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A-Level Physical Education Component 1

All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1a 442 0.4 0.5 1 35.1 99.1
1b 444 2.1 0.8 3 69.7 99.5
1c 442 3.8 1.8 6 62.8 99.1
1d 446 3.4 1.1 4 85 100
1e 446 3.8 1.7 6 63.2 100
2a 446 3.4 0.9 4 85 100
2bi 436 1.1 0.8 2 53.8 97.8
2bii 430 1 0.8 2 49.9 96.4
2c 433 3.3 2 6 55.6 97.1
2d 436 2.5 1.4 4 62.9 97.8
3a 445 2 1.3 4 50.1 99.8
3b 446 3 1.7 6 49.4 100
3c 443 2.5 1.4 4 62.2 99.3
3d 445 3.4 1.8 6 56.9 99.8
4a 435 0.4 0.5 1 43.9 97.5
4b 444 3.1 1.4 5 62.4 99.5
4c 444 3.7 1.8 8 45.7 99.5
4d 446 6.1 2.5 12 51 100
5a 441 2.3 1 4 58 98.9
5b 444 1.7 0.8 3 58.3 99.5
5c 442 1.4 0.9 3 47.1 99.1
5d 445 3.4 1.2 5 67.4 99.8
5e 442 2.9 1.6 6 48.5 99.1

35.1 69.762.8 8563.2 8553.849.955.6 62.950.149.4 62.256.943.9 62.445.7 51 5858.347.1 67.448.5
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A-Level Physical Education Component 1

Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Question  AO1 AO2 AO3 Total 


(c) Analyse the contribution the Oxbridge 
melting pot and the British Empire 
played in the development of sport 
around the world.  
 
Indicative content 
 
Banded response 
 
Oxbridge Melting pot: Public school boys 
coming from a variety of schools with 
different rules to university. This allowed a 
consensus of rules and conventions until 
there was codification of many modern 
sports and the formation of Governing 
bodies. 
 
Melting Pot: Boys spent over 5 years 
together, sharing ideas and experiences. 
These were melting pots, however, 
because each school had different facilities 
or traditions or staff. These meant that 
different ideas and practices were mixed up 
and sorted out into the games which 
developed into those we know today. 
University: Melting pot – two universities – 
Oxford and Cambridge. But they shared 
contests, rules, players, (which still persists 
to today) for example, the boat race. 
 
This led to more regularisation of games 
between colleges and universities. And the 
establishment of clubs outside the 
universities by the same young men once 
they had left university. This led to leagues 
and games across the country with the 
same rules. These young men often 
returned to the schools as teachers, where 
they changed the existing rules to the new 
ones, so that interschool games could be 
played. Also, some young men joined the 
military, the church or the foreign service. 
And spread the same games across the 
Empire (and hence to Australia, New 
Zealand, Canada, and South Africa). This 
particularly accounts for the spread of rugby 
and cricket across the world. And the 
initiation of international fixtures (tests 
matches). These same ex-Oxbridge 
students organised and created the 
International Governing Bodies (IGBs) 
which controlled these sports. 
 


 3 5 8 
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Question  AO1 AO2 AO3 Total 


Many old boys returned from university as 
teachers to coach games such as rugby to 
boys at public schools. 
 
Some old boys became vicars and spread 
their love of athleticism via games in their 
parishes. 
 
Some old boys became factory owners. 
They gave facilities and set up teams to 
play sport and improve worker’s health and 
morale. 
 
Some old boys were responsible in the 
setting up of National Governing Bodies 
(NGBs) with rules and regulations that are 
still valid in today’s contemporary sports 
and activities. 
 
Some young men joined the military, the 
church or the foreign service and spread 
the same games across the Empire (and 
hence to Australia, New Zealand, Canada, 
and South Africa). This particularly 
accounts for the spread of rugby and cricket 
across the world and the initiation of 
international fixtures (tests matches). 
 
(See banding grid for allocation of marks) 
 


 


Band 
AO2 


3 marks 
AO3 


5 marks 


3 


3 marks 
Excellent explanation, both areas are 
explained examples are provided in 
both areas throughout  


4-5 marks  
Excellent analysis, both areas are 
analysed with an equal balance of 
both aspects 


2 


2 marks 
Good explanation, both areas are 
explained although examples in one 
area dominates the response 


2-3 marks 
Good analysis, both areas are 
analysed although one area 
dominates the response 


1 
1 mark 


Limited explanation, the response is 
dominated by just one of the areas 


1 mark 
Limited analysis, the response is 
dominated by just one of the areas 


  












 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commentary: 
 
0/8 marks - response not worthy of credit  
AO2 = 0  
AO3 = 0 
Candidate has not made any attempt to analyse the contribution of the Oxbridge melting pot and the spread of 
games throughout the world. This is not a question about amateurism vs professionalism and the differences 
between them. This is a question about h ow boys were coming from all over the country, bringing different 
versions or experience of activities with them, they spent over 5 years together, sharing ideas and experiences 
which, were melting pots, however, because each school had different facilitie s, traditions or staff, this meant 
that different ideas and practices were mixed up and sorted out into the games which developed into those we 
know today. These boys went onto two universities – Oxford and Cambridge and shared contests, rules, players, 
(which still persists to today) for example, the boat race. Upon graduating from these institutions they went into 
different careers. They went into society as leaders of industry, teachers, church leaders or into the army, etc. 
Thus leading to a major influence on the colonies and, an influence on middle class sports clubs. As well as this 
social reform led to them passing these down to the working classes.  












 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
 
 
 
 
 
 
 
 
Commentary: 
 
0/8 marks - res pons e not worthy of credit  
AO2 = 0  
AO3 = 0 
Candidate has  not made any attempt to analys e the contribution of the Oxbridge melting pot and the 
s pread of games  throughout the world. This  is  not a  ques tion about amateuris m vs  profes s ionalis m 
and the differences  between them. This  is  a  ques tion about how boys  were coming from all over the 
country, bringing different vers ions  or experience of activities  with them, they s pent over 5 years  
together, s haring ideas  and experiences  which, were melting pots , however, becaus e each s chool had 
different facilities , traditions  or s taff, this  meant that different ideas  and practices  were mixed up and 
s orted out into the games  which developed into thos e we know today. Thes e boys  went onto two 
univers ities  –  Oxford and Cambridge and s hared contes ts , rules , players , (which s till pers is ts  to today) 
for example, the boat race. Upon graduating from thes e ins titutions  they went into different careers . 
They went into s ociety as  leaders  of indus try, teachers , church leaders  or into the army, etc. Thus  
leading to a  major influence on the colonies  and, an influence on middle clas s  s ports  clubs . As  well 
as  this  social reform led to them pas s ing these down to the working clas ses . 
 
 
 
 
 
 
 
 
 
 
 
 
 
 












 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
Commentary: 
 
6/8 marks  
AO2 = 2 
AO3 = 4 
Candidate has  made a  good attempt at AO2 and AO3 to s how an equal balance in their approach to 
both elements  of the ques tion but, has  not expanded on their points  enough to achieve a  full marks  in 
AO2 and AO3. This  candidate could have looked at giving s pecific examples  of exactly how the 
games / rules  etc were s pread acros s  the world. 
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 (c) Analyse the contribution the Oxbridge melting pot and the British Empire played in the 
development of sport around the world.  [8]
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Turn over.
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Question  AO1 AO2 AO3 Total 


(d) Discuss the view that professional sport 
destroyed the amateur ideal of the 19th 
century.  
 
Indicative content: 
 
Amateurism:  
Taking part in sport for the love of it / no 
monetary gain  
Participation/process more important than 
winning 
Encourages socially acceptable behaviour 
e.g. morals / abide by rules of 
sport/fairplay/sportsmanship  
Discourages deviant behaviour e.g. 
cheating / match fixing etc 
Because not tempted by extrinsic rewards 
19th century – amateur middle or upper 
class /amateurs revered the ‘all-rounder’ 
Today can still be financially supported e.g. 
sponsorship / SportsAid 
Freedom from restrictions of professional 
contracts /not seen as a commodity/no 
contractual obligations 
(Amateurism) inclusive / not always based 
on ability / less pressure/can perform at all 
levels/experience lots of sports/ can 
perform at grass roots to elite level  
‘open’ championships – amateurs can still 
compete against professionals – just not 
win the money e.g. golf  
Eligibility codes protect amateurs from 
competing against professionals Olympic 
Games – biggest competition in the world 
maintained exclusive amateurism for over a 
century / still have the oath – keeping moral 
focus in the Games  
Amateur sport can act as a platform for 
professional sport e.g. boxing, golf etc.  
 
Professionalism: 
(Professionalism) – earning money from 
sport/broken time payments 
19th century sport became a 
business/amateur paid for 
professionals/upper class were patrons 
19th century from the working class 
Train full time so standards improve 
As winning is critical/win ethic Encourages 
spectator sport / better spectacle for 
spectators 
19th century occupied the masses / social 
control  


2 4 6 12 
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Question  AO1 AO2 AO3 Total 


Shamateur  
 
Lombardian Ethic 
 
Olympic Games – do now accept some 
professional performers e.g. basketball 
 
Positive impact: 
19th century elite sport run by upper/middle 
classes – high status in sport and society. 
 
Amateur code based on playing sport to set 
rules designed by middle and upper classes 
who formed NGBs. 
Amateurism – strict code of ethics/moral 
values/sportsmanship/fair play. 
 
Taking part more important than winning 
and was character-building. 
 
Played according to their ‘God-given 
abilities’ – no training – linked to 
professionalism. 
 
Being a good ‘all-rounder’ seen as more 
important than specialising in one sport. 
 
Amateurs – ‘elite performers’ of the 
time/higher status than professionals. 
 
Other content: 
The rugby divide: 1985 
Modern day professionalism / amateurism  
 
(Please see banding grids for allocation of 
marks) 
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Band 
AO1 


2 marks 
AO2 


4 marks 
AO3 


6 marks 


3 


 4 marks 
Excellent application of 
how professional sport 
destroyed the amateur 
ideal, examples are 
provided throughout 


5-6 marks 
Excellent discussion of 
how professional sport 
destroyed the amateur 
ideal. Both sides need to 
be discussed   


2 


2 marks 
Good knowledge of how 
professional sport and 
the amateur ideal   


2-3 marks 
Good application of how 
professional sport 
destroyed the amateur 
ideal, good examples 
are evident 


2-4 marks 
Good discussion of how 
professional sport 
destroyed the amateur 
ideal. This maybe more 
one sided  


1 


1 mark 
Limited knowledge of 
how professional sport 
and the amateur ideal   


1 mark 
Limited application of 
how professional sport 
destroyed the amateur 
ideal, few examples are 
provided 


1 mark 
Limited discussion of 
how professional sport 
destroyed the amateur 
ideal   


 


  AO1 AO2 AO3 Total 


Total  3 12 11 26 


  












 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
Commentary: 
 
3/12 marks  
AO1 = 1 
AO2 = 1 
AO3 = 1 
At AO1 the candidate has shown very limited knowledge of how professional sport may have 
destroyed theamateur ideal. They have also shown very limited application at AO2 of how professional 
sport destroyed the amateur ideal as very few examples are  provided and at AO3 they have shown 
very limited discussion of how professional sports destroyed the amateur ideal.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 












 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commentary: 


0/8 marks - response not worthy of credit  


AO2 = 0  


AO3 = 0 


Candidate has not made any attempt to analyse the contribution of the Oxbridge melting pot and the spread 
of games throughout the world. This is not a question about amateurism vs professionalism and the 
differences between them. This is a question about how boys were coming from all over the country, 
bringing different versions or experience of activities with them, they spent over 5 years together, sharing 
ideas and experiences which, were melting pots, however, because each school had different facilities, 
traditions or staff, this meant that different ideas and practices were mixed up and sorted out into the games 
which developed into those we know today. These boys went onto two universities – Oxford and Cambridge 
and shared contests, rules, players, (which still persists to today) for example, the boat race. Upon 







graduating from these institutions they went into different careers. They went into society as leaders of 
industry, teachers, church leaders or into the army, etc. Thus leading to a major influence. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 












 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commentary: 
 
6/12 marks  
AO1 = 2 
AO2 = 2 
AO3 = 2 
At AO1 the candidate has shown good knowledge. There are however some elements of confusion 
shown throughout their answer in the difference between an amateur and professional sports person 
and when looking at specific examples of professional sports peopl e today.  They have also shown 
good application at AO2 of how professional sport destroyed the amateur ideal with some valid 
examples being used to illustrate their points and, at AO3 they have shown a good level of discussion 
however their discussion is v ery one-side i.e. mainly looking at the fact that amateurism has been 
destroyed. 
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 The twentieth century saw a steady move away from participation in sport to watching sport 
through spectatorism and increasingly through the media. This generated money and led 
to professionalism in sport. Sport has become a mass consumer spectacle now, linked to 
commercialism.


 (d) Discuss the view that professional sport destroyed the amateur ideal of the 19th 
century. [12]
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(e) Analyse how knowledge of the three 
energy systems could help a coach 
develop a training programme. 
 
Award 1-2 marks for knowledge of the 
energy three systems 
 
Award 3-4 marks for a detailed analysis of 
the energy systems and training 
programming using examples 
 
Award 5-6 marks for a developed analysis 
of the energy continuum, training 
programming an application throughout. 
Including quantitative data. 
 
Indicative content: 
 
The energy continuum states that all energy 
system work alongside one another at the 
predominant system used is dependent on 
the following: 
 
Intensity of exercise 
ATP-PC 95 to 100 % 
Anaerobic glycolysis 80-95% 
Aerobic up to 80% 
 
Duration 
ATP-PC 100% intensity for 10-12 seconds 
Glycolysis, muscle glycogen will be 
depleted after 2 minutes 
 
Fitness Level 
Highest level of fitness means it takes 
longer to reach the anaerobic threshold 
Greater levels of anaerobic fitness allows 
the performer to work in the anaerobic zone 
for longer 
 


2 2 2 6 
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Question  AO1 AO2 AO3 Total 


Knowledge of training programmes which 
would include the application of intensity, 
frequency, duration, rest. 
 
Methods of training linked to the appropriate 
energy systems 
 


Total  2 12 7 21 


TOTAL  36 45 24 105 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
A550U10-1 EDUQAS GCE A Level Physical Education – Component 1 MS S22/CB 












 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commentary: 
 
2/6 marks  
Very limited response to the question showing very little knowledge of the energy systems throughout 
their response and how a knowledge of these systems could help a coach to develop a training 
programme. 
 
 
 
 












 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commentary: 
 
3/6 marks  
 
Good knowledge of the three energy systems shown at AO1,  limited knowledge shown with regard to 
how this can then be applied when developing a training programme - performers can work on...but 
no specifics on how? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 












 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Commentary: 
 
2/6 marks  
 
Very limited response to the question showing very little knowledge of the energy systems throughout 
their response and how a knowledge of these systems could help a coach to develop a training 
programme - no real reference to training programmes, methods of training, intensities, durations etc. 
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 (e) Analyse how knowledge of the three energy systems could help a coach develop a 
training programme.  [6]


 


 


 


 


 


  


  


  


  


  


 


 


END OF PAPER 21


Turn over.











