailed



Sticky Note

AO1 purposeful AO2 secure reading of implicit meaning
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Leave 
blan� 



Sticky Note

AO2Ao3



Sticky Note

AO1AO3



Sticky Note

AO3 - appropriate links to other plays



Sticky Note

Needs to focus on the play now. We need some explanation of what is happening in this scene. 



Sticky Note

AO3



Sticky Note

Some AO1 and AO2 but very little discussion of the events of the play itself. Tending to take isolated lines and analyse them. 



Sticky Note

AO2Some AO1 - address is always direct in drama?







Wrill! the rwo digit question 
number inside tile boxes next 
I<> thn fil'5t hne of your answer 


Answer 
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Loovo 
!)lank 



Sticky Note

AO2, but we need an example of this 'music'



Sticky Note

AO3



Sticky Note

Terms error. 'Nothing' is an indefinite pronoun. 



Sticky Note

Not a verb phrase. 



Sticky Note

AO2



Sticky Note

AO1 but purpose?'incredibly' is not academic register



Sticky Note

AO2 apt







Write the two d1gi1 question 
number inside the boxes next 
to the first line of your answer 


Answer 
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Leave 


blank 



Sticky Note

Common spelling error 'women'



Sticky Note

Some AO1, but again not a verb phrase. 



Sticky Note

AO3



Sticky Note

Needs focus on play now. Relevance of contextual material here doubtful.



Sticky Note

More arbitrary selection of lines from the play without discussion of the play's meaning, plot, impact. 



Sticky Note

'ascribed' should read 'subscribed'?



Sticky Note

AO3



Sticky Note

Some AO3, although the fact that Iago does it should not be taken as evidence of a norm. 



Sticky Note

AO2



Sticky Note

AO1 Thorough knowledge of terms







Wnte 1M rwo digit quest,on 
number inside the rotes next 
ro the first line of your answer 
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Sticky Note

AO2, but again, we must not necessarily take Iago's word as truth. This response needs more attention to the dramatic and situational significance of the lines. Iago here is trying to get a hostile Roderigo off his back...



Sticky Note

AO1 AO2Again, error with 'verb phrase'



Sticky Note

AO1, AO2



Sticky Note

AO1 Thorough and purposeful



Sticky Note

AO2AO1 again thorough



Sticky Note

AO3







Sticky Note

An uneven profile here.AO1: Thorough knowledge and understanding. Confident expression. 12AO2: Sustained analysis and SOME sensible reading. More focus on the play's meaning and dramatic content needed for higher. 8AO3: Sound, detailed contextual knowledge, but needs to be integrated further into play analysis points for higher marks. 18Total 38



Sticky Note

Clear introduction Also AO2 reading of meaning



Sticky Note

AO2 SoundAO1 Clear, confident expression



Sticky Note

AO1 lang terms



Sticky Note

AO1AO2



Sticky Note

Some AO1 but error also - not "repair"



Sticky Note

AO2



Sticky Note

AO1AO2 structure



Sticky Note

AO2AO1 thorough







Sticky Note

AO1AO2



Sticky Note

AO1 purposeful; confident expressionAO2 apt



Sticky Note

AO1 basic. Note form used (/), not academic registerSome punctuation inaccuracy



Sticky Note

AO1AO2



Sticky Note

AO2but not sure about 'personification'. They are agents in the clause, but not personified. AO1 some



Sticky Note

AO2AO1



Sticky Note

Some AO2Is it truly a 'revenge' plot, though?



Sticky Note

AO2 thoughtful point



Sticky Note

AO1AO2







Sticky Note

AO1 - thorough knowledge and understanding. Confident expression. 11AO2 - Perceptive analysis and mature reading. 11Total 22












Write the two digit question 
number inside lhe boxes next 
10 the first hne of your ansNer 


Answer 
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Wnte the two d1g1t question 
numbef inside the boi;es nelll 
to 1he first hne of your answer 
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Wrill! the rwo digit question 
number inside tile boxes next 
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Write the two d1gi1 question 
number inside the boxes next 
to the first line of your answer 
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Sticky Note

AO3



Sticky Note

AO3AO2Expression problem with breach of acdemic register 'incredibly'. 



Sticky Note

AO1 A03AO2



Sticky Note

AO2



Sticky Note

note form inappropriate (/)



Sticky Note

AO1AO2



Sticky Note

AO1



Sticky Note

AO3 apt







Sticky Note

AO2



Sticky Note

AO1AO2



Sticky Note

AO3 apt



Sticky Note

AO1Also error: "better" = adverb



Sticky Note

AO2



Sticky Note

AO3 



Sticky Note

AO2 sound



Sticky Note

AO1AO2



Sticky Note

AO2







Sticky Note

AO1 thoroughError "verb phrase"



Sticky Note

AO2 insightful



Sticky Note

AO1AO2 perceptive



Sticky Note

AO2 perceptive, aptAO1 thorough



Sticky Note

AO1



Sticky Note

AO1AO2 still very sound



Sticky Note

AO3



Sticky Note

AO1







Sticky Note

AO2



Sticky Note

AO3



Sticky Note

AO1 thoroughAO2 perceptive



Sticky Note

AO1AO2Note forms still in evidence (/)



Sticky Note

AO1 thoroughAO2 still very sound



Sticky Note

AO2







Write the two digit question 
number inside the boxes ne,:t 
to ttle first line of your answer 
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Sticky Note

Some AO1A02



Sticky Note

AO3



Sticky Note

A very strong response.AO1: thorough knowledge and understanding. Confident, fluent expression. 16AO2: Perceptive analysis. Assured reading. 16AO3: Confident evaluation of the impact of context. 16Total: 48 




























Write the two digit question 
number inside the boxes ne,:t 
to ttle first line of your answer 


Answer 
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Sticky Note

E.g.?



Sticky Note

Some misreading. Some AO1 but errors also. 



Sticky Note

Some AO1 terms but misreading again. 



Sticky Note

Attempting lang analysis but errors



Sticky Note

Some sensible AO2, and lang term almost correct (the epithet is only half of the vocative)



Sticky Note

Expression errors. Errors of lang terms. Serious misreading of text. 



Sticky Note

Lang terms errors and misreads further. 



Sticky Note

Attempting lang analysis, with some accurate terms but again, misreads seriously, as Iago is speaking. 



Sticky Note

Further misreading and errors with terms. 



Sticky Note

Misreading again. Terms errors again (possessive determiner, not pronoun). Expression errors also. 







Sticky Note

Some basic AO2 - reputation is important here, but misreading of Othello's attitude in the speech. Some basic AO1 'noun'. 



Sticky Note

Serious misreading - Brabantio is not in the scene; Othello's lines quoted also misread. 



Sticky Note

AO1 - Some evidence of integrated study; expression errors. 5AO2 - Serious misreading. Limited awareness of language effects.  1



Sticky Note

Some introduction



Sticky Note

Better e.g.? Some AO1, some errors



Sticky Note

Confused. Part of same speech?Some AO1 terms



Sticky Note

Again confused, misquoting. 
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Some AO1
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Expression errors



Sticky Note

Some AO2Some AO1 lang terms



Sticky Note

Some AO1Some AO1 but errors also. Paraphrase, not analysis. 



Sticky Note

Errors terms. Paraphrasing. Loss of Q focus (power and control?)
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Some AO1 but purpose?
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Unclear expression
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Some AO3
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Some AO1 and AO2
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AO1: Some evidence i. study. Frequent unclear expression. 4AO2: Limited awareness of effects. Confused, superficial analysis. Occasional grasp. 3AO3: Limited awareness context 3Total: 10
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Ao1 Introduction. Fluent expression
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AO1
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AO1
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Expression? 'enforcing...onto'
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AO2 and AO3



Sticky Note

AO1 - some purposeful applicationAO2 sound
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Some AO1 but terms error: stative verbAO2 sound analysis
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AO2 and AO3



Sticky Note

AO1 (purpose?)
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Right idea but expression not quite clear. Some AO2
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Some AO3 - could develop?
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AO2
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AO2 reading of implicit meaningAO3
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AO1: Clear evidence of integrated study. Generally purposeful application. Patchy expression: some fluency, some errors, but coherent. 8AO2: Sustained analysis. Secure reading. 8AO3: Sensible awareness of the impact of context. More detail needed for higher mark. 14Total: 30
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AO3
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Expression? 'incredibly'
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Expression? 'to be ...hypernormative'





























Sticky Note

Introduction
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AO1 purposefulAO2
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AO2AO1 and AO2
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AO1 clear evidenceAO2 sound
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AO1
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AO2
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AO2Some AO1
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AO1/AO2
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AO1AO2 sound
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error terms



Sticky Note

AO1
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AO1: Clear evidence of integrated study. Purposeful. Coherent expression. 8AO2: Secure reading of implicit meaning. Sustained analysis. 8Total: 16
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Introduction and AO2
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AO1
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AO2
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Some AO1 (not 'dynamic')
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humane ?
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AO1 purposeful
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AO1 purposefulAO2 sound
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Expr. error. Note form used - not academic register
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AO2 sound
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Expression error
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AO2 sound
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AO1 (adjacency pair)error terms - 'declarative'
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Expression?
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AO1 (purpose?)



Sticky Note

AO1AO2 sound
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AO2 thoughtful (structure)
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AO3
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AO3 sound
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Expression ?
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AO2
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Expression - note form used
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AO1: Clear evidence of integrated study. Generally purposeful.  Coherent expression. 8AO2: Sustained analysis and sound reading. 8AO3: Sound awareness of context 17Total : 33
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Scroll down for answer
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Introduction. Expression errors
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Quotation close, but not quite. Some AO1 lang, some error, but purpose?



Sticky Note

Some AO1 but frequent expression errors and unclarity. Some AO3.
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Some AO3
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Attempts context







Sticky Note

Needs focus on question topic. 
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Superficial. 
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Some AO1Attempts analysis



Sticky Note

?



Sticky Note

Some AO1Some basic Q focus
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AO1 and some AO2
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Errors terms
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Some AO1 terms but paraphrasing still.
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AO1: Some evidence i. study. Frequently unclear. 3AO2: Some sensible reading but often superficial analysis. 5AO3: Some (limited) awareness context. 5Total 13
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Introduction. Expression errors
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Quotation close, but not quite. Some AO1 lang, some error, but purpose?
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Some AO1 but frequent expression errors and unclarity. Some AO3.
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Some AO3
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Attempts context
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Needs focus on question topic. 
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Superficial. 
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Some AO1Attempts analysis
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Some AO1Some basic Q focus
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AO1 and some AO2



jemul

Sticky Note

Errors terms
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Some AO1 terms but paraphrasing still.
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AO1: Some evidence i. study. Frequently unclear. 3AO2: Some sensible reading but often superficial analysis. 5AO3: Some (limited) awareness context. 5Total 13











